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Introduction

This resource is for student evaluation personnel (educational diagnosticians, school psychologists, 

speech-language pathologists, remedial reading teachers, and other specialists) who collect, analyze, 

and report information to committees making instructional decisions. As more Texas schools opt to 

implement response to intervention (RtI) to prevent learning difficulties, student evaluation personnel 

will play increasingly major roles in collecting and interpreting student data, particularly regarding  

decisions about student eligibility for special education services (Fuchs & Fuchs, 2006). 

Briefly, RtI is an approach to preventing learning difficulties. It involves identifying students who are 

struggling with learning, and then providing them with increasingly intense intervention to close their 

gaps in knowledge (Vaughn et al., 2008).  The National Center for Response to Intervention (NCRTI, 

2010) defines it as follows:

“RTI integrates assessment and intervention within a multi-level prevention system to maximize 

student achievement and to reduce behavior problems. With RTI, schools use data to identify 

students at risk for poor learning outcomes, monitor student progress, provide evidence-based 

intervention, and adjust the intensity and nature of those interventions depending on students’ 

responsiveness...” 

  RtI is implemented at the campus level and each campus has unique circumstances, just as it has 

unique students and staff members (National Association of State Directors of Special Education, 

2005). Providing early intervention requires educators to assess students, match instruction to student 

needs, and monitor student progress on an ongoing basis (Vaughn, Linan-Thompson, & Hickman, 

2003). Rather than prescribe an evaluation process for a preconceived RtI model, this guide provides 

information and tools to assist student evaluation personnel when evaluations include the use of RtI 

student data. Resources for more information about RtI and its implementation are provided in the 

References and Resources section.

Successful RtI implementation promotes collaboration among educators who teach students who are 

struggling with learning. In many schools, student evaluation personnel typically do not participate in 

instructional decision-making until a student is referred for a special education evaluation.  However, 
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in schools implementing RtI, student evaluation personnel often proactively collaborate with 

teachers of at-risk students to prevent learning difficulties. In fact, in many Texas schools where RtI 

is being implemented, student evaluation personnel note a  shift to broader roles. They go beyond 

determining whether a student has significant learning gaps, and examine the nature and context of 

the instruction the student has received and its impact on learning. The information they gather about 

the student’s response to intervention helps Admission, Review, and Dismissal (ARD) Committees 

answer questions such as: Are the student’s learning deficits due to a lack of adequate instruction or 

opportunity to learn? Was the intervention adequately designed to close the gaps in learning? Can the 

student’s needs be met through the general education program? Are the student’s learning gaps so 

wide that intensive special education instruction is needed?

This guide is  geared toward student evaluation personnel, and is organized in five sections: 

• Key RtI concepts and legislation

• Roles of student evaluation personnel at the campus level

• Using RtI  information in an individual student evaluation

• References and resources 

• Tools

The section on RTI  concepts and legislation includes supporting citations from the Elementary 

and Secondary Education Act (ESEA) of 1965 as amended by No Child Left Behind (NCLB), as well 

as from the Individuals with Disabilities Education Improvement Act of 2004 (IDEA 2004) related 

to RtI, including student evaluation and eligibility determination for specific learning disabilities. 

The discussion of campus level RtI implementation addresses opportunities for student evaluation 

personnel to collaborate with school leaders and teachers. The section on using RtI information 

in conducting a comprehensive individual student evaluation for a suspected specific learning 

disability includes examples of data collection tools. These tools address specific activities evaluation 

personnel use to collect data, consider the results of intervention instruction over time, and make 

recommendations for future instruction. The fourth section includes references and resources  

designed to promote problem-solving discussions and partnerships among student evaluation 

personnel, teachers, and parents to meet the instructional needs of their at-risk students.  Copies of  

RtI-related letters from the US Departmen of Education’s Office of Special Education Programs (OSEP) 

are also included. The last section, Tools, provides blank copies of the example forms discussed in 

earlier sections.
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Key RtI Concepts and Legislation
This section provides highlights of ESEA/NCLB and IDEA 2004 legislative information related to student 

instruction, assessment, and instructional decision-making in schools implementing RtI.  Unless 

otherwise noted, citations are from both the final regulations and the summary of major changes in 34 

CFR Part 300, Assistance to States for the Education of Children with Disabilities and Preschool Grants 

for Children with Disabilities: Final Rule, August 14, 2006, Federal Register. 

 

bACkgRoUNd INfoRMATIoN

In schools implementing RtI, educators usually conduct an in-depth analysis of their reading and 

math programs to determine how closely they align with research-based findings. The analysis also 

provides information about the alignment of the programs’ scope and sequence with assessment 

benchmarks, and helps educators identify additional research-based strategies that need to be taught 

to strengthen the programs. Student evaluation personnel should be familiar with the analysis and 

any corresponding instructional decisions that grade-level teams have made, as these may have an 

impact on individual student evaluation findings and recommendations.

Concept :  APPRoPRIATE InSTRUCTIon IS BASEd on SCIEnTIfIC RESEARCh

AUThoRITY REfERENCES

Both the ESEA/NCLB and IDEA 2004 emphasize provision of appropriate reading and math instruction. 

Essential components of reading instruction are defined in section 1208(3) of the ESEA/NCLB as  

 “…explicit and systematic instruction in

(A) Phonemic awareness;

(B) Phonics;

(C) Vocabulary development;

(D) Reading fluency, including oral reading skills; and

(E) Reading comprehension strategies.”
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In addition, ESEA/NCLB and IDEA 2004 both require the provision of reading and math instruction that 

is based on “scientifically based research.”  

“Scientifically based research has the meaning given the term in section 9101(37) of the ESEA, as 

amended by No Child Left Behind (NCLB).  For reference, ‘scientifically based research—

(a) Means research that involves the application of rigorous, systematic, and objective procedures  

to obtain reliable and valid knowledge relevant to education activities and programs; and  

(b) Includes research that—

1. Employs systematic, empirical methods that draw on observation or experiment;

2. Involves rigorous data analyses that are adequate to test the stated hypotheses and justify 

the general conclusions drawn;

3. Relies on measurements or observational methods that provide reliable and valid data across 

evaluators and observers, across multiple measurements and observations, and across 

studies by the same or different investigators;

4. Is evaluated using experimental or quasi-experimental designs in which individuals, entities, 

programs, or activities are assigned to different conditions and with appropriate controls to 

evaluate the effects of the condition of interest, with a preference for random-assignment 

experiments, or other designs to the extent that those designs contain within-condition or 

across-condition controls;

5.  Ensures that experimental studies are presented in sufficient detail and clarity to allow for 

replication or, at a minimum, offer the opportunity to build systematically on their findings; 

6. Has been accepted by a peer-reviewed journal or approved by a panel of independent 

experts through a comparably rigorous, objective, and scientific review’”  (Federal Register, 

2006, p. 46576; TEA, 2008). 

The TEA Coordinated Early Intervening Services (CEIS) FAQ document also addresses scientifically 
based research:

QUESTION 12: Does the reference to scientifically based academic and behavior interventions mean 

that interventions must be aligned with recommended practices and peer-review research?

ANSWER:  Scientifically based research must be accepted by a peer-reviewed journal or approved by 

a panel of independent experts through a comparably rigorous, objective, and scientific 

review. The state guidance and regulations do not refer to “recommended practices” 

which is a term of art that, generally, refers to practices that the field has adopted as “best 

practices,” and which may or may not be based on evidence from scientifically based 

research (TEA 2011b; Federal Register, 2006, pp. 46626-46628).
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bACkgRoUNd INfoRMATIoN

In schools implementing RtI, teachers use universal screening to identify students who are at-risk, 

and assess student progress several times a year. The universal screening and periodic assessments 

measure whether students are meeting expected performance benchmarks for their grade level, i.e., 

“benchmark assessments.” Screening measures are for all students and are not considered to be an 

evaluation for determining special education eligibility, and parental consent is not required.  Indeed, 

IDEA 2004 specifically addresses the role of screening and evaluation: “The screening of a student by a 

teacher or specialist to determine appropriate instructional strategies for curriculum implementation 

shall not be considered to be an evaluation for eligibility for special education and related services” 

(34 CFR §300.302). In other words, while screening results may be considered one source of data in an 

evaluation, screening data alone is not sufficient to serve as a comprehensive evaluation.

Analyzing data related to a student’s progress or response to intervention instruction is a critical step 

in designing effective interventions to meet student needs. Student evaluation personnel should be 

sure to meet with a student’s teachers to obtain progress monitoring information and discuss how the 

teachers used assessment information to inform their instructional planning.

Concept :  dATA InfoRMS InSTRUCTIonAL dECISIon-MAKIng

AUThoRITY REfERENCES

“’Screening’…refers to a process that a teacher or specialist uses to determine appropriate 

instructional strategies. Screening is typically a relatively simple and quick process that can be used 

with groups of children” (Federal Register, 2006, p. 46639).

“We believe that one of the most important aspects of good teaching is the ability to determine 

when a child is learning and then to tailor instruction to meet the child’s individual needs.  Effective 

teachers use data to make informed decisions about the effectiveness of a particular strategy or 

program.  A critical hallmark of appropriate instruction is that data documenting a child’s progress 

are systematically collected and analyzed and that parents are kept informed of the child’s progress.  

Assessments of a child’s progress are not bureaucratic, but an essential component of good 

instruction” (Federal Register, 2006, p. 46657).
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 “Data-based documentation refers to an objective and systematic process of documenting a child’s 

progress.  This type of assessment is one feature of strong instruction in reading and in math and is 

consistent with § 300.306 (b)(1)(i) and (ii) and section 614 (b)(5)(A) and (B) of the Act, that children 

cannot be identified for special education if an achievement problem is due to lack of appropriate 

instruction in reading or math”  (Federal Register, 2006, p. 46657).

“The Department believes that good instruction depends on repeated assessments of a child’s 

progress. This allows teachers to make informed decisions about the need to change their instruction 

to meet the needs of the child, and also provides parents with information about their child’s progress 

so that they can support instruction and learning at home. Parents should be informed if there are 

concerns about their child’s progress and should be aware of the strategies being used to improve and 

monitor their child’s progress” (Federal Register, 2006, p. 46658).
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bACkgRoUNd INfoRMATIoN 

Coordinated, early intervening services (CEIS) are for “…children in kindergarten through grade 12 

(with a particular emphasis on children in kindergarten through grade 3) who have not been identified 

as needing special education or related services, but who need additional support to succeed in a 

general education environment” (Federal Register, 2006, p. 46626; TEA 2011b).” In other words, CEIS are 

for students in the general education program who are not receiving special education services. 

However, some Texas school districts confused “coordinated, early intervening services (CEIS)” with 

early intervention services which are provided through the “early childhood intervention program” 

(ECI). In March, 2011, the Texas Education Agency (TEA) clarified these programs as follows: “[CEIS 

refers to] services for children in kindergarten through Grade 12…who have not been identified as 

needing special education and related services, but who need additional academic and behavioral 

support to succeed in a general education environment… Early childhood intervention (ECI) program 

services, on the other hand, are for children birth through age 2 that are designed to meet the 

developmental needs of infants and toddlers with disabilities” (TEA 2011b). In Texas, ECI services are 

funded through the Department of Assistive and Rehabilitation Services; children serviced through 

ECI may transition to school services at age three if they meet eligibility requirements. In this booklet, 

when federal regulations are quoted, “EIS” corresponds to the TEA’s CEIS (coordinated EIS) that are 

designed to prevent learning difficulties and are provided to students in general education in grades 

K-12.

Concept : CooRdInATEd EARLy InTERvEnIng SERvICES (CEIS) SUPPoRT ThE 
              PREvEnTIon of LEARnIng dIffICULTIES

Schools implementing RtI may use a portion of their IDEA funds to provide CEIS. IDEA 2004 

provides funding to support provision of CEIS for the prevention of learning difficulties; it includes 

supplemental instructional materials for early intervening activities.  Since the focus of CEIS is on 

preventing learning difficulties, these programs often complement services provided through Title 

I activities. When gathering data related to a student’s response to intervention instruction, it is 

important to contact all the teachers providing intervention instruction, including those in tutoring 

programs offered before and after school. Sometimes close examination of all the data reveals that 

programs are not aligned, and thus may cause confusion or interfere with learning.
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In addition, IDEA 2004 funds professional development to enable teachers and other personnel to 

deliver scientifically based academic and behavioral interventions, including scientifically based 

literacy instruction. CEIS activities may include providing educational and behavioral evaluations and 

services, and support (including scientifically based literacy instruction); and may be coordinated with 

other funded activities (Federal Register, 2006, pp. 46626- 46628).

Unless otherwise noted, citations are from both the final regulations and the summary of major 

changes in 34 CFR Part 300, Assistance to States for the Education of Children with Disabilities and 

Preschool Grants for Children with Disabilities: Final Rule, August 14, 2006, Federal Register. 

AUThoRITY REfERENCES

Coordinated early intervening services are for “…children in kindergarten through grade 12 (with 

a particular emphasis on children in kindergarten through grade 3) who have not been identified 

as needing special education or related services, but who need additional support to succeed in 

a general education environment” (Federal Register, 2006, p. 46626). In addition, IDEA 2004 funds 

professional development to enable teachers and other personnel to deliver scientifically based 

academic and behavioral interventions, including scientifically based literacy instruction. CEIS 

activities may include providing educational and behavioral evaluations and services, and support 

(including scientifically based literacy instruction); and may be coordinated with other funded 

activities (Federal Register, 2006, pp. 46626- 46628).

“Early intervening services should make use of supplemental instructional materials, where 

appropriate, to support student learning. Children targeted for early intervening services under IDEA 

are the very students who are most likely to need additional reinforcement to the core curriculum 

used in the regular classroom. These are in fact the additional instructional materials that have been 

developed to supplement and therefore strengthen the efficacy of the comprehensive curriculum” 

(Federal Register, 2006, p. 46628).

Some educators mistakenly think that providing CEIS to at-risk students requires the same parental 

notice and consents as for special education students.  However, “…children receiving EIS do not 

have the same rights and protections as children identified as eligible for special education and 

related services. EIS neither limits nor creates a right to FAPE [free appropriate public education]. EIS 

will benefit both the regular and special education programs by reducing academic and behavioral 

problems in the regular education program and the number of inappropriate referrals for special 

education and related services” (Federal Register, 2006, pp. 46626-46628; TEA 2008).
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The TEA Coordinated Early Intervening Services (CEIS) Guidance FAQ also addresses CEIS:

QUESTION 13: May a local education agency (LEA) include related services personnel, including speech 

pathologists and school psychologists, in the development and delivery of education 

and behavioral evaluation, services, and supports for teachers and other school staff to 

enable them to deliver CEIS? 

ANSWER:         Yes, and the LEA may use related services personnel in the development and delivery of 

CEIS (TEA, 2011b,  also Federal Register, 2006, pp. 46626-46628).

9
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bACkgRoUNd INfoRMATIoN

Some educators mistakenly believe that in schools where RtI is being implemented, students must 

be provided with interventions prior to referral for a full and individual initial evaluation, and that 

participation in RtI is a prerequisite for conducting an initial evaluation. If a school is implementing 

interventions that may meet a student’s needs and s/he has not participated in them, then the student 

may be provided the intervention(s) while undergoing the initial evaluation process. In other words, the 

comprehensive initial evaluation process cannot be delayed until the student has been provided with 

intervention for a specified period. Data from the student’s response to the intervention provides the 

committee valuable information to determine the presence of a specific learning disability.

AUThoRITY REfERENCES

IDEA 2004 addresses the provision of a free appropriate public education to individuals 21 and 

younger who have disabilities. It provides a “…special rule for eligibility determination: A child must 

not be determined to have a disability due to: 

• Lack of appropriate instruction in reading, including the essential components of reading 

instruction;

• Lack of appropriate instruction in math; or

• Limited English proficiency” [34 CFR §300.306 (b)(1)(i-iii)].

IDEA 2004 defines “specific learning disability” as “…a disorder in one or more of the basic 

psychological processes involved in understanding or in using language, spoken or written, that may 

manifest itself in the imperfect ability to listen, think, speak, read, write, spell, or to do mathematical 

calculations, including conditions such as perceptual disabilities, brain injury, minimal brain 

dysfunction, dyslexia, and developmental aphasia” [34CFR §300.8 (c)(10)].

 
IDEA 2004 requires that students are “…assessed in all areas related to the suspected disability” [34CFR 

§300.304 (b)(4)].

IDEA 2004 lists the areas associated with specific learning disability as “…oral expression, listening 

comprehension, written expression, basic reading skill, reading fluency skills, reading comprehension, 

mathematics calculation, mathematics problem solving” [34 CFR §300.9 (a)(1)(i-viii)].

Concept : IdEA 2004 hAS SPECIAL RULES foR IdEnTIfyIng STUdEnTS AS     
             hAvIng SPECIfIC LEARnIng dISABILITIES 

10



© 2011 University of Texas System/Texas Education Agency

IDEA 2004 states that the group of qualified professionals and the parent may determine that a child has a 

specific learning disability if:

“(1) The child does not achieve adequately for the child’s age or to meet State-approved grade-level 

standards in one or more of the following areas, when provided with learning experiences and 

instruction appropriate for the child’s age or state-approved grade-level standards….

(2) (i) The child does not make sufficient progress to meet age or State-approved grade-level 

standards in one or more of the areas identified…when using a process based on the child’s 

response to scientific, research-based intervention; or

      (ii) The child exhibits a pattern of strengths and weaknesses in performance, achievement, or 

both, relative to age, State-approved grade-level standards, or intellectual development, that 

is determined by the group to be relevant to the identification of a specific learning disability, 

using appropriate assessments….

(3) The group determines that its findings…are not primarily the result of (i) a visual, hearing, or motor 

disability; (ii) intellectual disability; (iii) emotional disturbance; (iv) cultural factors; (v) environmental or 

economic disadvantage; or (vi) limited English proficiency”  [34CFR §300.309 (a)(1-3)].

IDEA 2004 also requires that in determining eligibility for specific learning disabilities, the group must 

“…consider as part of the evaluation. . . (1)Data that demonstrate that prior to, or as part of, the referral 

process, the child was provided appropriate instruction in regular education settings, delivered by 

qualified personnel; and (2) Data-based documentation of repeated assessments of achievement at 

reasonable intervals, reflecting formal assessment of student progress during instruction, which was 

provided to the child’s parents” [34CFR §300.309 (b)(1-2)].

“Section 300.309 (b)(1) requires that the eligibility group consider data on the child’s progress when 

provided with appropriate instruction by qualified professionals as part of this evaluation. These data, 

along with other relevant information, will assist the eligibility group in determining whether the 

child’s low achievement is attributable to a lack of appropriate instruction….Based on their review of 

the existing data, and input from the child’s parents, the eligibility group must decide, on a case-by-

case basis, depending on the needs of the child and the information available regarding the child, 

what additional data, if any, are needed to determine whether the child is a child with a disability, and 

the educational needs of the child” (Federal Register, 2006, p. 46658).

11



© 2011 University of Texas System/Texas Education Agency12

IDEA 2004 ensures that the LEA “…promptly requests parental consent to evaluate a child suspected 

of having an SLD who has not made adequate progress when provided with appropriate instruction 

which could include instruction in an RTI model, and whenever a child is referred for an evaluation….

We also have added a new §300.311 (a)(7)(ii) to require that the eligibility report includes evidence 

that when a child has participated in an RTI process, the parents were informed of State policies 

regarding child performance data that would be collected and the general education services that 

would be provided; strategies to support the child’s rate of learning; and a parent’s right to request 

an evaluation at any time. . . .  If the parents request an evaluation and provide consent, the timeframe 

for evaluation begins and the information required in §300.309 (b) must be collected (if it does not 

already exist) before the end of that period” (Federal Register, 2006, p. 46658).

“…early intervening services may not delay an appropriate evaluation of a child suspected of having 

a disability…. We do not believe it is appropriate or necessary to specify how long a child can receive 

early intervening services before an initial evaluation is conducted” (Federal Register, 2006, p 46626).

“§300.309 (c) as revised clarifies that if a child has not made adequate progress after an appropriate 

period of time, a referral for an evaluation must be made…. Models based on RTI typically evaluate the 

child’s response to instruction prior to the onset of the 60-day [evaluation] period, and generally do 

not require as long a time to complete an evaluation because of the amount of data already collected 

on the child’s achievement, including observation data. RTI models provide the data the group must 

consider on the child’s progress when provided with appropriate instruction by qualified professionals 

as part of the evaluation…” (Federal Register, 2006, p. 46658). 

The TEA CEIS Guidance FAQs (2011b) document also addresses initiation of a full and individual initial 
evaluation when a student is receiving CEIS:

QUESTION 7: Is there a specified length of time that a child must receive CEIS before an initial 

evaluation for special education services is conducted? 

ANSWER:        No, if a child receiving CEIS is suspected of having a disability, the LEA must conduct a 

full and individual evaluation…to determine if the child is a child with a disability and 

needs special education and related services (TEA 2011b; also Federal Register, 2006,  

pp. 46626-46628).
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bACkgRoUNd INfoRMATIoN

To identify a student as having a specific learning disability, a group of qualified professionals and the 

parent must meet and review all required and relevant information. In Texas, this group, including 

the parent, is known as the Admission, Review, and Dismissal (ARD) Committee. The ARD Committee 

reviews the full and individual evaluation, including sufficient information to determine whether 

the student’s low achievement is due to a lack of appropriate instruction in reading or math, or to 

the presence of a learning disability. In schools implementing RtI, information about the student’s 

response to intervention instruction is included. 

Concept : RESPonSE To InTERvEnTIon (RTI) IS An oPTIonAL CoMPonEnT of A    
             fULL And IndIvIdUAL InITIAL EvALUATIon

AUThoRITY REfERENCES

IDEA 2004 identifies RTI as an optional component of a comprehensive evaluation, and requires 

that states “(2) must permit the use of a process based on the child’s response to scientific, research-

based intervention; and (3) may permit the use of other alternative research-based procedures for 

determining whether a child has a specific learning disability” [34 CFR §300.307 (2-3)].

In determining the existence of a specific learning disability, the group of qualified professionals and 

the parent documents “…if the child has participated in a process that assesses the child’s response 

to scientific, research-based intervention – the instructional strategies used and the student-centered 

data collected…” [34 CFR §300.311 (a)(7)(i)].

“What is important is that the group making the eligibility decision has the information it needs to 

rule out that the child’s underachievement is a result of a lack of appropriate instruction. That could 

include evidence that the child was provided appropriate instruction either before, or as part of, the 

referral process. Evidence of appropriate instruction delivered in an RTI model is not a substitute for a 

complete assessment of all of the areas of suspected need” (Federal Register, 2006, p. 46656).

13



© 2011 University of Texas System/Texas Education Agency
14



© 2011 University of Texas System/Texas Education Agency

Roles of Student Evaluation Personnel 
at the Campus Level

Student evaluation personnel have invaluable expertise to contribute to campus teams implementing 

RtI. Whether participating as active or ex-officio members of an RtI leadership team, these personnel 

enhance any campus RtI effort, especially the RtI assessment component. Collaboration with a campus 

team in designing a campus RtI assessment plan provides opportunities for all to communicate, 

and to streamline assessment activities before they are implemented. Participating in the plan’s 

implementation provides insight into the student assessment process as well as for how the 

assessment data informs everyday instructional decision-making. Finally, periodically analyzing grade-

level and benchmark data provides opportunities to revise instructional practices as campus goals for 

student success are being met.

STUdEnT EvALUATIon PERSonnEL on CAMPUS RTI TEAMS

The membership and functions of campus teams involved in planning and implementing RtI are 

unique to each campus. On some campuses, student evaluation personnel are directly involved 

in designing RtI activity plans. On others, they are invited to assist at certain times, such as during 

the administration or analysis of assessment instruments, when assessment-related professional 

development is needed, or when an early intervening services team needs ideas for accelerating 

the progress of an at-risk student. Of course, the extent to which student evaluation personnel can 

participate on a campus RtI team depends on logistical factors such as the campus size, the number of 

campuses served, and the distance between campuses.  In cooperative arrangements, it also depends 

on member districts’ policies. Campus RtI planning and implementation includes specific areas in 

which student evaluation personnel can lend their expertise: campus-wide student assessment, 

professional development, and instructional decision-making.

STUdEnT EvALUATIon PERSonnEL And CAMPUS-wIdE STUdEnT ASSESSMEnT

Campuses implementing RtI invariably need assistance with assessment. Using assessment data to 

determine the current levels of students’ performance in content areas, to identify at-risk students, 

and to design interventions that close at-risk students’ learning gaps are all critical to successful RtI 

implementation. Student evaluation personnel usually play major roles in the assessment component 

of RtI. 

15
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Campus-wide assessment activities range from selecting a universal screening measure to identify 

at-risk students at the beginning of RtI implementation, to conducting a student data review at year’s 

end to evaluate the RtI effort.  Campus teams usually need guidance in selecting scientifically based 

universal screening and “benchmark” measures that identify students who are at-risk for learning 

difficulties at specified intervals during the academic year, typically at the beginning, middle, and end 

of the year (BOY, MOY, and EOY).  They may need guidance in choosing  assessments–sometimes too 

many are used, or similar information is provided by them. 

Once the measures are selected, campuses may need assistance in developing a management plan: an 

annual schedule for professional development; administration of screening, benchmark, and progress 

monitoring measures; a system to manage student assessment data; and sessions to review student 

results after each assessment.  

In addition, teachers often need support in how to use assessment data to group students and inform 

their instruction. The assessment plan also should address professional development regarding 

administering the progress monitoring measures and using the results to inform intervention 

instruction. 

Finally, grade- and campus-level teams usually need guidance in examining student assessment data 

to determine how to meet the needs of at-risk students (intervention entry and exit criteria), how 

to maximize intervention resources for early intervening services, and, over time, how the campus 

RtI plan is working to reduce the number of at-risk students, including reducing referrals to special 

education. Student evaluation personnel can contribute to any of these efforts.

The CAMPUS-WIDE RTI ASSESSMENT ACTIVITIES CHECKLIST on the following page is a tool that may 

be used to review assessment-related activities, list contact information for team members, and 

indicate assistance provided by student evaluation personnel.
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STUdEnT EvALUATIon PERSonnEL And PRofESSIonAL dEvELoPMEnT

Professional development is another key component in campus plans for RtI implementation. Effective 

professional development is systematic, data-based, and purposeful, designed to enhance teachers’ 

knowledge and expertise in improving instruction and intervention to prevent learning difficulties. 

Ideally, the professional development topics stem from needs identified from student assessment 

data, as well as instructional observations. 

Topics for professional development related to campus implementation of RtI often include: 

• Examining the content-area curriculum and programs

• Identifying intervention strategies and programs

• Determining how to identify at-risk students and meet their needs

• Providing intervention instruction (classroom teachers or specialists) and 

• Monitoring the effectiveness of the intervention in closing students’ learning gaps.

 In addition, sessions are commonly held on related topics such as designing and implementing 

learning centers or student workstations, implementing specific instructional strategies, and building 

accountability into student products. Assessment-related professional development often overlaps 

instructional professional development, especially on campuses using Curriculum Based Measures 

(CBM) to monitor student progress. Student evaluation personnel who participate alongside their 

general and special educator colleagues in such sessions gain insights that will help connect content 

area and intervention instruction provided to students, especially when making recommendations for 

specialized instruction for students with special needs.  
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PRofESSIonAL dEvELoPMEnT ofTEn CondUCTEd on RTI CAMPUSES

ToPIC oBJECTIvE

Analysis of core content 

program for elements of 

scientific research basis; for 

example: consumer’s Guide to 

Reading Programs,

http://reading.uoregon.edu/

cia/curricula/con_guide.php

Grade-level teams identify 

strong and weak areas of 

core content program; 

teachers know which areas 

need additional instructional 

support

Knowledge of weak areas in core 

content program that may be 

related to student performance 

data 

Teachers learn scope and 

sequence of curriculum and 

how to implement with fidelity

Understanding content-area 

requirements, instructional 

pacing, and implementation 

fidelity

Administering assessment 

measures, including universal 

screening and progress 

monitoring

Teachers learn what the 

measures assess as well as how 

to administer them

Understanding what the 

screening and progress 

monitoring assessments 

measure

Using assessment measures to 

inform instruction

Teachers and interventionists 

analyze and use assessment 

results to form smaller groups 

and plan teacher-led instruction 

and interventions

Understanding how teachers 

group students for instruction 

and intervention;

knowing how teachers use 

assessment results to plan 

intervention lessons

Establishing criteria for 

intervention entry and exit for at-

risk students

Grade-level teachers review 

screening data and identify 

how to meet at-risk students’ 

needs

Understanding the numbers of 

at-risk students by grade level, 

and the context for intervention 

decisions

20
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Intervention program 

implementation

Interventionists understand 

and practice lessons, and 

make connections with the at-

risk students they instruct

Understanding the areas 

targeted by the intervention 

program, and how it works 

Professional development on 

effective instructional practices 

and research-based strategies 

Classroom teachers and 

interventionists implement 

practices and strategies and 

hold students accountable for 

learning and using them

Knowledge of practices 

and strategies taught to at-

risk students will enhance 

instructional observation, and 

allow personnel to recognize 

students’ use of them

Campus leadership team 

review(s) of student data (BOY, 

MOY, and EOY)

Campus leadership team 

identifies at-risk students 

and/or monitors the progress 

of those who continue to 

struggle; team identifies 

grade-level needs for 

professional development and 

support

Context for overall grade-level 

performance and knowledge 

of campus plans for meeting 

identified needs

STUdEnT EvALUATIon PERSonnEL And CooRdInATEd, EARLy InTERvEnIng SERvICES  

(CEIS)  TEAMS

Campuses that provide coordinated, early intervening services (CEIS) to at-risk students may have 

an instructional decision-making team that collaborates on instruction and intervention planning.  

Sometimes teachers or grade-level teams request assistance from student evaluation personnel when 

intervention does not result in sufficient progress for at-risk students.  Student evaluation personnel 

can identify additional intervention strategies to try by using their knowledge of the core curriculum 

and interventions provided when examining a student’s progress-monitoring data with the team. They 

may facilitate a case study by helping the teacher or team examine previously taught intervention 

strategies, determine how well these strategies met the student’s needs during a specific time period, 

identify new issues or behaviors that need intervention attention, and design a new intervention plan. 

Often the revisions in intervention instruction benefit all the students in a small group.

21

ToPIC oBJECTIvE
STUdEnT EvALUATIon 

PERSonnEL BEnEfIT



© 2011 University of Texas System/Texas Education Agency

One tool that can help teachers document these decisions and communicate a student’s progress 

is the COLLABORATIVE INSTRUCTIONAL LOG. The Log provides an ongoing summary of a student’s 

progress- monitoring data, including information about the student’s response to instruction 

over specified time periods. This information facilitates a case study discussion that may result in 

additional intervention strategies to try with the student; instructional coaching to support the 

teacher or interventionist; or if a student is making inadequate progress, a referral for a comprehensive 

evaluation to determine the presence of a suspected learning disability. 

Briefly, the Collaborative Instructional Log is designed to document instructional intervention 

decisions made about an individual student over specified periods. The top section of the form 

documents the student’s baseline information: universal screening or benchmark assessment 

information, intervention entry/exit criteria, the area(s) of risk, goals for closing the instructional 

gaps, who provides instruction and intervention, instructional modifications, and how intervention is 

provided (length and frequency of each session). 

Below the baseline information are rows for intervention periods, usually two or three weeks. Each 

row documents the instructional decisions made and student information for that period: short-

term goals, prioritized research-based strategies to teach, educator(s) responsible for teaching the 

intervention strategies and reinforcing them, notes about the student’s response, and results of the 

progress-monitoring measures administered at the end of the period.  

At the end of the specified intervention period, the student’s progress-monitoring results are 

compared to the goals that were set to determine whether the intervention is working to close the 

student’s performance gaps. In light of this information, goals for the next intervention period are then 

set, and the intervention cycle begins again.

If a student makes insufficient progress in CEIS, the student evaluation professional may lead the 

team in a case study. While the Collaborative Instructional Log helps to capture the “big ideas” of the 

intervention that was provided, questions such as those listed in the INTERVENTION PROGRESS CASE 

STUDY may help the CEIS team dig deeper to identify barriers to progress or additional strategies to 

try. 
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INTERvENTIoN PRogRESS CASE STUdY dISCUSSIoN QUESTIoNS 

1. how did research-based intervention target the student’s needs?

In what areas does the student have gaps in learning? 

How is the intervention instruction designed to target these needs?

Is the intervention instruction explicit and systematic, with modeling and ample opportunities to 
practice and receive immediate corrective feedback? Describe.

Describe the practice opportunities provided during a typical intervention lesson.

How many opportunities for corrective feedback were provided during a typical lesson?

Did it take more intervention instruction than you expected for the student to master a strategy? 
Explain what you did.

Does the student generalize the strategies and use them in other content areas? Give examples.

What aspects of the intervention contributed to the student’s learning? (What worked?)
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2.  would increasing the intensity of the intervention instruction accelerate  student learning?

What size is the student’s intervention group? ____   
If we try the student in a smaller group, what size should it be? ______

How frequent are the intervention sessions?  ___ x  week   
If we try adding more sessions, how many should there be? ___  x week

Is the pacing of the intervention instruction fast enough? 

How long are the intervention sessions?  _____ minutes   
If we need to increase the length of each session, how long should they be? ____ minutes

3. Are there other factors that may be interfering with learning?

Have there been excessive absences or tardies?   ____ absences      ____ tardies

Remarks:

Are there physical needs, including nutritional or sleep-related ones, that may be interfering with learning?

Could changing the time of day for intervention be a solution?_______ Change to: ____________________

Are there social or behavioral issues that may have an impact on learning? Describe.

Are there personality factors?  Describe.  Should we try another teacher for intervention?

INTERvENTIoN PRogRESS CASE STUdY dISCUSSIoN QUESTIoNS
(continued)

26
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INTERvENTIoN PRogRESS CASE STUdY dISCUSSIoN QUESTIoNS
(continued)

4. what are the next steps with the student?

How can all teachers collaborate to reinforce the intervention instruction?

Do teachers or interventionists need additional support? Identify support needed, and when, and how it will 
be provided.

What changes in intervention instruction will be tried? 

How will these changes in intervention be monitored? 

Identify date for follow-up discussion if student responds inadequately. Date: ___________________

NoTE: Immediately refer student for special education evaluation if a disability is suspected.
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Using RTI Information
in an Individual Student Evaluation

This section describes ways that student evaluation personnel can incorporate information related 

to a student’s response to intervention into a comprehensive evaluation when the presence of a 

specific learning disability (SLD) is suspected. While there are other approaches to identifying learning 

disabilities, including the “discrepancy model” (comparing a student’s intellectual capacity to academic 

achievement), this resource focuses on using RtI data.

When RtI information is used to identify a specific learning disability, the amount and type of data 

varies depending on how long the student has received early intervening services. The data may be 

very rich, stemming from the student’s participation over time in campus-wide implementation of 

RtI. Or it may be somewhat limited, for instance, from participation in a short-term intervention that 

only began when the student was suspected of having a disability and referred for a comprehensive 

evaluation. In either case, the data contributes valuable information for the group of qualified 

professionals and the parent to use in determining the presence of the SLD. It should be noted that RtI 

data is never the sole data source; rather, when considered with other data sources, it contributes to 

the overall determination of a disability.

Universal screening of all students and assessment of student learning is fundamental to RtI. RtI 

requires the use of assessment data to inform instruction: to identify students who are at-risk, to make 

instructional intervention decisions, and to frequently monitor their progress in the interventions. 

When at-risk students do not make adequate progress to close their gaps in learning, they often 

are referred to student evaluation personnel for further assessment. In schools using RtI, student 

evaluation personnel have the task of using existing data and collecting new data; making sense of 

the interventions provided; organizing the progress monitoring data; conducting additional student 

assessments; and observing the student. They summarize their findings and recommendations in 

reports for the group of qualified professionals and the parent (the Admission, Review, and Dismissal 

[ARD] Committee). ARD Committees use the additional assessment information to determine whether 

students are eligible for special education.
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This section will:  

• Briefly address changes in roles or perspectives for student evaluation personnel to consider as 

they incorporate RtI into the student evaluation process.

• Provide an overview of information required for the group of qualified professionals and the 

parent to make a disability determination. 

• Identify areas where RtI data can inform the comprehensive evaluation report.

• Provide tools for collecting and summarizing RtI-related data.

RTI ANd ChANgES IN STUdENT EvAlUATIoN PERSPECTIvES

Student evaluation personnel who use RtI data to identify students with specific learning disabilities 

have noted a shift in their roles in the evaluation process. Rather than administering specific 

assessment instruments to identify student deficits after students have developed significant gaps in 

learning, student evaluation personnel may find they now play a detective role, gathering evidence of 

interventions conducted to prevent significant gaps in learning. They may or may not directly assess 

students.

This is a significant change from traditional student evaluation procedures. When a student has 

participated in an intervention process, student evaluation personnel must learn more about 

intervention actions taken at the first signs of learning difficulties, and the student’s response. They 

may be less directly involved in testing the student, and more directly involved with the teachers 

who provided the instruction and intervention. To learn more about the student’s response to the 

intervention process, student evaluation personnel often collaborate with the student’s teachers to do 

the following:

• Collect information from the instruction and monitoring of the student’s classroom performance 

that was done prior to the referral for evaluation. 

• Collect evidence of the student’s performance in the area(s) of the suspected learning disability.

• Describe the instructional strategies used. 

• Gather student data related to the response to the intervention strategies.

        —34 CFR §300.310 and §300.311 (a)(3) and (7)

All areas of suspected disability require observations of the student in the regular classroom. When a 

student has participated in intervention, conducting an observation of the student in the intervention 

setting should also be considered. Intervention observation data supplements the student progress data, 

providing information about how the intervention strategies addressed the student’s needs and about 

opportunities for the student to receive direct instruction and immediate corrective feedback. 
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See the CORE CONTENT AREA/TIER 1: INSTRUCTIONAL and TIER II/TIER III INTERVENTION OBSERVATION  

worksheets for examples of tools to gather this information. 

To determine that a student has a specific learning disability and needs specialized instruction, ARD 

Committees may want to consider information about the intervention instruction that the student received. 

• How did the intervention instruction address the student’s needs?

• What was the length and frequency of the intervention sessions?

• What was the duration of the intervention?

If the ARD Committee determines that a student has a specific learning disability, intervention information 

can inform its development of the student’s Individual Education Program (IEP).

RtI is a fairly new approach for identifying students with specific learning disabilities. Therefore student 

evaluation personnel should consider changes related to the nature of the student data collected and 

procedures for obtaining it, and discuss them with campus administrators and teachers. Using a student 

evaluation process that involves RtI tends to involve more collaboration and less independent testing. 

The CHECKLIST FOR REVIEW OF STUDENT DATA summarizes information collected for the comprehensive 

evaluation report. Communicating how the evaluation has widened  its focus to include instructional-

centered data helps teachers  anticipate the questions they may be asked during the student evaluation 

process, and allows them to assist in documenting interventions. The teachers and interventionists are key 

in providing evidence related to the student’s suspected disability. 

Interviewing teachers can give added dimension to the comprehensive evaluation report.  Providing 

teachers with the questions prior to the interview gives them an opportunity to organize or prepare any 

information needed, and minimizes interview time needed. Likewise, conducting interviews with parents 

may result in additional critical information and gives them opportunities to ask questions.

The TEACHER/INTERVENTIONIST INTERVIEW and the PARENT INTERVIEW show  how questions can build on 

each other to elicit critical information about a student’s learning.  

Finally,  the information and tools provided in this resource guide are  designed to support student 

evaluation personnel who work in Texas schools that are implementing RtI.  Blank copies of all forms 

are provided in the Tools section at the end. Please visit  http://buildingRTI.utexas.org for additional 

information.
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Checklist 
FOR EVALUATION OF SPECIFIC LEARNING DISABILITY*

Evaluation Staff Member:                                     Referred Student:                                       Date of Referral:

student has received appropriate instruction: core/tier 1 data source/ notes

Scheduled time for core content area instruction 
  _____ to ______   Frequency: ___ days a week

Provided in the student’s native language

Instruction is scientifically based in research (SBR)
SBR Program: ______________________

The instruction is explicit and systematic
 
Supplemental instruction is SBR

Data-based documentation of repeated assessments of 
achievement at reasonable intervals
 • Data has been systematically collected and   
   analyzed 

 • Ongoing use of student assessment data readily      
   apparent in the way students are grouped for      
   instruction

 
Parents have been kept informed

EXAMPLES

Home language survey: 
Language proficiency assessment

Grade level team’s analysis, such as 
Consumer’s Guide to Reading Programs

Lessons plans address all areas 
appropriate for the grade level
Grade level team’s review of supplemental 
materials

Results for formal assessment of student’s 
progress
Universal screening data
Analysis of data for referred student
Teacher interview

 Professional development for teachers

Reports to parent/Parent conference notes

student has received intervention to address gaps  in learning  

Scheduled time for student’s intervention:  _______
to______
Frequency: ____ times weekly

Date student entered intervention _________
Number of rounds/cycles of intervention student has 
received _____

* Follows the requirements of IDEA 2004
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Intervention provided in the student’s native language

Intervention matches the language of instruction

Intervention program based in scientific reading research 
Program (if applicable): ___________________

Interventionist is knowledgeable about the intervention. 
Name of interventionist: ________________

Intervention targets student’s gaps in learning

Student receives intervention in small group of students 
with similar needs
Number of students in group: _______

Progress monitoring information provides data about the 
student’s response to the intervention over time

Indicate intervals/frequency of progress monitoring: ______

Interventionist uses assessment data to inform instructional 
decision-making

Parents are informed of student progress

If not in native language, ensure that 
learning difficulties are not due to 
language differences

Notes of intervention review/selection

Student’s learning gaps match focus 
of intervention
Recommended group sizes: 
Supplemental/Tier 2= 3-5
Intensive/Tier 3: 1-3

Progress monitoring instrument(s):
_________________________

Intervals: __________________

Interview, lesson plans

Parent reports/conference notes

Note source of documentation 
indicating that each item was ruled 
out as a possible cause of a specific 
learning disability. Note any concerns 
or accommodations.

underachievement is not due to: 

Limited English proficiency 
Lack of educational opportunity

Vision problems 
 __ Normal vision (Date of Screening___________)
 __ Vision corrected with glasses
 __ Student always wears glasses during instruction
 __ Suspected/observed vision difficulties
Hearing problems 
 __ Normal hearing (Date of Screening__________)
 __ Chronic ear infections
 __ Diagnosed hearing impairment
 __ Uses hearing aids during instruction
Motor ability
Intellectual disability
Emotional disturbance
Cultural factors
Environmental/economic disadvantage
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 Teacher/Interventionist Interview

Student ________________________________ Classroom Teacher _______________________________

Interviewer ____________________________________ date _____________________________________

Tell me about the student’s opportunities to learn. What do you know of the student’s educational 
background?  Language background?

What other possible factors may be interfering with learning?

_____ Missed instruction (Number of absences: _____ Number of  tardies: _____)

_____ Physical needs (describe any noted)

___ medication  ___ nutrition  ____ sleep  ___ chronic condition  ___ other

Describe______________________________________________________________________

_____ Other factors___________________________________________________________________ 

What do you think the learning problem is? Be as specific as possible.

Approximately when did you first notice it? What made you notice it?
 

What instructional changes did you make to increase the student’s learning success? What strategies did 
you try? Describe strategies tried, length of time, results.

39
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Tell me about the student’s intervention instruction.  (note: information may already be listed on collaborative 
instructional Log)

Who provides it? ______________________________ (if person other than interviewee) 

When did the student begin intervention?  ____________________ 

Any previous intervention that you know of? _________________________

How frequent are the sessions? ______ times a week

How long is each intervention session? ______ minutes 

How many students are in the intervention group? _____ students 

How do you reinforce the intervention strategies in content-area instruction? 

What strategies does the student use in content-area instruction?

How have you informed the student’s parents about the services being provided and the strategies to 

support their child’s rate of learning?

How were the parents informed of the right to request a comprehensive evaluation at any time? 

40

 TEAChER/InTERvEnTIonIST InTERvIEw
(continued)
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 TEAChER/InTERvEnTIonIST InTERvIEw
(continued)

Student ________________________________ Classroom Teacher _______________________________

Interviewer ____________________________________ date _____________________________________

(note name and date if this portion of the interview continues with a different individual)

Briefly describe the intervention, i.e., how it works to close the student’s gaps in learning.

How do you monitor the student’s progress in the intervention? 

How frequently is the student’s intervention progress monitored? _________________ 

  (___ Student data attached) 

How have you used the student’s progress monitoring data to make decisions about the intervention 

instruction? (Give example)

When the student’s intervention progress was inadequate, how did you adjust the instruction?
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What steps have been taken to increase the intensity of the intervention?

 ___ Increased length of sessions (Date of change ____________; from _____ min. to ______ min.)

 ___ Increased frequency of sessions (Date of change_____________;  from ___ to ___ days a week)

 ___ Decreased group size and/or teacher student ratio (Date of change _____________; 

  from ___ to ____ students;  from ____ : ____ to ____: ____ ratio)

 ___ Changed intervention (Date of change ____________ )

 

What additional information about the student’s response to intervention do you think is important?

How have you informed the student’s parents about the services being provided and the strategies to 

support their child’s rate of learning?

How were the parents informed of their right to request a comprehensive evaluation at any time? 

42
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Parent __________________________________________ Child_________________________________

Interviewer ______________________________________ date __________________________________

As you know, your child is experiencing learning difficulties.  No one knows your child like you do.  I’d like to 
get information from you that may help us understand more about how your child learns.

When did you first learn your child’s teachers were concerned about your child’s learning? 

Do  you think your child is having learning difficulties? What makes you think so? 

What do you think your child’s learning difficulties could be?

How long has your child been at (school name)? ____________________

Does your child eat breakfast at home or at school? If at home, what does he/she eat before school?

When does your child usually go to bed? ____ p.m.   Wake up in the morning? _____ a.m.

Leave for school? _____ How does he/she get to school? _________________________

43

 
Parent Interview
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Does your child have needs the teachers might need to know about?

____ Medication ______________________ (Frequency _________ Time of Day _______)

____ Allergies __________________________________________________

____ Frequent illnesses _________________________________________________ 

____ Sleep problems__________________________________________

____ Worries___________________________________________________

____ Other______________________________________________________

Did you or other family members have learning difficulties in school? If so, tell me about them.

Do you have any ideas that might help the teachers meet your child’s needs?

Do you have any questions for me?   

Thank you for your time! You’ll be contacted when it’s time to set up a meeting to plan  the next steps in 

meeting your child’s needs.

44

PARENT INTERvIEW
(continued)
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References and Resources
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InterventIon Progress Case study dIsCussIon QuestIons 

1. how did research-based intervention target the student’s needs?

In what areas does the student have gaps in learning? 

How is the intervention instruction designed to target these needs?

Is the intervention instruction explicit and systematic, with modeling and ample opportunities to 
practice and receive immediate corrective feedback? Describe.

Describe the practice opportunities provided during a typical intervention lesson.

How many opportunities for corrective feedback were provided during a typical lesson?

Did it take more intervention instruction than you expected for the student to master a strategy? 
Explain what you did.

Does the student generalize the strategies and use them in other content areas? Give examples.

What aspects of the intervention contributed to the student’s learning? (What worked?)
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2.  would increasing the intensity of the intervention instruction accelerate  student learning?

What size is the student’s intervention group? ____   
If we try the student in a smaller group, what size should it be? ______

How frequent are the intervention sessions?  ___ x  week   
If we try adding more sessions, how many should there be? ___  x week

Is the pacing of the intervention instruction fast enough? 

How long are the intervention sessions?  _____ minutes   
If we need to increase the length of each session, how long should they be? ____ minutes

3. are there other factors that may be interfering with learning?

Have there been excessive absences or tardies?   ____ absences      ____ tardies

Remarks:

Are there physical needs, including nutritional or sleep-related ones, that may be interfering with learning?

Could changing the time of day for intervention be a solution?_______ Change to: ____________________

Are there social or behavioral issues that may have an impact on learning? Describe.

Are there personality factors?  Describe.  Should we try another teacher for intervention?

InterventIon Progress Case study dIsCussIon QuestIons
(continued)
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InterventIon Progress Case study dIsCussIon QuestIons
(continued)

4. what are the next steps with the student?

How can all teachers collaborate to reinforce the intervention instruction?

Do teachers or interventionists need additional support? Identify support needed, and when, and how it will 
be provided.

What changes in intervention instruction will be tried? 

How will these changes in intervention be monitored? 

Identify date for follow-up discussion if student responds inadequately. Date: ___________________

note: Immediately refer student for special education evaluation if a disability is suspected.
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Checklist 
FOR EVALUATION OF SPECIFIC LEARNING DISABILITY*

Evaluation Staff Member:                                     Referred Student:                                       Date of Referral:

student has received appropriate instruction: core/tier 1 data source/ notes

Scheduled time for core content area instruction 
  _____ to ______   Frequency: ___ days a week

Provided in the student’s native language

Instruction is scientifically based in research (SBR)
SBR Program: ______________________

The instruction is explicit and systematic
 
Supplemental instruction is SBR

Data-based documentation of repeated assessments of 
achievement at reasonable intervals
 • Data has been systematically collected and   
   analyzed 

 • Ongoing use of student assessment data readily      
   apparent in the way students are grouped for      
   instruction

 
Parents have been kept informed

student has received intervention to address gaps  in learning  

Scheduled time for student’s intervention:  _______
to______
Frequency: ____ times weekly

Date student entered intervention _________
Number of rounds/cycles of intervention student has 
received _____

* Follows the requirements of IDEA 2004
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Intervention provided in the student’s native language

Intervention matches the language of instruction

Intervention program based in scientific reading research 
Program (if applicable): ___________________

Interventionist is knowledgeable about the intervention. 
Name of interventionist: ________________

Intervention targets student’s gaps in learning

Student receives intervention in small group of students 
with similar needs
Number of students in group: _______

Progress monitoring information provides data about the 
student’s response to the intervention over time

Indicate intervals/frequency of progress monitoring: ______

Interventionist uses assessment data to inform instructional 
decision-making

Parents are informed of student progress

underachievement is not due to: 

Limited English proficiency 
Lack of educational opportunity

Vision problems 
 __ Normal vision (Date of Screening___________)
 __ Vision corrected with glasses
 __ Student always wears glasses during instruction
 __ Suspected/observed vision difficulties
Hearing problems 
 __ Normal hearing (Date of Screening__________)
 __ Chronic ear infections
 __ Diagnosed hearing impairment
 __ Uses hearing aids during instruction
Motor ability
Intellectual disability
Emotional disturbance
Cultural factors
Environmental/economic disadvantage
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 Teacher/Interventionist Interview

student ________________________________ Classroom teacher _______________________________

Interviewer ____________________________________ date _____________________________________

Tell me about the student’s opportunities to learn. What do you know of the student’s educational 
background?  Language background?

Do you know of other possible factors that may be interfering with learning?

_____ Missed instruction (Excessive absences: _____ Excessive tardies: _____)

_____ Physical needs (describe any noted)

___ medication  ___ nutrition  ____ sleep  ___ chronic condition  ___ other

Describe______________________________________________________________________

_____ Other factors___________________________________________________________________ 

What do you think the learning problem is? Be as specific as possible.

Approximately when did you first notice it? What made you notice it?
 

What instructional changes did you make to increase the student’s learning success? What strategies did 
you try?



© 2011 University of Texas System/Texas Education Agency

Tell me about the student’s intervention instruction.  (note: information may already be listed on collaborative 
instructional Log)

Who provides it? ______________________________ (if person other than interviewee) 

When did the student begin intervention?  ____________________ 

Any previous intervention that you know of? _________________________

How frequent are the sessions? ______ times a week

How long is each intervention session? ______ minutes 

How many students are in the intervention group? _____ students 

How do you reinforce the intervention strategies in content-area instruction? 

What strategies does the student use in content-area instruction?

How have you informed the student’s parents about the services being provided and the strategies to 

support their child’s rate of learning?

How were the parents informed of the right to request a comprehensive evaluation at any time? 

 TeaCheR/inTeRvenTionisT inTeRview
(continued)
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 TeaCheR/inTeRvenTionisT inTeRview
(continued)

student ________________________________ Classroom teacher _______________________________

Interviewer ____________________________________ date _____________________________________

(note name and date if this portion of the interview continues with a different individual)

Briefly describe the intervention, i.e., how it works to close the student’s gaps in learning.

How do you monitor the student’s progress in the intervention? 

How frequently is the student’s intervention progress monitored? _________________ 

  (___ Student data attached) 

How have you used the student’s progress monitoring data to make decisions about the intervention 

instruction? (Give example)

When the student’s intervention progress was inadequate, how did you adjust the instruction?
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What steps have been taken to increase the intensity of the intervention?

 ___ Increased length of sessions (Date of change ____________; from _____ min. to ______ min.)

 ___ Increased frequency of sessions (Date of change_____________;  from ___ to ___ days a week)

 ___ Decreased group size and/or teacher student ratio (Date of change _____________; 

  from ___ to ____ students;  from ___ to ___ ratio)

 ___ Changed intervention (Date of change ____________ )

 

What additional information about the student’s response to intervention do you think is important?

How have you informed the student’s parents about the services being provided and the strategies to 

support their child’s rate of learning?

How were the parents informed of their right to request a comprehensive evaluation at any time? 
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parent __________________________________________ Child_________________________________

interviewer ______________________________________ date __________________________________

As you know, your child is experiencing learning difficulties.  No one knows your child like you do.  I’d like to 
get information from you that may help us understand more about how your child learns.

When did you first learn your child’s teachers were concerned about your child’s learning? 

Do  you think your child is having learning difficulties? What makes you think so? 

What do you think your child’s learning difficulties could be?

How long has your child been at (school name)? ____________________

Does your child eat breakfast at home or at school? If at home, what does he/she eat before school?

When does your child usually go to bed? ____ p.m.   Wake up in the morning? _____ a.m.

Leave for school? _____ How does he/she get to school? _________________________

 
Parent Interview
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Does your child have needs the teachers might need to know about?

____ Medication ______________________ (Frequency ___________)

____ Allergies __________________________________________________

____ Frequent illnesses _________________________________________________ 

____ Sleep problems__________________________________________

____ Worries___________________________________________________

____ Other______________________________________________________

Did you or other family members have learning difficulties in school? If so, tell me about them.

Do you have any ideas that might help the teachers meet your child’s needs?

Do you have any questions for me?   

Thank you for your time! You’ll be contacted when it’s time to set up a meeting to plan  the next steps in 

meeting your child’s needs.

Parent IntervIeW
(continued)
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