Reconstruction

, . - Lesson 1
Big Ideas: Reactions and responses to emancipation;
Rebuilding a nation
Standards 7.5B Analyze the political, economic, and social effects of

Reconstruction in Texas

7.6A Identify significant events that shaped the history of Texas
during Reconstruction

7.21B Analyze information by sequencing and identifying
cause-and-effect relationships

Lesson Topic Emancipation

Objectives Key Vocabulary

CONTENT—Students will:

* emancipation
* Learn about what happened to slaves after they were freed. * Juneteenth

LANGUAGE—Students will: * military posts

. . T * Reconstruction
*  Use key vocabulary in reading, writing, listening and

speaking throughout the lesson.

*  Watch and listen to the video, write responses in their
notebooks, and contribute in whole-class discussion.

* Listen and/or read the lesson passage, and write question
responses in their notebooks.

* (In the review/assessment activity) Discuss and write about
the challenges former slaves might have faced in rebuilding
their lives.

Materials Preparation
*  Student notebooks * Post the objectives
*  Overhead projector and transparency markers * Links to background

*  Video: “Emancipation”

*  Outside Passage: ““Reconstruction and Juneteenth”
(in teacher’s binder)

* Transparency: Questions
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Reconstruction, Lesson 1

Motivation (Engagement/Linkages) 3 min.

* Introduce the topic of today’s lesson.

— With the end of the Civil War came a need to reunite the country and rebuild the South.

The years after the war were known as the Reconstruction.
* Preview the vocabulary word reconstruction.

— During this time, states were readmitted into the Union, and slaves were freed and
allowed to leave the plantations. Former slaves who were free were called “freedmen’”.
Even though they were free, the former slaves were still not treated well, especially in
the South.

— Many states legalized segregation to keep the freedmen separate from the white people.
Without jobs or literacy skills, many of the newly freed slaves had trouble finding work
outside of the plantations. Thus, many returned to work in conditions similar to those
before the war. Today, we will learn about the slaves’ immediate reaction to the news
that they were free. It was a time of celebration and reconnecting for many families.

Presentation 30 min.
Vocabulary (10 min.)

* Introduce today’s vocabulary and discuss “turn and talk” questions among pairs and/or
whole group. Students write vocabulary terms and synonyms in their notebooks.

Video: “Emancipation” (10 min.)

* Introduce the video.

— We talked about how when slaves were freed, it was a time for celebration. Let’s watch a
video about what former slaves did immediately after they were freed. This information
will help you to further understand the reading that will follow.

*  Students watch the video clip.
* Teacher summarizes the video.

Teacher-led Reading: “Reconstruction and Juneteenth”
(in teacher’s binder) (10 min.)

*  State the big idea of the reading.
*  Preview the reading by asking questions to help activate background knowledge and guide
students’ thinking about what they will learn.
* Read the questions (on transparency) that students will focus on during the reading.
— What amendment was signed into law to abolish slavery?
— From the video and reading, what steps did former slaves take to rebuild their lives once
they were set free?
*  Model thinking aloud as you read in order to make sense of text
* Asyou read, demonstrate how to generate different types of questions, while allowing them
to respond to these questions.
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Reconstruction, Lesson 1

Practice 5 min.

*  After the reading, in pairs, have students discuss and write responses to the above question/s
in their notebooks.

*  Once students are done, begin discussion of the questions while helping students to center
on the big idea/s in the selection.

Review/Assessment 5 min.

¢ Introduce the discussion.
— Thinking about what we have learned about the reasons for slavery and the life that slaves
lived, what challenges do you think the former slaves faced in rebuilding their lives?

* Discuss students’ responses with the whole group.
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Vocabulary
Reconstruction, Lesson 1

emancipation
(emancipacion)

The act of setting somebody free from the
power of another
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Kheel Center, Cornell University; www.flickr.com/photos/kheelcenter
Attribution 2.0 Generic (CC BY 2.0)

Synonym: to set free

After emancipation of the slaves, many of them looked for family
members and work.

The Emancipation Proclamation, which declared the freedom of
all slaves in the Confederate states, was issued on January 1, 1863.

Turn and Talk

* Imagine you are a slave, living and working your whole life on
a plantation, and someone informs you that you have been
emancipated. What do you do next? What do you think the
slaveholder will do?
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Vocabulary
Reconstruction, Lesson 1

Juneteenth
(diecinueve de junio)

June 19, a day celebrated by African Americans in
remembrance of the emancipation of slaves in Texas
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Elvert Barnes; www.flickr.com/photos/perspective
Attribution 2.0 Generic (CC BY 2.0)

When Juneteenth celebrations first began, many African
Americans would gather in churches or other designated areas
and have picnics.

Many people celebrate Juneteenth with parades, picnics, and
barbecues.

Turn and Talk

* Why, more than 140 years after the first Juneteenth, do people
continue to celebrate the emancipation of the slaves? Would

you say it is as important a holiday as the Fourth of July? Why
or why not?
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Vocabulary
Reconstruction, Lesson 1

military post
(puesto militar)

A military station

uzvards; www.flickr.com/photos/uzvards
Attribution-ShareAlike 2.0 Generic (CC BY-SA 2.0)

Synonyms: command post, garrison, fort

Some freed people gathered at military posts, hoping to get
protection.

The city of Forth Worth, Texas, was built on the site of a military
post in 1849.

Turn and Talk

* Would you like to live near a military post? What would be
some advantages and disadvantages?
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Vocabulary
Reconstruction, Lesson 1

Reconstruction
(Reconstruccion)

The process of reuniting the United States and rebuilding
the southern states, from 1865 to 1877
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Will Morales; www.flickr.com/photos/moralesphoto
Attribution 2.0 Generic (CC BY 2.0)

Synonym: rebuilding
The Reconstruction began after the Civil War had ended.
The city of New Orleans is currently undergoing a reconstruction

after Hurricane Katrina.

Turn and Talk

* If an army from outside the United States destroyed your city,
what would be your reaction if that army offered help in

reconstructing the city?
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Reconstruction

, . - Lesson 2
Big Idea: Reactions and responses to emancipation;
Rebuilding a nation
Standards 7.5B Analyze the political, economic, and social effects of

Reconstruction in Texas

7.6A Identify significant events that shaped the history of Texas
during Reconstruction

7.21B Analyze information by sequencing and identifying
cause-and-effect relationships

Lesson Topic The Freedmen’s Bureau

Objectives Key Vocabulary

CONTENT—Students will:

* Freedmen’s Bureau

* Learn about how the U.S. government went about helping e illiteracy
freedmen during Reconstruction. e oppose
LANGUAGE—Students will: *  relief

*  Use key vocabulary in reading, writing, listening and speaking
throughout the lesson.

*  Watch and listen to the video, write responses in their notebooks,
and contribute in whole-class discussion.

* Listen and/or read the lesson passage, and write question
responses in their notebooks.

* (In the review/assessment activity) Write and discuss the ways the
government tried to help African Americans rebuild their lives
once they were free and determine whether it was successful in

doing so.
Materials Preparation
*  Student notebooks * DPost the objectives
*  Overhead projector and transparency markers * Linksto
* Video: “The Freedmen’s Bureau” background
* Passage: “The Freedman’s Bureau Assists Freed Texans”
(pg. 369)

* Transparency: Questions
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Reconstruction, Lesson 2

Motivation (Engagement/Linkages) 3 min.

* Provide overview/background information of today’s lesson.

—  When the slaves were freed, the U.S. government realized that they would need help
transitioning into society. Freed men needed jobs, homes, and to learn ro read. Today we will
learn about how the government set up an agency to provide help and legal aid ro the freed
slaves and how schools and churches began to be built all over the South to educate adults and

children alike.
Presentation 30 min.
Vocabulary (10 min.)

* Introduce today’s vocabulary and discuss “turn and talk” questions among pairs and/or
whole group. Students write vocabulary terms and synonyms in their notebooks.

Video: “The Freedmen’s Bureau” (5 min.)

* Introduce the video.
— Now you're going to see a short video about how the Freedmen’s Bureau helped freed
slaves after Reconstruction. Listen for the answers to the following questions: What role
did churches play in Reconstruction? Why was education so important to former slaves?
*  Students watch the video clip.
* Students write their responses in their logs. They may discuss the answers in their pairs.
* Teacher summarizes the video, highlighting the questions above by using a few responses
from the students.

Partner Reading: ““The Freedman’s Bureau Assists Freed Texans” (pg. 369) (15 min.)

* State the big idea of the reading.

*  Preview the reading by asking questions to help activate background knowledge and guide
students’ thinking about what they will learn.

* Read the questions (on transparency) that students will focus on during the reading.

— What was the purpose of the Freedmen’s Bureau?
— What problems did the Freedmen’s Bureau face in Texas?

* Remind students why it is important to ask and answer different types of questions
during reading.

* Pairs take turns reading paragraphs and asking and answering pair-generated questions.
For example: Partner A reads the first paragraph and asks Partner B one question about the
reading. Then, Partner B reads the next paragraph and asks Partner A one question about
the reading. (Students can write and answer the questions as they read.)

Practice 5 min.

* After the reading, in pairs, have students discuss and write responses to the above question/s
in their notebooks.

*  Once students are done, begin discussion of the questions while helping students to center
on the big idea/s in the selection.
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Reconstruction, Lesson 2

Review/Assessment 10 min.

* Introduce the activity
— Now that we have talked about how the U.S. government tried to help the freed slaves
become part of society, let’s discuss the following questions:
— How did the government help rebuild the lives of African Americans once they were free?
Name specific examples.
— Do you think the government was successful in its efforts to rebuild the lives of African
Americans? Why or why not?
*  Students write their responses in their notebooks.
* Review students’ responses in a whole-group discussion.
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Vocabulary
Reconstruction, Lesson 2

Freedmen’s Bureau

An agency created by Congress after the Civil War to
provide help and legal aid to freed slaves
(bureau—government office or agency)

The Voice of Eye; www.flickr.com/photos/culturesubculture
Attribution-NonCommercial-NoDerivs 2.0 Generic (CC BY-NC-ND 2.0)

The Freedmen’s Bureau helped freed slaves gain employment, establish
education facilities, and obtain legal help.

The Freedmen’s Bureau fought for freedoms and equality for African
Americans after the Civil War. Today, organizations like the National
Association for the Advancement of Colored People (NAACP) and League
of United Latin American Citizens (LULAC) do the same kinds of work.

Turn and Talk

* Why was it important to establish the Freedmen’s Bureau?
Think about the resistance that many had to the idea of
equality for African Americans. What might have happened if
the bureau didn’t exist?
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Vocabulary
Reconstruction, Lesson 2

illiteracy
(analfabetismo)

The inability to read and write

Pondspider; www.flickr.com/photos/pondspider
Attribution-NonCommercial 2.0 Generic (CC BY-NC 2.0)

The illiteracy of African Americans dropped once they were
allowed to go to school.

One way of fighting illiteracy is teaching children to read and
write at an early age.

Turn and Talk

* If you wanted to run a business what difficulties would you
face if you were illiterate?
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Vocabulary
Reconstruction, Lesson 2

oppose
(oponerse)

To disagree with something
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Synonyms: disapprove, object
Many Texans opposed the bureau’s efforts to help the freed slaves.
The school principal opposed the idea of students walking in the
hallways during class time.
Turn and Talk

* Would you be opposed to the idea of staying late after school?
Why or why not?
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Vocabulary
Reconstruction, Lesson 2

relief
(ayuda)

The act of providing help or assistance

fortherock; www flickr.com/photos/fortherock
Attribution-ShareAlike 2.0 Generic (CC BY-SA 2.0)

Synonyms: aid, assist, help

The other job of the Freedmen’s Bureau was to provide relief to

the thousands of people left homeless by the Civil War.
Thousands of dollars are raised every year for famine relief.

Turn and Talk

* Imagine your neighborhood was swept away by floods and
relief workers were sent to the area. What would be their job?
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Reconstruction

, . - Lesson 3
Big Idea: Reactions and responses to emancipation;
Rebuilding a nation
Standards 7.5B Analyze the political, economic, and social effects of

Reconstruction in Texas

7.6A Identify significant events that shaped the history of Texas
during Reconstruction

7.21B Analyze information by sequencing and identifying
cause-and-effect relationships

Lesson Topic Segregation and Discrimination
Objectives Key Vocabulary
CONTENT—Students will: o
* discrimination
* Learn how the end of Reconstruction affected African Americans e Jim Crow laws
in Texas. * segregation
LANGUAGE—Students will:
*  Use key vocabulary in reading, writing, listening and speaking
throughout the lesson.
*  Watch and listen to the video, write responses in their notebooks,
and contribute in whole-class discussion.
* Listen and/or read the lesson passage, and write question responses in
their notebooks.
* (In the review/assessment activity) Explain how they would feel if Jim
Crow laws were in effect today using examples from the lesson, and
contribute in whole-class discussion giving reasons why, and how
they would respond as a consequence.
Materials Preparation
*  Student notebooks *  DPost the objectives
*  Opverhead projector and transparency markers * Links to background
*  Video: “Segregation and Jim Crow”
*  Passage: “Texas Elects Ex-confederate to Office” (begin 2nd
paragraph... Southern legislatures took other troubling actions...)
(pg. 374) & “African Americans fight discrimination” (pgs. 469-470)
* Transparency: Reconstruction laws
® Transparency: Questions
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Reconstruction, Lesson 3

Motivation (Engagement/Linkages) 3 min.

Introduce the topic of today’s lesson.
— We have learned that Texas slaves were freed at the end of the Civil War. Many sought work,

while others looked for family members. Also, many of the freed Texas slaves rushed to the
courthouses to legalize their informal slave marriages. We have also learned that the new
educational opportunities for the freed slaves decreased their illiteracy, which helped them
adjust to freedom. Today we will look at how African Americans in Texas were affected by the

end of Reconstruction.

Presentation 35 min.
Vocabulary (10 min.)

Introduce today’s vocabulary and discuss “turn and talk” questions among pairs and/or
whole group. Students write vocabulary terms and synonyms in their notebooks.

Video: “Segregation and Jim Crow” (10 min.)

Introduce the video.

— Let’s watch a video about how the U.S. government and the South reacted to
emancipation. Listen for answers to the following questions: How did the end of
Reconstruction affect African Americans? How did African Americans respond to acts
of segregation?

Students watch the video clip.

Students write their responses in their logs. They may discuss the answers in their pairs.
Teacher summarizes the video, highlighting the questions above by using a few responses
from the students.

Teacher-led Reading: “Texas Elects Ex-confederate to Office”
(begin 2nd paragraph... Southern legislatures took other troubling actions...)
(pg. 374) & “African Americans fight discrimination” (pgs. 469-470) (15 min.)

State the big idea of the reading.
Preview the reading by asking questions to help activate background knowledge and guide
students’ thinking about what they will learn.
Read the questions (on transparency) that students will focus on during the reading.
— Discuss two amendments the Texas legislation refused to approve.
— How did the Republican Party try to support African Americans?
— In what ways did the Jim Crow laws discriminate against African Americans?
Model thinking aloud as you read in order to make sense of text.
As you read, demonstrate how to generate different types of questions, while allowing them
to respond to these questions.
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Reconstruction, Lesson 3

Practice 5 min.

*  After the reading, in pairs, have students discuss and write responses to the above question/s
in their notebooks.
*  Once students are done, begin discussion of the questions while helping students to center

on the big idea/s in the selection.

Review/Assessment 5 min.

* Introduce the activity.
— Today, we learned that the end of Reconstruction affected African Americans in a number

of ways. African Americans complained about the laws on segregation; however, the
Supreme Court ruled that the 14th Amendment applied to only actions of state
governments. This meant that private businesses and individuals could continue
practicing discrimination and segregation.

— Let’s imagine for a moment that the Jim Crow laws were in effect today. Minorities
would not be allowed to eat in the same restaurants as whites, stay in the same hotels
as whites, attend the same schools as whites, and ride first-class railcars like whites.

— How would you feel about this? Why? How would you respond to the practice of
these laws?

* Students write their responses in the notebook.
* Discuss students’ responses with the whole group.
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Vocabulary
Reconstruction, Lesson 3

discrimination
(discriminacion)

The act of being treated unfairly because of one’s race,
ethnicity, age, gender, disability, religious beliefs, etc.

U.S. Department of Defense;
www.defense.gov/home/features/2008/0108_mlking/images/MLKing0108_1_05.jpg

During the Reconstruction period, African Americans fought hard
against discrimination.

In the United Sates, laws are created to protect individuals from
discrimination in employment and in schools.

Turn and Talk

* What do you think the difference is between discrimination
and prejudice? (For a hint, look at the underlined word in the
definition.)
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Vocabulary
Reconstruction, Lesson 3

Jim Crow laws
(leyes Jim Crow)

Laws passed in the southern states
to enforce segregation

Black History Aloum; www.flickr.com/photos/11047904@N08
Attribution-NonCommercial-NoDerivs 2.0 Generic (CC BY-NC-ND 2.0)

The Jim Crow laws made it illegal for African Americans and Mexican
Americans to eat at the same restaurants as white Texans.

According to the Jim Crow laws, African Americans had to give up their
seats for white men who got on buses.

Turn and Talk

* Imagine you lived in a town where the rules (just like Jim Crow
rules) enforced segregation.

o Inwhat places might segregation be enforced?

o How would such rules affect the way people treated
each other?
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Vocabulary
Reconstruction, Lesson 3

segregation
(segregacion)

The act of separating people based on race,
religion, ethnic group, sex, or social class
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Synonyms: set apart, isolate

The Democrats passed what were called Jim Crow laws to
enforce segregation.

The segregation of people with disabilities from school activities

is illegal.
Turn and Talk

* Segregation is not always illegal. For example, many schools
are all-boy or all-girl. What would be some advantages and
disadvantages of studying in one of these schools?
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Reconstruction

. . - Lesson 4
Big Idea: Reactions and responses to emancipation;
Rebuilding a nation
Standards 7.5B Analyze the political, economic, and social effects of
Reconstruction in Texas
7.21B Analyze information by sequencing and identifying
cause-and-effect relationships
Lesson Topic Tenant Farming
Objectives Key Vocabulary
CONTENT—Students will:
* debt
* Learn about the challenges faced by African American farmers e drought
in Texas after Reconstruction. * sharecroppers
LANGUAGE—Students will: *  tenant farmers
*  Use key vocabulary in reading, writing, listening and speaking
throughout the lesson.
*  Watch and listen to the video, write responses in their
notebooks, and contribute in whole-class discussion.
* Listen and/or read the lesson passage, and write question
responses in their notebooks.
* (In the review/assessment activity) Complete the “Effects of
Reconstruction” graphic organizer to discuss the different
effects of Reconstruction on African Americans.
Materials Preparation
* Student notebooks * Dost the objectives
*  Overhead projector and transparency markers * Links to background
*  Video: “Sharecropping” *  Use the graphic
* Passage: “The Tenant System Replaces Slavery” organizer to help
(pgs. 426-427) students understand
* Transparency: Questions the effects of
* Transparency: Reconstruction Laws Reconstruction
* Transparency: The Effects of Reconstruction
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Reconstruction, Lesson 4

Motivation (Engagement/Linkages) 3 min.

* Display Transparency: Reconstruction Laws.

—  We learned that the end of Reconstruction affected African Americans in a number of ways.

We saw that, initially, the government took steps to ensure that African Americans were treated
equally.

—  African Americans complained about the laws on segregation; however, the Supreme Court
ruled that the 14th Amendment applied to only actions of state governments. This meant that
private businesses and individuals could continue practicing discrimination and segregation.
Today we will look at the challenges the African American farmers in Texas faced after

Reconstruction.
Presentation 25 min.
Vocabulary (10 min.)

* Introduce today’s vocabulary and discuss “turn and talk” questions among pairs and/or
whole group. Students write vocabulary and synonyms in their notebooks.

Video: “Sharecropping” (5 min.)

* Introduce the video.
— Let’s watch short video about sharecropping and its effects on African Americans.
Listen for answers to the following question: How did African Americans think
sharecropping would help them?

*  Students watch the video clip.
*  Students write their response in their logs. They may discuss the answer in their pairs.

* Teacher summarizes the video, highlighting the question above by using a few responses

from the students.

Partner Reading: “The Tenant System Replaces Slavery” (pgs. 426-427) (10 min.)

* State the big idea of the reading.
*  Preview the reading by asking questions to help activate background knowledge and guide

students’ thinking about what they will learn.
* Read the questions (on transparency) that students will focus on during the reading.
— What difficulties did sharecroppers face?
— How did sharecropping continue to discriminate against African Americans?

* Remind students why it is important to ask and answer different types of questions
during reading.

* Pairs take turns reading paragraphs and asking and answering pair-generated questions.
For example: Partner A reads the first paragraph and asks Partner B one question about the
reading. Then, Partner B reads the next paragraph and asks Partner A one question about
the reading. (Students can write and answer the questions as they read.)

©2009 The University of Texas at Austin
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Reconstruction, Lesson 4

Practice 5 min.

*  After the reading, in pairs, have students discuss and write responses to the above question/s
in their notebooks.

*  Once students are done, begin discussion of the questions while helping students to center
on the big idea/s in the selection.

Review/Assessment 15 min.

* Introduce the activity.

— Today we have learned that after Reconstruction, African American farmers in Texas
faced several challenges. Let us think about what we have learned all week about
Reconstruction and how it affected African Americans.

* Display Transparency: The Effects of Reconstruction and work with students to help them
fill out the different effects of Reconstruction in Texas.

The Effects of Reconstruction

What were the effects of Did Reconstruction benefit
Reconstruction in Texas? African Americans? Yes or no.
How?
Political
Economic
Social

e Allow students time to work on the section about how Reconstruction benefited (or not)
African Americans.
* Discuss responses in pairs.
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Vocabulary
Reconstruction, Lesson 4

debt
(deuda)

Owing something that needs to be paid back,
typically money

sarawestermark; www flickr.com/photos/sarawestermark
Attribution-NonCommercial-ShareAlike 2.0 Generic (CC BY-NC-SA 2.0)

Synonyms: outstanding payments, dues

Many tenant farmers lived in debt; they could not fully pay their
landowner for using his land.

The businessman was in so much debt that he sold part of his
property.
Turn and Talk

* Imagine that as a college student, you were in debt as a result
of paying your tuition fees. What steps would you take to
reduce your debt?
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Vocabulary
Reconstruction, Lesson 4

drought
(sequia)

A long period of dry weather that is harmful to crops

Roadside Bandit; www.flickr.com/photos/roadsidebandit
Attribution-NonCommercial-NoDerivs 2.0 Generic (CC BY-NC-ND 2.0)

Synonym: dry spell
During the drought seasons, tenant farmers harvested little and
were unable to pay their debt to the landowner for using his land.
Some consequences of drought include wildfires, loss of
agricultural production, and famine.
Turn and Talk

* Some people live in areas that are likely to experience drought
during the year. How can a city prepare itself ahead of the
drought season?
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Vocabulary
Reconstruction, Lesson 4

sharecroppers
(aparceros)

Tenant farmers who give a share of their harvest
to the landowner as payment for using their land, instead
of paying cash
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Kheel Center, Cornell University; www. flickr.com/photos/kheelcenter
Attribution 2.0 Generic (CC BY 2.0)

The sharecropper system gave landowners a great deal of control
over tenant farmers.

Sharecroppers had to promise part of their harvest to the
landowner.

Turn and Talk

* Which of the two farmers—tenant farmer or sharecropper—
had more power working with the landowner? Why did paying
in cash give greater power than paying with crops?
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Vocabulary
Reconstruction, Lesson 4

tenant farmers
(arrendatario)

People who rent land to grow crops
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Kheel Center, Cornell University; www.flickr.com/photos/kheelcenter
Attribution 2.0 Generic (CC BY 2.0)

To make a profit, landowners usually made tenant farmers grow
the most valuable cash crop: cotton.

After harvest, tenant farmers pay the landowner for using his land
either by cash or with a portion of their harvest.

Turn and Talk

* Which of the two farmers—tenant farmer or sharecropper—
had more power working with the landowner? Why did paying
in cash give greater power than paying with crops?

©2009 The University of Texas at Austin



Reconstruction

Big Idea: Reactions and responses to emancipation;
Rebuilding a nation.

Lesson 5

Standards None

Lesson Topic End-of-week quiz review

Objectives

Key Vocabulary

CONTENT—Students will:

*  Use notes constructively as preparation for the quiz.
* Take end-of-week assessment.

LANGUAGE—Students will:

* Listen and provide responses to jeopardy questions
during the review.

*  Match vocabulary words to their corresponding
definitions and compose answers to content
comprehension questions.

Materials

Preparation

*  Student notebooks
*  Overhead projector and transparency markers
*  Weekly quiz

* DPost the objectives

©2009 The University of Texas at Austin
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Reconstruction, Lesson 5

Motivation (Engagement/Linkages) 1 min.

—  Today, before you take the quiz, we will first review whatr we have learned this week. The
review is in the form of a jeopardy game. You can draw from your notes to help answer the
Jeopardy questions.

Presentation 20 min.

* Introduce the game of Jeopardy.

* Have students play Jeopardy in small groups or in two large teams. You might want to
appoint a time- and scorekeeper.

* Have a team member pick a category and a point value. Make sure you set a time limit for
the answer.

* Look at your Jeopardy handout for questions and answers.

* If the student is correct, the team is awarded the point value of the question.

* If the student/team is incorrect, the opposing team may take the points if they can answer
the question correctly.

* Continue until all questions have been answered. The team with the most points wins.

* Remind students to answer in the form of a question (e.g., “Who is Santa Anna?”) and that
they may use their notebooks to look for answers.

Practice

* Students answer the various questions in the Jeopardy game.

* The teacher provides feedback along the way.

Review/Assessment 30 min.

* Remind students to provide complete sentences in the content comprehension section of
the assessment.

* Distribute the weekly assessment.

* If time permits, you may read quiz items to students in order to clarify any questions
students may have prior to taking the quiz.

*  Students take the weekly quiz.

* If time allows and students finish before the end of class time, review questions and answers
with students after quizzes have been collected.
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Reconstruction, Lesson 5

JEOPARDY!

People
A- These people traveled to look for their families, tried to legalize
their marriages, look for jobs and military protection, returned to
50 their prewar homes after being freed.
Q- Who are freed slaves/freedmen?
A- Many of these freed people rented land to grow crops because they
100 could not afford land after Reconstruction.
Q- Who are tenant farmers?
Places
A- The Emancipation Proclamation freed slaves in these states.
10 Q- What are Confederate or southern States?
A- This is another name for a military station.
>0 Q- What is a military post?
A- Juneteenth is celebrated by African Americans in remembrance of
100 the emancipation of slaves in this state.
Q- What is Texas?
Potpourri
A- Congress created this to provide legal aid to freed slaves, and help
them find employment, as well as to establish educational facilities
10 for them.
Q- What is the Freedmen’s Bureau?
A- This is the process of reuniting the United States and rebuilding
50 the southern states, from 1865-1877.
Q- What is Reconstruction?
A- This amendment was approved to abolish slavery.
100

Q- What is the 13th Amendment?
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Reconstruction, Lesson 5

100

A- This was one way that Jim Crow laws discriminated against African
Americans in Texas.

Q- What is enforced segregation (e.g. separate water fountains,
restrooms, railway cars and waiting rooms, separate poorly

equipped schools)?

* What is it became illegal for African Americans to use the same
facilities as white Texans?

* What is the laws denied African Americans equal rights,
opportunities, and protection (e.g. houses with inadequate
paving, lighting, sewage and police protection, lower pay than
white teachers with same qualifications)?

* What is those accused of minor crimes were lynched by
white mobs?

*  What is imposed a voting tax ($1.50), which discouraged them
from voting and also denied them the opportunity to
meaningfully participate in politics?

100

A- This is one way sharecropping discriminated against African
Americans.

Q- What is sharecropping favored the white landowners who received
a much larger share of the crop since they owned the tools and
supplies?

* What is sharecroppers received one half of the value of the crop?

* What is sharecroppers were put to work in the fields at a young
age and expected to perform like an adule?

* What is they could not afford land? (They became tenant
farmers and rarely made a profit. These farmers continued to be
under the control and power of the landowners and they were in
debt most of the time because they had to borrow money, tools
and supplies to produce the crops.)

©2009 The University of Texas at Austin
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Reconstruction, Lesson 5

Vocabulary

A- A long period of dry weather that is harmful to crops.

10 Q- What is a drought?

A- The act of providing help or assistance.

>0 Q- What is relief?
A- The act of separating people based on race, religion, ethnic group,
100 sex, or social class.
Q- What is segregation?
BONUS

A- The act of setting somebody free from the power of another.

Q- What is emancipation?

©2009 The University of Texas at Austin
50f5




Tom pue sroquiawr %:Ewm J0J Pa3[00[ SIAB[S TOWII0] ‘Tonpedpuewo Ry
‘wonoaoid 193 01 Surdoy s350d AFerTrar 1 paroyied ojdoad paaxy swrog
"SaAR[S Paa1j a1 d[oy 01 s110jj2 sneainq oY1 Pasoddo suexa] Auejy

"Jooyds 01 03 01 pamo[e a1am £33 20uo paddoip surdrPWY ULy Jo ASBINNJT AY].

Te\ [1A1D) 91 £q ssappwioy
1391 9doad jo spuesnoyi a1 01 JTaT op1aoid 01 sem NeAING SUIWPII] Y3 Jo qof du(

“TWONEUTWIIOSIP 1SUTESE PIEY 1Y3NoJ SuedLIUIy-UedLyy ‘porrad uononnsuoday a1 Sunm(]

.ﬁOmHﬂWOHWOm DUHOMCD 0l ﬁ@mwd@ AIoM w?ﬁm— MOID) E;

*//8T 03 m@wﬁ EO.@ ﬁuum®~ JuSOm uﬁu mo UondNIsuoddy] UA\:L

‘101100 :do1d
SED J[qen[eA 1S0W Y1 MOI3 SToULIE] JUeUa) dopew A[[ensn sroumopue| 9goid e oyyewr o,

*so1uo1d 2ABY pUE SEAIE PAIRUSISIP I12Y10 IO SAYDINYD
U1 1971€3 P[NoM SUBDLIDWY UBDLJY AUBW ‘Ue32q 1SIY SUONBIQI[O YIUINIDUN] U\

"pue[ STy SUIsSn 10J ISUMOPUE[ 2Y1 01 1qIP
11211 Aed 01 9[qeUN dIoM PUE I[N PRISIAIRY SIOWLIR] JUBUD] ‘SUOSEIS IYSNOIP o) Sulm(]

‘PuEl sy
3ursn 10J 1oumopue[ 11971 Aed A[[nj 10U p[nod A5Y) TGP UI PAAI] SIOULIR] IUBU AUBJA

"SEXQT, Ul
saae[s Jo uonedouew? oY Jo
SOUBIQqUIDWDI UT SUBDLIDUWTY

uedLIJy Aq PareIqa[d Aep y

"suonels ATeN[IN

"PI2U JO SOWTI UT SOUBISISSE

10 djoy Surpraoid jo 108 Y[,

'sdo1o 01 [njwirey st 1By
19yaeam A1p jo potrad Suof y

“Iayioue
Jo 1amod a3 woxy dnoid 1o
uos1ad e 3urea1y jo 1€ Ay,

‘3uryrowos Yaim pasidesi(y

"11IM pUE
pea1 01 Aiqeur ay,

‘sdo1o moi3
01 puE[ 1U2I oYM Emowm

"SSE[D [BID0S JO X3
‘dnoi3 oruyie ‘uorda1 oe1 uo

paseq a1doad jo uoneredas oy,

"$21B1S UIDYINOS
oY1 SuIp[INgaI pue uoneu
oyp Sunrunai jo ssadoid oy,

Psn 2q []im S2IUITUIS J]U JON] ..NQM.N& Y1 Uo piom R&Q\S%N\.QQ\N ,%&.N\QQQQWM&&QQ Y1 S9SN VYT IIUIJUIS ] 11N N\W\ Y1 uo QQN“NQW\%\ Yova 4IIv N

:21eQ
:poLIad sse|d

UO0I1DNJISUOIY :8 ZIND

:1aypes)

DweN



'SdOYD IHLIDNAO0Yd OL S3ITddNS ANY STOOL AINOW MOHHOd
O1dVH AFH13SNV>39 AWILIHL 40 L1SOW 193d NI 34IM ATFHL ANV SHINMOANVTIHL 40 HIMOd ANV TOHLNOD FHL 43ANN 39
OLd3NNILNOD SHIWYHV4H 3STHL "11404d V IAVIN AT3HVH ANV SHIWHVY4 LNVNILINVIIEG AJHL'ANY1 4044V LON ATNOD AJHL -

ITNAV NV IMIT WHO443d O1 d31D03dX3 ANV 35V DNNOA AHIA Y 1V SAT31d FHL NI MHOM OL LNd FHIM SHIddOHDIFUVHS -
dO4d 3HL 40 INTYA IHL 40 4TVH INO d3AIFDIH SHIddOUDIFUVHS -

S317ddNS ANV STOO0L 3HL
@3INMO AFHLIDNIS dOYD FHL 40 FHVHS H4IDHVYTHONW V A3AIFDIH OHM SHINMOANVT ALIHM FHL AFHOAVH DNIddOUDIHYVHS

¢SUBDLIOWY UBDLIJY Isurede areurwiosip o1 anunuod 3urddordareys prp mop ¢

‘SHINMOANYVYTHLIM S1OVHINOD LNJWAOTdINT S,37d03dd33H4 31VIND3IY OL AL ATHL
‘SIHOIY T¥Y5313AIANOUd OL NYIHNE S.NIWATIFH4 FHL dI1VIHD AJHL -
"INFJWANIWV HLIN3FFLHIHL FJHL HONOYHL AHAAVTS AIHSIT09V AJHL

(NJYATIHD NVDIYIWY NVDId4V HO4 STOOHDS
JI1dNd @3HSITgVLS3 ‘SIAVIS 3344 IHL I1VDONAI 0L d3dT3H ‘HOOd ANV AIODV NDIS IHL OLDONIHLOTD ANV
do04 aaNssI ‘S90r aNIid WAHL d3d13H "93) HLNOS IHL NI SIAV1S A33d4 ATM3IN JHL 40 SHIV44V FJHLIDYNVIW OL -

dYMTIAID FHL A9 SSTTAWOH 1437 N339 AVYH OHM SANVSNOHL 3HL Ol 431734 3dINOHd ANV 1SISSV Ol -
¢nearng m.CDE.TUDum Uﬂu MO asodind uﬁ—u SEM HN§ w

AY3AAVTS AIHSINO0QgVY LI
JJIIM AeMmE Op JUDWPUIWE YICT Y PIP 1BY A\ “STudwpuauwre oml aaoidde o1 pasnjor o1nie[si3a] sexay ayy, ¢

"SIWOH 4VYM3dd HIFHL OL AINYNLIY AFHL ‘NOILDILOYd AYVLITIN
ANV S90r 404 dIX00T AFHL ‘STIOVIHYVYIN HIFHL 3ZITVDIT OL AL AFHL ‘SAININYL HIFHLHO4 YOOT1 OLAITIAVHL ATHL
¢SIAT[ 1Y) P[INGa1 03 A1 03 Op A9Y3 PIP 1BYM ‘PIDIJ JI9M SIAB[S DU() T

SJOILITOd NI 31vdIDILYVd ATINAONINYIW OL ALINNLHOddO
IHL W3IH1 @3IN3A OSTY ANV DNILOA WOY4d WIHL dIDVHNO0DSIA HOIHM (0S°L$) XYL ONILOA Y A3ISOdWI *

SAOW JLIHM A9 AIHDONAT FHIM STWIED HONIW 40 d3ISNIODV ISOHL -
*(SNOLLYDIHITYNO JWVYS HLIM SHIHDVIL ILIHM NVHL AVd HIMO1
d3AI3D3d SHIHDVIL ‘NOILDILOYHd 3D1T0d ANV IDVM3IS ‘ONILHOIT ONIAVd ILYNOIAVNI HLIM SISNOH NI A3AIT "D3)
NOILD3104d ANV ‘SAILINNLYOJdO ‘SLHOIY T¥YND3I SNYDIYIWY NVIIY4V @IINIA ‘ATLNVLHOdWI FHOW ‘SMYT IHL -
"(‘S341VIHL DIT9Nd 40 SIINODTVE
JHL NI ANV ‘S3SNY ANV SHVYDL33FYLS 40 SYDVE FHL NI 1VS 'YV OL A3SO1D SINIAT LINJWNIVLHILNT ‘SINVHNVLSIY
‘ST3LOH '©3) SNVYXILILIHM SV S3ILINIDV4 JWYS IHLISN OL SNVIIHIWY NYDIIH4Y HO4 T¥OI T IWYIIF LI -
"(STOOHDS A3ddIND3 AT4OO0d 31VHVd3S AIANILLY ‘SWOO0Y DNILIVM
ANV SHVYD AVMIVY ‘SWOO0YLSIY ‘SNIVLNNO4 YILVM F1VHVYdIS A3SN "O'3) NOILYDIYDIS dIDYOINI SMYT13S3HL
"SEX3] U SUBDLIDWY UBDLIJY 1SUTESE PAIBUTWILIOSIP SME] MOIT) WI[ oY) SABM 0MI ISTT °]

uamsuy auo uvyy alous L0f ysv Avus suorssonb sutoS Suimogjof ag Jo ¢ova 4of suamsuv Joriq apraos ]



	U9_Lesson 1a
	U9_Lesson 1b_Emancipation
	U9_Lesson 1b_Juneteenth
	U9_Lesson 1b_MilitaryPost
	U9_Lesson 1b_Reconstruction
	U9_Lesson 2a
	U9_Lesson 2b_FreedmensBureau
	U9_Lesson 2b_Illiteracy
	U9_Lesson 2b_Oppose
	U9_Lesson 2b_Relief
	U9_Lesson 3a
	U9_Lesson 3b_Discrimination
	U9_Lesson 3b_JimCrowLaws
	U9_Lesson 3b_Segregation
	U9_Lesson 4a
	U9_Lesson 4b_Debt
	U9_Lesson 4b_Drought
	U9_Lesson 4b_Sharecroppers
	U9_Lesson 4b_TenantFarmers
	U9_Lesson 5a

