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Introduction

What Is the University of Texas Center for Reading and Language Arts?

The University of Texas Center for Reading and Language Arts (UTCRLA) is in the College
of Education at The University of Texas at Austin. When the Texas Education Agency first
funded it in 1996, UTCRLAOSs efforts focused entirely on assisting Texas educators in
implementing the newly adopted state standards for the Reading and Language Arts Texas
Essential Knowledge and Skills (TEKS). Now UTCRLA has expanded from one state-
funded project, the Center for Educator Development in Reading and Language Arts, to
many projects funded by state, federal, and private entities. This Odiversified portfolioO of
projects has allowed UTCRLA to expand its mission beyond Texas by funding critical
research to determine effective practices for teaching students to read, leading to the timely
incorporation of these findings into cutting-edge professional development materials for
teachers across the country.

About This Guide

UTCRLA originally developed this guide in 2000 under theEitteggncing Writing

Instruction for Secondary StyagengsCenter for Educator Development product for the

Texas Education Agency, with Academics 2000 funding from the TEA. The original
development team included Debra Freedman, Lorie Ochoa, Peter Pober, and Lanny van
Allen. The educator focus group included Whitney Beach (Lubbock ISD), Renette Bledsoe
(Austin ISD), Sue Hudson (Lubbock ISD), Barbara Spellman (Round Rock ISD), and Joe
Willis (Odessa College).

In 2001, a team of developers headed by Diane Pedrotty Bryant introduced changes to this
manual by including curricular and instructional adaptations provided by the Special
Education Reading Project (SERP). SERP is a professional development branch of the
University of Texas Center for Reading and Language Arts.

In 2003, in order to target teachers who are new to teaching writing, the title of this
professional development guide was changedrtroduction to Writing Instruction for
Secondary Studeatsl its content was revised to reflect this focus. It is an introductory look

at the skills necessary to begin the writing process. The guide focuses on helping secondary
students develop the knowledge and skills necessary to learn to use the writing process
successfully. Research supports the efficacy of the writing process as a way of teaching
struggling writers to improve their skills.

The 2003 version of this guide was updated and revised by Pam Bell Morris, Carey Cooper,
Bonnie OOReilly, Alejandra Rodriguez-Galindo, Chris Latham, Jessica Ross, Susan Sivek,
Elana Wakeman, Jennifer Wick, Johnnie Blevins, and Carlos TRag¢emmendations

for the revised version were provided by the educator focus group comprised of Sarah
Crippen (TEA), Antonio Fierro (ESC Region XIX), Theresa FuBate®(hea ISD),

Denisa Garcia (Tornillo High School), Alice Hawkins (Miller High School), Melva Kitchens
(Pewitt High School), Al Lozano (Alpine High School), Opal Pate (Pewitt High School),
Markay Rister (Stamford High School), Juanita Solis (Pharr-San Juan-Alamo ISD), and
Jennifer Wiltsie (Rio Grande ISD).



For additional information about this and other professional development products, please
visit our Web site atww.texasreading.org

Organization of the Guide
This professional development guide is organized into four sections:

1) Presentation Slides
Presentation slides contain key points for the workshop. They may be used as either color
overhead transparencies or as an Adobe Acrobat PDF presentation.

2) Presenter Notes

Detailed notes have been provided for the workshop presenter. The Presenter Notes section
includes a snapshot of the presentation slide on the left side and the corresponding presenter
notes on the right side.

The following formatting features, found on the slides and presenter notes pages, are
designed to facilitate implementation:
¥ |cons indicate when activities occur.

¥ Directions to the presenter are printed in a different font so they are easy to
distinguish from text the presenter says aloud.

A sample of the presenter notes pages can be found on the following pages.

3) Handouts

Handouts include activities, handouts with snapshots of presentation slides with room for
participants to take notes, and informational handouts that expand on the ideas presented on
the slides.

4) References
The References are suggestions for further reading.

Instructional Content

The slides present an introduction to (a) the writing process and characteristics of effective
and struggling writers; (b) the planning stage of writing; (c) the drafting stage of writing; (d)
the revising stage of writing; and (e) the editing stage of writing. Within each stage, further
characteristics of struggling and effective writers pertinent to that stage of writing are
discussed. Given the extensive content of the guide and the fact that the time available for
professional development workshops will vary, we suggest the following guidelines:

1) Full-day workshop: the instructional content and some activities can be presented.

2) Half-day workshop: the introductory material and several of the stages can be
presented.

3) Two-hour workshop: the introductory material and an overview of the stages can be
presented.



Additionally, presenters should identify the purpose of the workshop: overview/introduction
of knowledge; review of knowledge; and skill building with audience participation.

Preparing for the Workshop

This workshop is designed to enhance the knowledge and skills of secondary teachers to
implement the writing process with their students, particularly those students who struggle
with writing. This workshop is appropriate for secondary-level teachers, reading and
language arts coordinators, curriculum directors, and principals.

Materials
Distribute copies of all handouts to each participant prior to the beginning of the workshop.
Some activities require additional materials such as chart paper, markers, self-sticking notes,
and pencils (one for each participant).

Equipment
The presenter may use presentation slides in one of two methods: as color transparencies
with an overhead projector and screen; or as an Adobe Acrobat PDF presentation with a
computer, LCD projector, and screen.

Room Arrangement
Activities are designed for large group participation and cooperative work in small groups.
Seating should be arranged to facilitate interaction in small groups. All participants will need
to be able to see the overhead screen.
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Objectives

Participants will:
Discuss components of the writing process

Describe characteristics of struggling and effective
writers

Describe strategies for the planning, drafting,
revising, and editing stages of the writing process

Discuss techniques that can be implemented in
classrooms to teach writing
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OCKFDUJWEFT

hF PCKFDUJWFT PG UIJT XPSLTIPQ BSF UP
t %JTDVTT DPNQPOFOUT PG UIF XSJUJOH QSPDFTT
t %FTDSJCF DIBSBDUFSJTUJDT PG TUSVHHMJOH BOE F FDUJWI|

t %FTDSJCF TUSBUFHJFT GPS UIF QMBOOJOH ESBGUJOH SFW
QSPDFTT BOE

t %JTDVTT UFDIOJRVFT UIBU DBO CF JNQMFNFOUFE JO DMBTT
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TEKS-pectations for Writing:
Grades 6-12

The student is expected to:

Write in a variety of forms for various audiences and
purposes

Select and use recursive writing processes for self-initiated
and assigned writing

Compose original texts, applying the conventions of
written language to communicate clearly

Apply standard grammar and usage to communicate
clearly and effectively in writing

Use writing as a tool for learning and research

Evaluate his/her own writing and the writings of others
Interact with writers inside and outside the classroom in
ways that reflect the practical uses of writing
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5&,4 QFDUBUJPOT GPS 8SJUJOF

hF TUVEFOU JT FYQFDUFE UP
t 8SJUF JO B WBSJFUZ PG GPSNT GPS WBSJPVT BVEJFODFT BC
t 4FMFDU BOE VTF SFDVSTJWF XSJUJOH QSPDFTTFT GPS TFMC

t $PNQPTF PSJHJOBM UFYUT BQQMZJOH UIF DPOWFOUJPOT P
DMFBSMZ

t "QQMZ TUBOEBSE HSBNNBS BOE VTBHF UP DPNNVOJDBUF DN
t 6TF XSJUJOH BT B UPPM GPS MFBSOJOH BOE SFTFBSDI
t &WBMVBUF IJT IFS PXO XSJUJOH BOE UIF XSJUJOHT PG PUIF

t *OUFSBDU XJUI XSJUFST JOTJEF BOE PVUTJEF UIF DMBTTSP
XSJUJOH

hF 5&,4 WBSZ TMJHIUMZ GSPN HSBEF UP HSBEF PV DBO SFG
QSFDJTF XPSEJOH

*UJT IJNQPSUBOU GPS ZPV UP CF GBNJMJBS XJUI UIF 5&,4 GPS
UIF HSBEF ZPV UFBDI ,OPXJOH UIPTF SFRVJSFNFOUT DBO IFM
BDDPNQMJTI UIF HPBMT PG UIF 5&,4
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Writing as a Recursive Process. ..

Generating ideas

Prewriting Developing voice
Planning organization
- Categorizing ideas
Draftmg Organizing/reorganizing content
Refining style
Usage

Editing ] Sentence structure
Word choice
Conventions

. . ) Adding and elaborating
Revising Deleting and combining
Rearranging and reorganizing
Altering style

' Publishing Refining for audience
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SJUJOH BT B 3FDVSTJWF 1SPD

PV NBZ BMSFBEZ CF GBNJMJBS XJUIl UIF XSJUJOH QSPDFTT hJ
QSPDFTT BOE FMBCPSBUFT PO FBDI TUBHF

)BOEPVU iSFBDIFST 5BML BCPVU 4USBUFHJFTw BMTP QSFTFO
hF EFUBJMT MJTUFE GPS FBDI TUBHF BSF UBLFO EJSFDUMZ GSHF
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The Continuum of Writers

oy Motivation} e
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—— Skills _ £
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hF $POUJOVVN PG 8SJUFST

4UVEFOUT FOUFS PVS DMBTTSPPNT XJUI EJ FSFODFT JO NPUJW
QSPDFTT VTF

hFTF EJ FSFODFT DSFBUF B DPOUJOVVN PG XSJUFST GSPN TUS
CFUXFFO

8SJUFST BU WBSJPVT QPJOUT BMPOH UIF DPOUJOVVN XJMM QS
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Characteristics of Effective
Writers—Activity

What are the characteristics of an effective writer?

Consider:
- Motivational Characteristics
- Knowledge and Skills
+ Processes

« Written Products
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$IBSBDUFSJTUJDT PG &v)UJWI

'PS UIF OFYU BDUJWJUZ XPSL XJUIl ZPVS HSPVQ UP HFOFSBUF
$POTJEFS UIFTF GPVS BSFBT
t .PUIJWBUJPOBM DIBSBDUFSJTUJDT
t ,OPXMFEHF BOE TLIMMT
t 1SPDFTTFT BOE
t 8SJUUFO QSPEVDUT
PV IBWF NJOVUFT UP MJTU ZPVS HSPVQ T JEFBT
"MMPX NJOVUFT 5IFO DBMM PO B GFX QBSUJDJQBOUT UP QSPWJE
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Helping Struggling Writers:
We Can Make a Difference

Why do some students struggle with writing?

How can we as teachers make a difference? l

* Provide a motivating environment for writing

» Teach knowledge and skills and their application

* Model thought processes and strategies
(think-aloud technique)

©2003 UT System/TEA Introduction to Writing Instruction 6
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$PWFS UIF TFDPOE RVFTUJPO PO UIF TMJEF
81Z EP TPNF TUVEFOUT TUSVHHMF XJUIl XSJUJOH

$BMM PO TFWFSBM QBSUJDJQBOUT

60O0DPWFS UIF TFDPOE RVFTUJPO PO UIF TMJEF BOE BTL GPS SFTQPC(
SFBDIFST DBO NBLF B EJ FSFODF CZ
t 1SPWJEJOH B NPUJWBUJOH FOWJSPONFOU GPS XSJUJOH
t S5FBDIJOH LOPXMFEHF BOE TLIJMMT BOE UIFJS BQQMJDBUJPO
t .PEFMJOH UIPVHIU QSPDFTTFT BOE TUSBUFHJFT UIJOL BMP)

AVDDFTTGVM JOTUSVDUJPO JODMVEFT BMM PG UIFTF FMFNFOU
JNQSPWFNFOUT JO UIF PUIFS BSFBT 'PS FYBNQMF UFBDIJOH
IFMQT UIFN TFF JU BT BO FOHBHJOH BOE NPUJWBUJOH UBTL

)PX DBO XF BEBQU JOTUSVDUJPO UP NFFU UIF OFFET PG TUVEF

8IFO TUVEFOUT TUSVHHMF XJUI B DPODFQU F FDUJWF UFBDIFE
TNBMMFS TUFQT
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Goal of Scaffolding

The goal of scaffolding is to produce
independent thinkers, learners, and writers!

Reliance on | SCAFFOLDING > Independent

Teacher Performance

Student

©2003 UT System/TEA Introduction to Writing Instruction 7
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(PBM PG 4DB PMEJOH

hF QVSQPTF PG TDB PMEJOH JT UP EFWFMPQ TUVEFOUT JOEFQ
TUVEFOU DIBOHF PWFS UJNF BT UIF TUVEFOU MFBSOT OFX TLJI
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Scaffolding

Establish a motivating environment
Assess student needs

Select and explain a strategy

Build prerequisite knowledge and skills
Promote student mastery of the strategy
Model the strategy (e.g., think aloud, etc.)
Practice collaboratively to promote internalization
Encourage students to apply the strategy
independently

Assess strategy mastery and usage

Teach regulation of strategy use

©2003 UT System/TEA Introduction to Writing Instruction 8
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4DB PMEJOH

hJT TMJEF EFNPOTUSBUFT IPX TDB PMEJOH mUT JOUP ZPVS MF"

4DB PMEJOH GPDVTFT PO UFBDIJOH B TUSBUFHZ XIJMF CVJMEJ
JNQPSUBOU CFDBVTF TUSVHHMJOH XSJUFST MBDL UIF TUSBUFF
QSPNQUJOH 4USVHHMJOH XSJUFST OFFE UIF BEEJUJPOBM TVC(
VTF

5P JOUFHSBUF TDB PMEJOH JOUP ZPVS UFBDIJOH ZPV DBO GPN

t

t

t

&TUBCMJTI B NPUJWBUJOH FOWJSPONFOU

"TTFTT TUVEFOU OFFET

4FMFDU BOE FYQMBJO B TUSBUFHZ

#VIME QSFSFRVJTJUF LOPXMFEHF BOE TLIMMT

1SPNPUF TUVEFOU NBTUFSZ PG UIF TUSBUFHZ

.PEFM UIF TUSBUFHZ

1SsBDUJDF DPMMBCPSBUJWFMZ UP QSPNPUF JOUFSOBMJ[BUJ
&ODPVSBHF TUVEFOUT UP BQQMZ UIF TUSBUFHZ JOEFQFOEF
"TTFTT TUSBUFHZ NBTUFSZ BOE BQQMJDBUJPO VTBHF

SFBDI SFHVMBUJPO PG TUSBUFHZ VTF

)BOEPVU iSFBDIJOH B 4USBUFHZ CZ 4DB PMEJOHwW QSPWJEFT
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Tips for Getting the Most
Out of Your Scaffolding

* Select wisely and keep it simple. Choose one
or two strategies to teach and provide
scaffolding for those strategies

* Use record-keeping, such as “status of the class”
charts or checklists, to keep track of student
progress and needs

* Break the class into small groups based upon
needs and provide mini-lessons to groups of 4 or
5 students

* Do not remove the scaffolding too early. You
are teaching for independent mastery and usage

©2003 UT System/TEA Introduction to Writing Instruction 9
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PS (F
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t 4FMFDU TUSBUFHJFT XJTFMZ BOE LFFQ UIFN TINQMF

$IPPTF POF PS UXP TUSBUFHJFT UP UFBDI BOE QSPWJEF TDB P
t 6TF SFDPSE LFFQJOH

i4UBUVT PG UIF DMBTTw DIBSUT PS DIFDLMJTUT IFMQ ZPV LFFQ
t 'PSN TNBMM HSPVQT PG GPVS PS mWF GPS JOTUSVDUJPO
#BTF UIF HSPVQT PO TUVEFOUT OFFET BOE QSPWJEF NJOJ MFT
t %P OPU SFNPWF UIF TDB PMEJOH UPP FBSMZ

3FNFNCFS ZPV BSF UFBDIJOH GPS JOEFQFOEFOU NBTUFSZ BOE
BTTJTU TUVEFOUT BQQSPQSJBUFMZ VOUJM UIFZ IBWF SFBDIFE
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Promoting Success in the
General Education Curriculum: Special
Education Adaptations

What are the expectations?

What are the setting demands?

What do | know about the student?
What are my choices for adaptations?

[ How is it working? ]

©2003 UT System/TEA Introduction to Writing Instruction 10
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H T (
VN 4QFD

1SPNPUJO T JO UIF (F
$VSSJIDVM JBM &EVDB

51T TMJEF JT UIF mSTU JO B TFSJFT UIBU GPDVTFT PO BEBQUBUJP(
TUVEFOUT NBZ CF UIPTF XJUI MFBSOJOH EJTBCIJMJUJFT FNPUJPOBI!I

DPHOJUJWF EJTBCIJMJUJFT QIZTJDBM EJTBCIJMJUJFT BUUFOUJPO Q
BOE PS TFOTPSZ JNQBJSNFOUT IFBSJOH BOE PS WJTVBM JNQBJSNF

"EBQUBUJPOT BSF LFZ UP UIF TVDDFTTGVM QBSUJDJQBUJPO PC
FEVDBUJPO DVSSJDVMVN

8IFO NBLJOH BEBQUBUJPOT GPVS LFZ RVFTUJPOT BSF BTLFE

t 81BU BSF UIF FYQFDUBUJPOT GPS MFBSOJOH UlBU JT XIBU B
X1JDlI NBZ WBSZ GPS JOEJWJEVBM TUVEFOUT

t'PS FYBNQMF TUVEFOU PVUDPNFT NBZ JODMVEF SFBEJOH PO |

t 81BU BSF UIF TFUUJOH EFNBOET UIBU JT XIBU BSF UIF TQFDJi
QFSGPSN BOE XIBU EPFT UIF TUVEFOU IBWF UP EP UP TVDDFT"

t'PS FYBNQMF UIF TUVEFOU TIPVME CF BCMF UP SFBE TVNNBS
BCPVU HSBEF MFWFM SFBEJOH NBUFSJBM

t 81BU EP * LOPX BCPVU UIF TUVEFOU JO UIF HFOFSBM FEVDBUJI
MFBSOJOH TUSFOHUIT BOE OFFET

t 'PS FYBNQMF XIBU BSF UIF TUVEFOU T TQFDJmD TUSFOHUIT B

t 81BU BSF NZ DIPJDFT GPS BEBQUBUJPOT GPS JOTUBODF GPS
*&1 SFRVJSF BOE XIBU SFTPVSDFT NJHIU ZPV OFFE UP NBLF UIF

t'PS FYBNQMF XJMM UIF TUVEFOU OFFE IJHI JOUFSFTU DPOUSP
TVCKFDU NBUUFS PO B UPQJD

"OTXFSJOH UIFTF GPVS RVFTUJPOT BTTJTUT UFBDIFST JO TFMF
XJUI PUIFS TQFDJBMJTUT TVDI BT TQFDJBMJTUT JO WJTJPO |IF

"mOBM TUFQ JO UIF QSPDFTT JT UP EFUFSNJOF IPX UIF BEBQU
BEKVTUNFOUT BDDPSEJOHMZ hJT JT BO JNQPSUBOU LFZ UP UIF
FEVDBUJPO DVSSJDVMVN 'PS FYBNQMF JT UIF TUVEFOU BCMF
RVFTUJPOT TVDDFTTGVMMZ

OPUFT DPOUJOVFE PO OFYI
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Promoting Success in the
General Education Curriculum: Special
Education Adaptations

What are the expectations?

What are the setting demands?

What do | know about the student?
What are my choices for adaptations?

[ How is it working? ]
b%’
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OPUFT DPOUJOVFE

,QGLYLGXDOV ZLWK 'LVDELOLWLHY (GXFDWLRQ $FW

8JUI UIF SFBVUIPSJ[BUJPO PG UIF *OEJWJEVBMT XJUI %YJTBCJMJUJF
QBSUJDJQBUJPO PG TUVEFOUT XJUIl EJTBCIJMJUJFT JO UIF HFOFSBM
BTTFTTNFOUT TVDI BT UIF 5",4 IBT JODSFBTFE BT IBT HFOFSBM FE
UIF *&1 QSPDFTT PV NBZ XBOU UP IJHIMJHIU UIFTF SFDFOU DIBOH
CFMPX BT POF SFTPVSDF

hF MBX *%&" SFRVJSFT UIBU BDDPNNPEBUJPOT PS BEBQUB
TVQQMFNFOUBSZ BJET BOE TFSWJDFT CF QSPWJEFE UP FOTVSHF
UIF HFOFSBM FEVDBUJPO DVSSJDVMVN

*% &" IBT BMTP JODSFBTFE UIF QBSUJDJQBUJPO PG TUVEFOU
BTTFTTNFOUT 6OEFS UIF *%&" TQFDJBM FEVDBUJPO TUVEFOU"
BTTFTTNFOUT UBLF UIFN XJUl BDDPNNPEBUJPOT PS UBL
TQFDImFT XIFUIFS BDDPNNPEBUJPOT BOE NPEJmDBUJPOT JO U
PS BMUFSOBUJWF BTTFTTNFOUT BSF UP CF VTFE

*%&" IBT BMTP JODSFBTFE UIF HFOFSBM FEVDBUJPO UFBDIF¢
JNQMFNFOUBUJPO SFWJFX BOE SFWJTJPO PG UIF TUVEFOU T *
FYBNQMF HPBMT BOE PCKFDUJWFT NBZ CF UBSHFUFE GPS DPN
XJUl NPOJUPSJOH UIF SFTQPOTJCIMJUZ PG CPUI UIF HFOFSBM

a 65 4ZTUFN 5&"



Student Success:
Adaptations

Instructional Behavioral

Design Support
Adaptations Adaptations
Instructional/

Curricular
Adaptations

Positive Learning Community
and Access to the General Education Curriculum
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4UVEFOU 4VDDFTT "EBQUBUJP!

"EBQUBUJPOT GPS TUVEFOUT DBO CF PSHBOJ[FE JOUP UISFF DI
JOTUSVDUJPO PS DVSSJDVMVN BOE QSPWJEJOH CFIBWJPSBM T
iIEFTIJHOJOH JOTUSVDUJPOwW NJHIU CF JODMVEJOH GFXFS QSPCI
PS DVSSIJDVMVN w ZPV NJHIU FOMBSHF QSJOU GPS B DIJME XJLU
BEBQUBUJPOT w ZPV NJHIU EFWFMPQ B CFIBWJPS QMBO UP BML

3FGFS QBSUJDJQBOUT UP )BOEPVU iI1IMBOOJOH GPS 4UVEFOUT XJ

a 65 4ZTUFN 5&"



Instructional Design Adaptations:
Know Your Students

Plan for adaptations
Access resources
Collaborate with the team
Integrate technology
Assess learning

Monitor student progress
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



DUJPOBM %FTJHO "EBQI
UT

*OTUSVDUJPOBM EFTJHO JT DSJUJDBM XIFO NBLJOH BEBQUBUJ
CFOFmU GSPN JOTUSVDUJPO F FDUJWF UFBDIFST

t 1MBO GPS BEBQUBUJPOT

t "DDFTT SFTPVSDFT

t $PMMBCPSBUF XJUI UIF UFBN
t *OUFHSBUF UFDIOPMPHZ

t "TTFTT MFBSOJOH BOE

t .POJUPS TUVEFOU QSPHSFTT

a 65 4ZTUFN 5&"



Instructional and Curricular
Adaptations

Instructional:
- Consider students’ literacy levels and needs
Activate background knowledge
Use clear, simple directions
Provide opportunities to respond
Adjust pacing and provide feedback

Curricular:

« Make learning visible and explicit
Highlight key information and concepts
Break tasks or activities into steps
Use games to provide practice
Provide multiple ways for students to demonstrate learning

©2003 UT System/TEA Introduction to Writing Instruction 1 3

"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



*OTUSVDUJPOBM BOE $VSSJDVI

BFTFBSDI TVQQPSUT UIFTF BEBQUBUJPOT UP JOTUSVDUJPO BO!
5P TVDDFTTGVMMZ BEBQU ZPVS JOTUSVDUJPO

t $POTIJEFS TUVEFOUT MJUFSBDZ MFWFMT BOE OFFET

t "DUJWBUF CBDLHSPVOE LOPXMFEHF

t 6TF DMFBS TIJNQMF EJSFDUJPOT

t 1SPWJEF PQQPSUVOJUJFT UP SFTQPOE BOE

t "EKVTU QBDJOH BOE QSPWJEF GFFECBDL

5P TVDDFTTGVMMZ BEBQU ZPVS DVSSJDVMVN

t .BLF MFBSOJOH WJTJCMF BOE FYQMJDJU

t )IJHIMJHIU LFZ JOGPSNBUJPO BOE DPODFQUT

t #SFBL UBTLT PS BDUJWJUJFT JOUP TUFQT

t 6TF HBNFT UP QSBDUJDF OFX TLIMMT BOE

t 1SPWJEF NVMUJQMF XBZT GPS TUVEFOUT UP EFNPOTUSBUF |

a 65 4ZTUFN 5&"



Instructional and Curricular
Adaptations (cont.)

Make Use modeling and think-alouds
Learning Provide a written list of steps

Visible a.n.d Have students self-monitor as
Explicit they complete each step

Support auditory information
with visual and tactile cues
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



*OTUSVDUJPOBM BOE $VSSJDVI

BFTFBSDI EFNPOTUSBUFT UIBU TUSVHHMJOH SFBEFST BOE XSJI
MFBSO CFUUFS XIFO UBVHIU TUFQT GPS DPHOJUJWF QSPDFTTF
PS GPS TPMWJOH NBUI XPSE QSPCMFENT

hFTF TUVEFOUT OFFE TZTUFNBUJD FYQMJDJU JOTUSVDUJPO JC
QSPDFTTFT hJT UZQF PG JOTUSVDUJPO DPOTJTUT PG NPEFMJC
PDDVST UIBU JT UlJOL BMPVET BOE UIFO IBWJOH UIF TUVEF(
UIFNTFMWFT *U JT BMTP IFMQGVM UP QSPWJEF B XSJUUFO MJT
BT UIFZ DPNQMFUF FBDI TUFQ

PV NBZ XJTI UP QSPWJEF TUVEFOUT FYBNQMFT UIBU EFNPOTU
QBSUJDVMBS TLIMM 'PS FYBNQMF ZPV DBO XSJUF UIF TUFQT .

"EEJOH WJTVBM BOE UBDUJMF DVFT UP BVEJUPSZ JOGPSNBUJP
WJTJCMF BOE FYQMJDJU :PV DBO EP UIJT CZ XSJUJOH UIF LFZ
XIFO MFDUVSJOH GPS FYBNQMF

a 65 4ZTUFN 5&"



Instructional and Curricular
Adaptations (cont.)

Examples:
- Advertisement Provide )

- News release - Multiple Ways

for Students to
Demonstrate
Learning

« Web or map
« Comic strip
- Collage

» Diorama
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



*OTUSVDUJPOBM BOE $VSSJDVI

4USVHHMJOH SFBEFST BOE XSJUFST NBZ LOPX JOGPSNBUJPO U
UP EFNPOTUSBUF JU F FDUJWFMZ CFDBVTF PG UIFJS TQFDJIJmD

'PS FYBNQMF B CPPL SFQPSU JT B USBEJUJPOBM BTTJHONFOU
TPNF TUVEFOUT DPVME QFSIBQT CFUUFS EFNPOTUSBUF UIFJS 1
BEWFSUJTFNFOU B OFXT SFMFBTF B XFC PS NBQ B DPNJD TU:<

"TL QBSUJDJQBOUT UP FYQBOE UIF MJTU PG BMUFSOBUJWFT UP UIF
BMUFSOBUF XBZT UIFJS TUVEFOUT DPVME EFNPOTUSBUF UIFJS MFB
HSPVQT JEFBT FJUIFS PSBMMZ PS CZ XSJUJOH UIFN PO DIBSU QBQF

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



#FIBWJPSBM 4VQQPSU "EBQUBL

" UIJSE UZQF PG BEBQUBUJPO GPDVTFT PO CFIBWJPSBM TVQQP
TVQQPSUT BSF JO QMBDF

hFSF BSF TPNF CBTJD TUSBUFHJFT ZPV DBO VTF UP JODSFBTF |
t 1SPWJEF TUSVDUVSF BOE CF DPOTJTUFOU

t 6TF QSPBDUJWF UFBDIJOH

t S5FBDI BMUFSOBUJWF CFIBWJPST

1BHF mWF PG IBOEPVU QSPWJEFT FYBNQMFT PG TUSBUFHJFT
BOE B QPTJUJWF MFBSOJOH FOWJSPONFOU

8PSL JO QBJST BOE EJTDVTT POF TUVEFOU XJUI XIPN ZPV IBWF
POF BEBQUBUJPO ZPV VTFE UP TVQQPSU UIBU TUVEFOU JO FBD

"MMP X NJOVUFT %JTDVTT FBDI DBUFHPSZ XJUI UIF XIPMF HSPVQ

/IPUF PV NBZ VTF DIBSU QBQFS BOE TFMG TUJDLJOH OPUFT TP UIBI
)BOH POF QJFDF PG DIBSU QBQFS GPS FBDI PG UIF UISFF UZQFT PG
UIFJS BEBQUBUJPOT PO UIF OPUFT BOE QVU UIF OPUFT PO UIF BQQ
POHPJOH BDUJWJUZ UISPVHIPVU UIF XPSLTIPQ

a 65 4ZTUFN 5&"



3FGFSFODF &OHMFSU FU E
"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




hF hJOL "MPVE 5FDIOJRVF

*UJT WFSZ JNQPSUBOU UP NPEFM UIF UIJOLJOH QSPDFTTFT PC
HPBM PG UIF UlJOL BMPVE UFDIOJRVF JT UP NBLF UIFTF QSPDF
NPEFMJOH BOE TDB PMEJOH 5FBDIFST DBO TBZ PVU MPVE XIB!
NBLJOH DIPJDFT EVSJOH UIF XSJUJOH QSPDFTT -BUFS TUVEF
FYQMJbJuMzZ TUBUJOH UIF UIPVHIU QSPDFTTFT CFIJOE UIFJS P

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



& FDUJWF 8SJUJOH

5P XSJUF F FDUIJWFMZ XSJUFST NVTU QPTTFTT TQFDJIJmD CBTJELC
TLIMMT BOE TUSBUFHJFT BU FBDI TUBHF PG UIF UBTL BT XFM

hSPVHIPVU UIF XPSLTIPQ UIF TMJEF TFDUJPOT UJUMFE i*ODSFE
JOUFOEFE UP IJHIMJHIU QSFSFRVJTJUF TLIMMT GPS FBDI UPQJ

"T XF DPOUJOVF XF XJMM FODPVOUFS RVFTUJPOT UIBU XSJUFF¢
RVFTUJPOT BSF JOUFOEFE UP IFMQ XSJUFST LFFQ UIF iCJH QJL
BVEJFODF DPOUFOU BOE GPSN PG UIFJS XSJUJOH 8SJUFST C
UIFJS QSPKFDUT UIFZ BMTP OFFE UP SFNFNCFS UIFJS PWFSBM

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



,FFQ JO .JOE

IMBOOJOH JT FTTFOUJBM UP UIF XSJUJOH QSPDFTT 8SJUFST |
BTQFDU PG UIF XSJUJOH QSPKFDU hF XSJUFS T QMBO JODMVE

,FFQ JO NJOE

t

t

t

1MBOOJOH PDDVST BGUFS EFUFSNJOJOH B UPQJD

1MBOT BSF bPOUJOVBMMZ SFWJTJUFE BOE SFWJTFE UISPVH
1MBOOJOH JODMVEFT UIJOLJOH BCPVU QVSQPTF BVEJFODF
hFSF JT OP POF SJHIU XBZ UP QMBO

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SIFO 1MBOOJOH

hJT TMJEF IJHIMJHIUT UIF EJ FSFODFT JO UIF XBZ F FDUJWF XS
QMBOOJOH

& FDUJWF XSJUFST NBZ TVDDFFE CFDBVTF UIFZ

t

t

t

t

t

4FU HPBMT CZ SFnFDUJOH VQPO UIF QVSQPTF BVEJFODF B
4ZTUFNBUJDBMMZ TFBSDI UIFJS NFNPSJFT GPS SFMBUFE JOC(
$POEVDU SFTFBSDI UP mOE OFX JOGPSNBUJPO
OSHBOJ[F UIF DPMMFDUFE JOGPSNBUJPO BOE
3FnFDU VQPO UPQJDT JEFBT DPOUFOU BOE PSHBOJ[BUJPO

4USVHHMJOH XSJUFST NBZ GBJM CFDBVTF UIFZ

t

t

4QFOE MJUUMF UJNF QMBOOJOH

7JFX QMBOOJOH BT EFUFSNJOJOH B UPQJD

%P OPU IBWF BO PSHBOJ[BUJPOBM QMBO

-BDL F FDUJWF TUSBUFHJFT GPS HFOFSBUJOH DPOUFOU
'‘BIJM UP SFTFBSDI OFX JOGPSNBUJPO BOE

-BDL LOPXMFEHF PG UFYU TUSVDUVSF

)BOEPVU iSFDIOJRVFT GPS %JTDPWFSJOH B 5PQJDw JOUSPEV
XSJUFST EVSJOH UIJT JOJUJBM TUBHF PG UIF QSPDFTT

(I WHQGLQJ WKH :RUNVKRS

"TTFTT UFBDIFST OFFET CZ BTLJOH UIFN i8IBU TFFNT UP CF UIF NF
QMBOOJOH GPS ZPVS TUVEFOUT w 6TF UIJT GFFECBDL UP IFMQ ZP’
ZPV XJMM OFFE UP FNQIBTJ[F PS TQFOE UJNF TDBO6PMEJOH

-FBE QBSUJDJQBOUT JO EFUFSNJOJOH B UPQJD GPS FJUIFS B DPMM
UIFZ XPVME MJLF UP XSJUF EVSJOH UIF XPSLTIPQ

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



1MBOOJOH GPS 1VSQPTF

5P QMBO GPS QVSQPTF TUVEFOUT DBO BTL UIFNTFMWFT UISFF
t 81Z BN * XSJUJOH UIJT

t 8IBU EP * IPQF UP BDDPNQMJTI

t )J)PX XJMM * BDDPNQMJTI NZ QVSQPTF

SFBDIFST DBO NPEFM UIFTF RVFTUJPOT VTJOH UIF UIJOL BMPVI
hFTF BDUJWJUJFT CVJME SFMBUFE LOPXMFEHF BOE TLIMMT BO

QVSQPTF
t 4IPXJOH FYBNQMFT PG XSJUJOH GPS EJ FSFOU QVSQPTFT BC
QVSQPTF

t #SBJOTUPSNJOH B MJTU PG SFBTPOT GPS XSJUJOH BOE QPT
t &YQMBJOJOH UIF SFMBUJPOTIJQ CFUXFFO UFYU TUSVDUVSF
t )BWJOH TUVEFOUT SFDPSE UIFJS BOTXFST UP UIF UISFF NFU

(I WHQGLQJ WKH :RUNVKRS

6TF UIF NFUBDPHOJUJWF RVFTUJPOT BOE UIF UIJOL BMPVE UFDIOJR
DPMMBCPSBUJWF QBQFS BOE PS UIFJS PXO XSJUJOH

$IPPTF BO BDUJWJUZ GSPN UIPTF MJTUFE UP TDB6PME GPS QBSUJD

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



1MBOOJOH GPS "VEJFODF

4PNF BQQSPQSJBUF RVFTUJPOT UP IFMQ TUVEFOUT UIJOL BCP\
t 'PS XIPN BN * XSJUJOH

t 8IBU EP * LOPX BCPVU UIJT BVEJFODF

t 8IBU XJMM NZ BVEJFODF OFFE PS XBOU UP LOPX

hF UIJOL BMPVE UFDIOJRVF DBO CF VTFE UP NPEFM UIFTF RVFIT
"DUJWJUJFT UIBU DBO IFMQ TUVEFOUT VOEFSTUBOE QMBOOJOF
t #SBJOTUPSNJOH QPTTJCMF BVEJFODFT BOE EJTDVTTJOH DIB
t %JTDVTTJOH UIF F FDUT PG BVEJFODF PO XIBU ZPV TBZ DPC

t %JTDVTTJOH DIBSBDUFSJTUJDT PG XSJUJOH UIBU F FDUJWF|
XSJUJOH UIBU EPFTO U BOE

t )BWJOH TUVEFOUT SFDPSE UIFJS BOTXFST UP UIF UISFF NFU

(I WHQGLQJ WKH :RUNVKRS

6TF UIF NFUBDPHOJUJWF RVFTUJPOT BOE UIF UIJOL BMPVE UFDIOJR
DPMMBCPSBUJWF QBQFS BOE PS UIFJS PXO XSJUJOH

$IPPTF BO BDUJWJUZ GSPN UIPTF MJTUFE UP TDBOPME GPS QBSUJD

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



1MBOOJOH GPS $POUFOU

4UVEFOUT DBO UIJOL BCPVU DPOUFOU EVSJOH UIF QMBOOJOH
t 8IBU EP * LOPX BCPVU UIJT UPQJD

t 8IBU EP * OFFE UP LOPX BCPVU UIJT UPQJD

t )PX DBO * MFBSO XIBU * OFFE UP LOPX

hF UIJOL BMPVE UFDIOJRVF DBO CF VTFE UP NPEFM UIFTF RVFIT
4PNF BDUJWJUJFT UIBU TUSFOHUIFO TUVEFOUT BCJMJUZ UP Q

t %FNPOTUSBUJOH IPX EJ FSFOU QSFXSJUJOH TUSBUFHJFT DB
B TUVEFOU LOPXT

t $POEVDUJOH B NJOJ MFTTPO PO SFTFBSDI UFDIOJRVFT BOE
t )BWJOH TUVEFOUT SFDPSE UIFJS BOTXFST UP UIF UISFF NFU

)BOEPVU iSFDIOJRVFT GPS &YQMPSJOH B 5PQJD BOE %FUFSN
XBZT UP IFMQ TUVEFOUT UIJOL BCPVU UIFJS LOPXMFEHF PG B |

(I WHQGLQJ WKH :RUNVKRS

6TF UIF NFUBDPHOJUJWF RVFTUJPOT BOE UIF UIJOL BMPVE UFDIOJR
DPMMBCPSBUJWF QBQFS BOE PS UIFJS PXO XSJUJOH

$IPPTF BO BDUJWJUZ GSPN UIPTF MJTUFE UP TDB6PME GPS QBSUJD

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



1MBOOJOH $POUFOU GPS 4USV

"EBQUBUJPOT DBO CF NBEF JO FBDI TUBHF PG UIF XSJUJOH QS
XFCCJOH PGUFO IFMQT TUSVHHMJOH XSJUFST CFDBVTF JU QSP
JT IFMQGVM XJUI CPUI FYQPTJUPSZ BOE OBSSBUJWF UFYU

4PNF QPTTJCMF BEBQUBUJPOT UP XFCCJOH BSF

t "DUJWBUF QSJPS LOPXMFEHF UISPVHI XFCCJOH

t .PEFM XFCCJOH XJUI NVMUJQMF FYBNQMFT

t -JNJU UIF OVNCFS PG XFC CSBODIFT

t 1SPWJEF B QFFS TDSJCF

t 6TF DPMPS DPEJOH UP IJHIMJHIU DBUFHPSJFT

t 1SPWJEF HSBQIJD PSHBOJ[FST GPS FYBNQMF TFNBOUJD NB
t "DDFTT MJCSBSZ NBUFSJBMT

t 6TF TFMG TUJDLJOH OPUFT GPS BSSBOHJOH BOE SFBSSBOHJ
t "MMPX OPOXSJUFST UP VTF JMMVTUSBUJPOT UP EFQJDU JEF

"GUFS CSBJOTUPSNJOH JEFBT SFMBUFE UP UIFJS UPQJDT TUVI
DBUFHPSJFT JO XIJDI UIFZ IBWF UIF NPTU LOPXMFEHF S5FBDIFS
DBUFHPSJFT TP TUVEFOUT GPDVT PO GFXFS CVU NPSF JNQPSU
SFBSSBOHJOH BOE BTTJTU TUSVHHMJOH XSJUFST

'PS FYBNQMF JG iPXMTw BSF UIF UPQJD PG TUVEZ TUVEFOUT 1
opDUVSOBM UBMPOT GFBUIFST SPEFOUT CJSET BOE TP GPS
IBCJUT OPDUVSOBM CPEZ QBSUT CFBL GFBUIFST UBMPOT
SFBSSBOHF UIF XFC TP UIBU iPXMTw JT BU UIF DFOUFS TVSSPV
MJTUFE BSPVOE FBDI DBUFHPSZ

a 65 4ZTUFN 5&"



3FGFSFODFT &OHMFSU .BSIJBHF *SNTDIF
"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




1MBOOJOH GPS "PSN

hFTF BSF TPNF VTFGVM RVFTUJPOT UP IFMQ TUVEFOUT UIJOL B
t )PX TIPVME * BSSBOHF NZ JEFBT JO PSEFS UP BDIJFWF NZ Q
t 8IBU BSF UIF CJH JEFBT * XBOU UP HFU BDSPTT UP NZ BVEJF
t 8IBU EP * LOPX UIBU TVQQPSUT UIFTF CJH JEFBT

hF UIJOL BMPVE UFDIOJRVF DBO CF VTFE UP NPEFM UIFTF RVFIT
hFTF BDUJWJUJFT XJMM IFMQ TUVEFOUT MFBSO UP QMBO GPS (

t 41PX FYBNQMFT PG EJ FSFOU UFYU TUSVDUVSFT BOE FYBNJ
UIFN BOE

t )BWF TUVEFOUT SFDPSE UIFJS BOTXFST UP UIF UISFF NFUBD

5SFYU TUSVDUVSFT ZzPV DBO VTF JO UIFTF BDUJWJUJFT JODMVEI
QSPCMFN TPMVUJPO BOE UIFTJT TUBUFNFOU

&ODPVSBHJOH TUVEFOUT UP UIJOL BCPVU GPSN JT /05 UIF TBN
5FBDIFST TIPYME CF FODPVSBHFE UP UFBDI UFYU TUSVDUVSF E
XJUIPVU MIJNJUJOH TUVEFOUT UP GPSNVMBT TVDI BT iUIF mWF

(I WHQGLQJ WKH :RUNVKRS

6TF UIF NFUBDPHOJUJWF RVFTUJPOT BOE UIF UIJOL BMPVE UFDIOJR
DPMMBCPSBUJWF QBQFS BOE PS UIFJS PXO XSJUJOH

$IPPTF BO BDUJWJUZ GSPN UIPTF MJTUFE UP TDBOPME GPS QBSUJD

a 65 4ZTUFN 5&"



BFGFSFODFT &M %JOBSZ FU BM (SBIBN 4DIXBSU][ .BD"SUIVS
/IFXDPNFS #BSFOCBVN 8POH 8POH #MEF (

"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




(FOFSBUJOH B 8SJUJOH 1MBO

8IJMF NPTU QMBOOJOH UBLFT QMBDF NFOUBMMZ NBOZ XSJUFS
UP HVJEF UIFJS F PSUT EVSJOH UIF TVCTFRVFOU TUBHFT PG Ul

hJT QMBO DBO UBLF NBOZ GPSNT JODMVEJOH

t 'PSNBM BOE JOGPSNBM PVUMJOFT

t (SBQIJD SFQSFTFOUBUJPOT PS

t "OZ PUIFS UFDIOJRVF GPS BSSBOHJOH BOE TFRVFODJOH JEF
)BOEPVU JODMVEFT TBNQMF HSBQIJD PSHBOJ[FST GPS i8FCCJ

BOE i$PNQBSF $POUSBTU 8SJUJOH w
(I WHQGLQJ WKH :RUNVKRS

)BWF QBSUJDJQBOUT HFOFSBUF BOE TIBSF B QMBO GPS UIFJS JOEJ
VTJOH UIFJS GBWPSJUF QMBOOJOH UFDIOJRVF

a 65 4ZTUFN 5&"



BFGFSFODF %F -B 1B][ (SBIBN
"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




hF 1IMBOOJOH $POGFSFODF

$POGFSFODJOH DBO IFMQ TUVEFOUT QMBO NPSF F FDUJWFMZ
BVEJFODF DPOUFOU BOE GPSN

hF DPOGFSFODF HIJWFT UIF XSJUFS B GPSVN UP SFDFJWF GFFE
JFSF BSF TPNF UJQT GPS QMBOOJOH DPOGFSFODFT
t 4QFOE DMBTT UIJNF NPEFMJOH BOE TDB PMEJOH BQQSPQSJB

t &OMJTU UIF TVQQPSU PG QBSFOUT WPMVOUFFST BOE BJEF
MFGU CFIJOE

t 1SPWJEF TUVEFOUT XJUIlI WJTVBM BOE WFSCBM SFNJOEFST P
t .POJUPS TUVEFOUT DMPTFMZ BOE QSPWJEF GFFECBDL
t 1SBDUJDF DPOGFSFODJOH GSFRVFOUMZ

t $POGFS XJUI TUSVHHMJOH SFBEFST UP JEFOUJGZ UPQJDT G
UP UIF NFUBDPHOJUJWF RVFTUJPOT GPS QVSQPTF BVEJFOD!

t 4FMFDU TUVEFOU QBSUOFST DBSFGVMMZ 4USVHHMJOH XSJ
TQFDImD GFFECBDL XJUIlI TFOTJUIJWJUZ [JHIMJHIUJOH POF P

)BOEPVU ilMBOOJOH $POGFSFODF (VJEFwWw DPOUBJOT NPSF T
XSJUFS BOE QBSUOFS EVSJOH UIJT DPOGFSFODF

4UVEFOUT TIPVME CF BCMF UP DPOGFSFODF F FDUJWFMZ XJUI
PS JO TNBMM HSPVQ JOTUSVDUJPO CFGPSF XPSLJOH JO QBJST

$POGFSFODFT NBZ GBJM JG TUVEFOUT EP OPU IBWF BO BHFOEE
UIF QSPDFTT BOE PS GFFM MJUUMF PXOFSTIJQ PG UIF QSPEVD

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SFWJTJOH UIF 1MBO

8SJUJOH QMBOT BSF nFYJCMF BOE TUVEFOUT TIPVME CF FODP
JODPSQPSBUJOH DIBOHFT BGUFS UIF QMBOOJOH DPOGFSFODF
UFBDIFS PS UIF DPOGFSFODF QBSUOFS

3FWJTJOH OPX TBWFT UIJNF BOE FOFSHZ MBUFS

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



6TJOH $PNQVUFST GPS 1MBOOJ

8PSE QSPDFTTJOH BOE PSHBOJ[BUJPOBM TPGUXBSF UPPMT BSF
TUSVHHMJOH XSJUFST UP HFU QSFMJNJOBSZ UIPVHIUT PO QBC

8PSE QSPDFTTJOH IFMQT TUVEFOUT

t &BTJIJMZ PSHBOJ[F BOE SFPSHBOJ[F UIFJS XSJUUFO UIPVHIUT
t %YFWFMPQ PVUMJOFT VTJOH UIF DPOWFOUJPOBM GPSN PS B
t &BTJIJMZ NBLF DIBOHFT UP UIFJS PVUMJOFT

JPXFWFS CF TVSF UP BMMPX PQQPSUVOJUJFT GPS TUVEFOUT L
XJUI UIF XPSE QSPDFTTJOH BQQMJDBUJPO CFGPSF CFHJOOJOH

IFYU XF XJMM GPDVT PO UIF ESBGUJOH TUBHF PG UIF XSJUJOF
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BFGFSFODFT &M %JOBSZ FU BM (SBIBN 4DIXBSU][ .BD"SUIVS
#BSFOCBVN 8POH 8POH #MFOLJC

"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




%SBGUJOH .BLJOH B 1SJNBSZ

hJT TMJEF MJTUT TPNF PG UIF EJ FSFODFT CFUXFFO F FDUJWF
4USVHHMJOH XSJUFST UZQJDBMMZ

t 8SJUF XIBUFWFS DPNFT UP NJOE XJUI MJUUMF UIPVHIU GPS

t 'PDVT SIJHJEMZ PO NFDIBOJDT SVMFT BOE GPSNVMBT SBUIF
t -BDL LOPXMFEHF PG UFYU TUSVDUVSF BOE

t S5BLF GFX JG BOZ SJTLT

JPXFWFS F FDUJWF XSJUFST UZQJDBMMZ

t ,FFQ UIF QMBO JO NJOE XIJMF ESBGUJOH

t .POJUPS XIFUIFS UIF ESBGU GVMMMMT UIF QMBO

t .POJUPS XIFUIFS UIF ESBGU BOE PS UIF QMBO JT F FDUJWF

t "OUJDJQBUF BOE BOTXFS UIF SFBEFS T RVFTUJPOT BOE

t 3FMZ PO B WBSJFUZ PG ESBGUJOH TUSBUFHJIFT

(I WHQGLQJ WKH :RUNVKRS

"TTFTT QBSUJDJQBOUT OFFET CZ BTLJOH i81JDI BTQFDU PG ESBGU
USPVCMFTPNF GPS ZPVS TUSVHHMJOH XSJUFST w

-JTU UIFN PO B CMBOL USBOTQBSFODZ BOE DIFDL UIFN PO BT UIFZ E

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



%SBGUJOH

"O JOUSPEVDUJPO JT NVDI MJLF UIF GSPOU EPPS PG B IPVTF
QBQFS BOE QSPWJEFT UIF SFBEFS T mSTU JNQSFTTJPO

8SJUFST NVTU DPOTJEFS UIFTF NFUBDPHOJUJWF RVFTUJPOT BT

t 'PS QVSQPTF 8IBU EP * XBOU UP BDDPNQMJTI JO NZ JOUSPI
NZ QVSQPTF BOE HIJWF EJSFDUJPO UP UIF SFTU PG UIF QBQF

t 'PS BVEJFODF 8IBU UZQF PG JOUSPEVDUJPO XPVME CFTU D
t 'PS DPOUFOU 8IBU JEFBT EP * OFFE UP JOUSPEVDF PS FYQ
t 'PS GPSN )PX TIPVME * PSHBOJ[F NZ JOUSPEVDUJPO NBUFS

5P SFIOGPSDF ZPVS TUVEFOUT BCJMJUZ UP XSJUF JOUSPEVDU
t %FNPOTUSBUF F FDUJWF JOUSPEVDUJPOT BOE TIPX IPX UP E

t &YQMBJO TUSBUFHJFT GPS HBJOJOH UIF SFBEFS T JOUFSFTL
UIFJS VTF

hFTF BDUJWJUJFT CVIJME TUVEFOUT GBNJMJBSJUZ XJUI F FDUJ
ESBX VQPO FYBNQMFT PG TVDDFTTGVM JOUSPEVDUJPOT TP UIE
UFDIOJRVFT mSTUIBOE

1BHF POF PG )BOEPVU i%SBGUJOH 4USBUFHJFTw MJTUT BEE.
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



%SBGUJOH DPOU

hJT TMJEF MJTUT UIF XSJUFS T DPOTJEFSBUJPOT XIFO ESBGUJ¢

t 'PS BVEJFODF 8IBU MFWFM PG GPSNBMJUZ EP * XBOU UP VT
XPSET XJMM IFMQ NZ SFBEFS LOPX UIBU UIJT JEFB SFMBUFT

t 'PS QVSQPTF 8IFSF DBO * VTF FMBCPSBUJPO UP IFMQ GVMm
NZ JEFB DMFBSMZ

t 'PS DPOUFOU 8IBU FMTF EP * LOPX BCPVU UIJT JEFB )PX DE
t 'PS GPSN )PX BN * TUJDLJOH UP NZ QMBO

4UVEFOUT CFOFmU GSPN SFWJFXJOH UIFJS BOTXFST UP UIFTF
TUSVHHMF XJUI XSJUJOH XJMM SFRVJSF GSFRVFOU GFFECBDL |
TBUJTGBDUPSJIMZ

$BMM VQPO B GFX QBSUJDJQBOUT GPS XBZT UP QSPWJEF GSFRVFOL

(I WHQGLQJ WKH :RUNVKRS

6TF UIF UIJOL BMPVE UFDIOJRVF BOE UIF RVFTUJPOT GSPN UIF TMJ
QBSBHSBQI

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



%SBGUJOH DPOU

5P ESBGU F FDUJWFMZ TUVEFOUT NVTU CF BCMF UP HFOFSBUF
QBSBHSBQIT 4USVHHMJOH XSJUFST PGUFO IBWF EJ DVMUZ XJ
JOTUSVDUJPO JO TUSBUFHJFT hFSF BSF TFWFSBM UFDIOJRVF
UIF ESBGUJOH TUBHF

t %JTDVTTIJOH QBSBHSBQI TUSVDUVSF TUSFTTJOH JUT nFYJC

t S5FBDIJOH TUVEFOUT UP EFWFMPQ UPQJD TFOUFODFT EFUBJ
TFOUFODFT

t %SBXJOH GSPN B SFQFSUPJSF PG FMBCPSBUJPO UFDIOJRVF
UZQF

t 1SPWJEJOH B TFOUFODF HFOFSBUJOH TUSBUFHZ BOE
t .PEFMJOH FMBCPSBUJPO BU UIF TFOUFODF MFWFM

1BHFT UXP UISPVHI GPVS PG )BOEPVU JODMVEF i1l1BSBHSBQIJC
BOE i 4FOUFODF (FOFSBUJOH 4USBUFHZw JEFBT XIJDI QSPWJEF
QBSBHSBQIT

"MMPX UJNF UP TLJN UIF IBOEPVUT
4UVEFOUT DBO CF NPSF QSPEVDUJWF EVSJOH UIF ESBGUJOH T
t 8SJUF PO FWFSZ PUIFS MJOF
t 8SJUF PO POMZ POF TJEF PG UIF QBQFS
t 'PDVT PO JOUFOEFE NFBOJOH BOE
t 'PMMPX UIFJS XSJUJOH QMBOT SFBMJ[JOH UIBU UIF QMBOT

JFMQ TUVEFOUT TFF UIBU BMUIPVHI UIFZ TIPVME GPDVT PO GVI
BMTP OFFE UP SFNBJO nFYJCMF hFZ NBZ SFBMJ[F EVSJOH ESB!
UIFSF BSF nBXT JO UIFJS BSHVNFOUT PS TINQMZ UIBU UIFZ IB
'"'MFYJCIMJUZ XIMM QSFWFOU GSVTUSBUJPO BOE FODPVSBHF T

4USVHHMJOH XSJUFST CFDPNF GSVTUSBUFE XJUl HFOFSBUJOH
hFJS GSVTUSBUJPO PGUFO MFBET UIFN UP XSJUF MFTT

5FDIOPMPHZ DBO IFMQ TUSVHHMJOH XSJUFST CFHJO ESBGUJOH

OPUFT DPOUJOVFE PO OFY!I

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



OPUFT DPOUJOVFE
8PSE QSPDFTTJOH QSPHSBNT DBO IFMQ TUVEFOUT FTQFDJBMM
t #FHJO UIF QSPDFTT PG XSJUJOH B mSTU ESBGU
t .BLF DIBOHFT XJUIPVU UIF BOOPZBODF PG DPOUJOVBMMZ FS
t *ODPSQPSBUF GFFECBDL GSPN QFFS DPOGFSFODFT NPSF FB

8PSE QSPDFTTJOH FODPVSBHFT TUVEFOUT UP XSJUF JEFBT CF
RVJDLMZ BOE TIJNQMZ
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



%SBGUJOH DPOU

5P FOE UIF QBQFS BT TUSPOHMZ BT JU CFHBO XSJUFST TIPVME

t 'PS BVEJFODF )PX DBO * BWPJE MFBWJOH NZ SFBEFS GFFM
JNQSFTTJPO PO NZ BVEJFODF BOE PS DBVTF UIFN UP UIJOL

t 'PS QVSQPTF )PX DBO * SFJUFSBUF NZ QVSQPTF
t 'PS DPOUFOU )PX DBO * TVNNBSJ[F NZ NBJO QPJOU T
t 'PS GPSN )PX TIPVME * PSEFS NZ DPODMVTJPO

hFTF RVFTUJPOT IFMQ DSFBUF B DPODMVTJPO XIJDI DMBSJIJmFT
UurPQJD PS BSHVNFOUT " TVDDFTTGVM DPODMVTJPO HIWFT UIF

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



%SBGUJOH DPOU

4USVHHMJOH XSJUFST NBZ IBWF MJUUMF VOEFSTUBOEJOH PG L
UFDIOJRVFT VTFE UP DSFBUF DPODMVTJPOT :PV DBO HVJEF T\

t 6TJOH FYBNQMFT PG TVDDFTTGVM BOE VOTVDDFTTGVM DPOI
DPODMVTJPOT TVNNBSJ[F DPOUFOU BOE BQQFBM UP UIF SFB

t .PEFMJOH UIJOL BMPVE UFDIOJRVFT UIBU F FDUJWF XSJUFS"

t (VJEJOH TUVEFOUT JO UIF VTF PG QVSQPTF BVEJFODF DPO
DIPPTF XSJUJOH UFDIOJRVFT

&BSMIFS XF EJTDVTTFE RVFTUJPOT TUVEFOUT DBO VTF UP DPC
hF BOTXFST UP UIFTF RVFTUJPOT BMTP BQQMZ UP DPODMVTJPC

(I WHQGLQJ WKH :RUNVKRS

*O TNBMM HSPVQT IBWF QBSUJDJQBOUT TFMFDU B DPODMVEJOH TL
QVSQPTF BVEJFODF DPOUFOU BOE GPSN RVFTUJPOT BT B HVJEF

$BMM PO SFQSFTFOUBUJWFT GSPN WBSJPVT TNBMM HSPVQT UP TIB:
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



%SBGUJOH GPS 4USVHHMJOH 8

S5INFE GSFF XSJUJOH JT B TUSBUFHZ UIBU IFMQT TUVEFOUT QV
GSFF XSJUJOH TUVEFOUT UIPVHIUT DBO nPX GSFFMZ XJUIPVU
PSHBOJ[BUJPO 4UVEFOUT DBO XSJUF BOZUIJOH UIFZ MJLF UIB!

5P FOSJDI UIF RVBMJUZ PG TUVEFOUT XSJUJOH BDUJWBUF UIF
XSJUF 8JUIPVU UIJT TUSVHHMJOH XSJUFST GSFRVFOUMZ QSPI
QSPDFTT EJTDVTT UIF UPQJD XJUIlI TUVEFOUT BOE NBLF DPOOF
JU

5P CFHJO B UJNFE GSFF XSJUJOH TFTTJPO
t "TTJHO BO BNPVOU PG UIJNF BSPVOE UISFF NJOVUFT UP TQ
t &YQMBJO UIBU UIF DPOWFOUJPOT PG XSJUJOH EP OPU BQQN

t 3FNJOE TUVEFOUT UIBU UIFZ NBZ XSJUF TFOUFODFT QISBTF
XSJUF DPOUJOVPVTMZ GPS UIF HIWFO UJNF BOE

t 4FU UIF UIJNFS BOE IBWF TUVEFOUT CFHJO XSJUJOH

8IFO UIF UIJNF JT PWFS BMMPX TUVEFOUT UP XPSL XJUI B QBS
FMBCPSBUF PO UIFJS JEFBT

4UVEFOUT DBO BMTP DPVOU UIF OVNCFS PG XPSET UIFZ XSJUF
UIFJS SFTVMUT hJT DBO CF EPOF QFSJPEJDBMMZ BOE LFQU BT

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



hF %SBGUJOH $POGFSFODF

4USVHHMJOH XSJUFST PGUFO HFU TUVDL PS HFU P USBDL EVS
TUSVHHMJOH XSJUFST XIFO UIFZ OFFE JU UIF NPTU XIIMF

hF QVSQPTF PG UIF ESBGUJOH DPOGFSFODF JT UP FNQPXFS UII
ESBGUJOH DPOGFSFODF

(JWF TUVEFOUT HVJEFMJOFT GPS UIFJS SPMFT JO UIF ESBGUJC
hF XSJUFS TIPVME

t &YQMBJO QVSQPTF BVEJFODF DPOUFOU BOE GPSN UP UIF
t 3FBE BMPVE UIF ESBGU PS B TFMFDUJPO GSPN UIF ESBGU

t "TL UIF QBSUOFS RVFTUJPOT SFHBSEJOH UIF ESBGU UP DMB
t 3FDPSE UIF QBSUOFS T JEFBT BOE DIBOHFT

hF DPOGFSFODF QBSUOFS TIPVME

t -JTUFO UP UIF XSJUFS BOE OPUF UIF XSJUFS T JOUFOEFE Q\
t -JTUFO UP UIF ESBGU BT UIF XSJUFS SFBET JU BMPVE

t "OTXFS UIF XSJUFS T RVFTUJPOT

t "TL RVFTUJPOT SFHBSEJOH UIF ESBGU

t 3FSFBE UIF ESBGU JG OFDFTTBSZ BOE

t 4VHHFTU XBZT UP JNQSPWF UIF QBQFS

5FBDI QBSUOFST UP QSPWJEF DPOTUSVDUJWF GFFECBDL BOE |
PUIFS

%SBGUJOH DPOGFSFODFT BSF JOUFOEFE UP CF CSJFG BOE TIP
QBSUJDVMBS UIJNF EVSJOH ESBGUJOH

1BHF mWF PG )BOEPVU i%SBGUJOH 4USBUFHJFTw QSPWJEFT
DPOGFSFODFT

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SFWJTJOH

iSFMM BOZ HSPVQ PG UFBDIFST JO B XPSLTIPQ UIBU SFWJTJPO
HFOFSBMMZ TFF IFBSUZ OPET PG BHSFFNFOU hF USPVCMF JT
QSF XSJUJOH BOE ESBGUJOH CFGPSF XF FWFS HFU UIFSF 3FW.
WBDBUJPO &WFSZCPEZ JT UJSFE BOE SFBMMZ XBOUT UP HFU F
UIJOHTw 4QBOEFM 4UJHHJOT Q

#Z UIF UIJNF TUSVHHMJOH XSJUFST BSSJWF BU UIF SFWJTJPO T
SFBEZ UP iISFDPQZw BOE UVSO JO UIFJS QBQFST hFZ BSF UPP |
UBTL FWFO JG NPSF XPSL XPVME MFBE UP TIHOJmDBOU JNQSP

*G ZPV WF FWFS SFNPEFMFE ZPVS IPVTF ZPV XFSF QSPCBCMZ
IBE B WJTJPO PG ZPVS IPVTF T QPTTIJCIMJUJFT

& FDUJWF UFBDIFST IFMQ TUVEFOUT CPUI GFFM EJTTBUJTGBDU
UulBU UIFZ XJMM CF NPUJWBUFE UP DPOUJOVF UP iSFNPEFMw B

'PS TUVEFOUT XIP TUSVHHMF XJUI XSJUJOH IBOEMF UIFJS EJT°
EJ DVMUZ XJUI UIJT UBTL 5BSHFU B GFX BSFBT BU B UJNF UP C
OVNFSPVT SFWJTJPOT

a 65 4ZTUFN 5&"



B3FGFSFODFT &M %JOBSZ FU BM (SBIBN 4DIXBSU][ .BD"SUIVS
(SBIBN 4DIXBSU][ IFXDPNFS #BSFOCBVN 8POH 8PC

"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




IFO SFWJTJOH

4USVHHMJOH XSJUFST GBJMVSF UP DPOUJOVF UP iSFNPEFMw E
JO SFWJTJPO BOE FWFO GSPN BO JOBCJMJUZ UP SFDPHOJ[F UII

& FDUJWF BOE TUSVHHMJOH XSJUFST BQQSPBDI SFWJTJPO WFS
& FDUJWF XSJUFST

t 'PDVT PO UIF PSHBOJ[BUJPO PG UIF UFYU BT B XIPMF

t &WBMVBUF UIF UFYU JO UFSNT PG UIFJS XSJUJOH HPBMT

t 60EFSUBLF TVCTUBOUJBM SFWJTJPO UP JNQSPWF UIF UFYU
t $IFDL UIFJS HSBNNBS TZOUBY TQFMMJOH BOE XPSE DIPJD!
00 UIF PUIFS IBOE TUSVHHMJOH XSJUFST

t $BO U JEFOUJGZ XIBU XPVME JNQSPWF UIFJS XSJUJOH

t OGUFO GBJM UP SFDPHOJ[F FSSPST BOE MBQTFT JO NFBOJOI
t -BDL TUSBUFHJFT BOE TLIMMT GPS TPMWJOH UIF QSPCMFENT
t .BLF SFWJTJPOT UIBU EP OPU JNQSPWF UIF RVBMJUZ PG UIF

J)PXFWFS ZPV DBO QSPWJEF TUSVHHMJOH XSJUFST XJUI B TFU
TVDDFTTGVMMZ
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3FGFSFODFT 'JU[HFSBME .BSLIBN )BSSJT (SBIBN
"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




(VJEFMJOFT GPS 3FWJTJPO

hF mSTU TUFQ JO SFWJTJPO JT MPDBUJOH QSPCMENT JO UIF UF
UIFJS XSJUJOH BT B XIPMF UP MPDBUF UIFTF QSPCMFNT *OTU
UIF UFYU TFDUJPO CZ TFDUJPO BOE UIFO TFOUFODF CZ TFOUF

hF SFDPNNFOEFE TUFQT GPS UIF TFDUJPO CZ TFDUJPO QBSU P
i4VHHFTUFE 4UFQT JO 3FWJTJPO w

hFSF BSF GPVS CBTJD PQUJPOT EVSJOH SFWJTJPO 8SJUFST D
UIFJS NBUFSJBM

"EEJOH JOGPSNBUJPO JT HFOFSBMMZ UIF FBTJFTU SFWJTJPO U
VTVBMMZ JNQSPWF UIFJS XSJUJOH CFDBVTF NPTU XSJUFST GB.

JFMQ ZPVS TUVEFOUT XSJUF UP BDDPNQMJTI UIFJS HPBMT CZ F
BVEJFODF DPOUFOU BOE GPSN )BOEPVU iBFWJTJPO (VJEF
TUVEFOUT DBO BTL XIFO SFWJTJOH UIFTF BSFBT

)BOEPVU i4USBUFHJFT GPS 3FWJTJOH 4FOUFODF 4USVDUVSI
TUVEFOUT JNQSPWF UIF RVBMJUZ PG TFOUFODFT VTFE JO UIFJ

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



S FBDIJOH 3FWJTJOH

8IFO UFBDIJOH TUVEFOUT UP SFWJTF JU JT JNQPSUBOU UP JO!
BMMPXJOH TUVEFOUT PQQPSUVOJUJFT UP QSBDUJDF TLIMMT J¢
DPOGFSFODJOH GPDVTJOH PO iQVSQPTFw BOE UIFO PO CPUI iC
CFDPNF NPSF TVDDFTTGVM XJUI QJFDFT PG UIF SFWJTJPO QSP
UIFZ DBO SFWJTF UIFJS FOUJSF QSPEVDU GPS QVSQPTF BVEJF
iSFWJTJPO (VIJEFMJOFTw DBO CF VTFE JO DMBTT BT B DIFDLMJT
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SFWJTJPO GPS 4USVHHMJOH 8S

hJT TMJEF EJTQMBZT BO FYBNQMF PG B DPMPS DPEJOH SFWJTJ

5p CFHJO UIF DPMPS DPEJOH QSPDFTT UIF UFBDIFS PS QFFS F
TFOUFODFT GPS UIF XSJUFS UP FYQBOE hF XSJUFS UIFO XPSL
DPOUFOU JOUP UIPTF TFOUFODFT

*G UIF XSJUFS DBOOPU FYQBOE PO IJT PS IFS PXO UIFO UIF UF
UIF UFBDIFS DBO QSPWJEF B MJTU PG BEKFDUJWFT BOE BTL Ul
XPSEw QFS TFOUFODF

00 UIF TMJEF UIF 'JSTU %SBGU JT BO FYBNQMF PG iCBSF CPOF
UIF QBSBHSBQI BGUFS UIF mSTU BOE GPVSUI TFOUFODFT XFSF
RVFTUJPOT SFHBSEJOH FBDI TFOUFODF UP mOE XBZT UP FYQBC

'PS FYBNQMFT PG XBZT UP VTF FYQBOTJPO BDSPTT NVMUJQMF
GPS 4USVHHMJOH 8SJUFST 4UBHFT PG &YQBOTJPO w
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SFWJTJPO GPS 4USVHHMJOH 8S

$POTJEFS UIF GPMMPXJOH BEEJUJPOBM JEFBT PO SFWJTJPO TL

t

t

6TF UFBDIFS DPOGFSFODJOH XJUI UIF TUSVHHMJOH TUVEFO!
FYJTUJOH ESBGU

JJHIMJHIU B GFX TFOUFODFT UIBU OFFE FYQBOTJPO 8JUI PC
[ JHIMJHIUFE UIF TUVEFOU DBO GPDVT NPSF DMFBSMZ BOE X
XJUIl UIF FOUJSF QBTTBHF

$IPPTF B TQFDIJmD DPMPS GPS FBDI SFWJTJPO UZQF GPS FY
NPSF DPNQMFY DPOUFOU PS GPSN BOE SFE GPS FMBCPSBUJ

SFBDI POF SFWJTJPO UZQF BU B UJNF GPS FYBNQMF FYQBO
SFWJTJPO SFEVDFT GSVTUSBUJPO GPS UIF TUSVHHMJOH TUV

6TF QFFS RVFTUJPOJOH UP HVJEF UIF XSJUFS UPXBSE FYQB!
TUVEFOUT TIPVME CF GBNJMJBS XJUIl F FDUJWF UFDIOJRVFT
QSPWJEF GFFECBDL

6TF B HSBQIJD PSHBOJ[FS GPS FBDI TFOUFODF JG OFFEFE 1
BU MFBTU UXP BEEJUJPOBM QJFDFT PG JOGPSNBUJPO

.BOZ TUVEFOUT QSFGFS UP VTF B DPNQVUFS GPS SFWJTJPO
CF NBEF RVJDLMZ BOE FBTIJMZ QSPWJEFE UIBU TUVEFOUT Ql

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SFWJTJOH 5JQT

hF GPMMPXJOH UJQT NBZ IFMQ ZPV JOUFHSBUF SFWJTJPO JOTL

t &NQPXFS TUVEFOUT BOE JNQSPWF UIFJS NPUJWBUJPO *G T
UIFZ XJMM CF NPSF JODMJOFE UP XPSL UP JNQSPWF JU "MN
EVSJOH SFWJTJPO

t &ODPVSBHF BEEJUJPOT .PTU TUVEFOUT XSJUJOH JT VOEF?
t 'BDIMJUBUF QFFS DPOGFSFODJOH BOE DPOTVMUBUJPO
t 1PTF RVFTUJPOT SFMBUFE UP QVSQPTF BVEJFODF DPOUFO

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SFWJTJPO $POGFSFODFT

$POGFSFODJOH JT BO JNQPSUBOU SFWJTJPO UPPM hSPVHI B\
DBO SFDFJWF UIF TVQQPSU UIFZ OFFE UP FWFOUVBMMZ SFWJT|

4UVEFOUT DBO IBWF B DPOGFSFODF XJUI UIF UFBDIFS B QFFS

"TL QBSUJDJQBOUT UP EFTDSJCF UIF TUSFOHUIT BOE XFBLOFTTFT F
UIFJS BOTXFST PO B QJFDF PG DIBSU QBQFS
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3FGFSFODF /FVCFSU .D/FMJT
"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




hF 3IFWJTJPO $POGFSFODF

hF SFWJTJPO DPOGFSFODF IBT TJY TUFQT

t

t

t

t

t

t

hF QBSUOFS MJTUFOT BOE QSBJTFT
hF XSJUFS BOE QBSUOFS SFSFBE BOE FWBMVBUF
hF XSJUFS SFDPSET RVFTUJPOT DPNNFOUT BOE TVHHFTUJF
hF XSJUFS BTLT UIF QBSUOFS RVFTUJPOT BCPVU TUFQ
hF QBSUOFS EJTDVTTFT RVFTUJPOT DPNNFOUT BOE TVHHEF"
hF XSJUFS SFWJTFT

PV DBO BMTP VTF )BOEPVU i lFFS 3FWJTJPO (VJEFw BT B HV
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



SFWJTJPO $POGFSFODFT $MB"

SFBDIJOH IPX UP DPOEVDU B SFWJTJPO DPOGFSFODF XJMM QBZ
NPSF JOEFQFOEFOU

PV TIPVME JODMVEF UFBDIJOH TUVEFOUT UP HIWF TQFDJmD Q
DPOTUSVDUJWF DPNNFOUT BOE UP HIWF TVHHFTUJPOT

t .PEFMJOH JT FYUSFNFMZ JNQPSUBOU JO UFBDIJOH DPOGFSF
% QSFQBSF B NPOPMPHVF JO XI1JDI ZPV QMBZ UIF SPMFT PG (
%BTL GPS B WPMVOUFFS GSPN UIF DMBTT UP IFMQ NPEFM DF
% FOMJTU UIF IFMQ PG BOPUIFS UFBDIFS PS BO BJEF BOE
% UBQF SFDPSE B HPPE DPOGFSFODF

t 8I1IJMF ZzPV BSF DPOGFSFODJOH PUIFS TUVEFOUT DBO CF FO
DPOGFSFODJOH

a 65 4ZTUFN 5&"



"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT



&EJUJOH $MFBOJOH 6Q

3FWJFX UIF OBUVSF BOE QVSQPTFT PG FEJUJOH XJUI QBSUJDJQBOL
RVFTUJPOT PO UIF TMJEF BT QSPNQUT

$BMM PO QBSUJDJQBOUT GPS FBDI RVFTUJPO -JNJU UIF EJTDVT

t

t

t

t

8IBU JT FEJUJOH

8IFO TIPVME XSJUFST FEJU

81Z UFBDI FEJUJOH TLIMMT

8IP JT SFTQPOTJCMF GPS FEJUJOH

'PS BEEJUJPOBM JOGPSNBUJPO SFGFS UP )BOEPVU iI&EJUJC

4UVEFOUT UZzQJDBMMZ BSF OPU TLIMMFE BU FEJUJOH CFDBVTF
UIFJS PXO XPSL

1SPPGSFBEJOH BOE FEJUJOH BSF FTTFOUJBM TUBHFT JO UIF X!
DSFEJCIJMJUZ CZ FOTVSJOH UIBU UIF EFUBIJMT PG TQFMMJOH (
SFBDIFST TIPVME DPNNVOJDBUF UIF JNQPSUBODF PG DBSFGVM
CF EJTDPVSBHFE GSPN SFMZJOH PO XPSE QSPDFTTJOH QSPHSE

a 65 4ZTUFN 5&"



3FGFSFODF $BSSPMM 8IJMT
"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




&EJUIJOH GPS 4USVHHMJOH 8SJ

$MPDLJOH JT BO F FDUJWF FEJUJOH TUSBUFHZ *U JT FTQFDJBI
QSPDFEVSFT GPS DMPDLJOH BSF BT GPMMPXT

t 4UVEFOUT TJU GBDJOH FBDI PUIFS JO UXP DPODFOUSJD DJS
t "MM TUVEFOUT IBWF XPSLJOH ESBGUT PG UIFJS QBQFST

t " UFBDIFS NBEF FEJUJOH GPSN JT QSPWJEFE MJTUJOH UIF I
TQFMMJOH QVODUVBUJPO hJT GPSN JT DMJQQFE UP FBDI T
'PSN GPS $MPDLJOHwW QSPWJEFT B TBNQMF

t 4UVEFOUT TFBUFE BDSPTT GSPN FBDI PUIFS JO FBDI DJSDMF
t 4UVEFOUT MPPL GPS BOE NBSL FSSPST JO UIF TQFDJIJmD BSF

t AUVEFOU FEJUPST TJHO UIF FEJUJOH GPSN PO UIF MJOF CFT
QBQFS UP UIF BVUIPS

t 4UVEFOUT PO UIF PVUFS DJSDMF NPWF POF TFBU UP UIF SJF
OFYU BSFB UP CF FEJUFE

4UVEFOUT NVTU CF BXBSF UIBU DPPQFSBUJWF CFIBWJPS JT JN
hF UFBDIFS NBZ FYQMBJO UIF QSPDFTT UP B TNBMM HSPVQ PG
QSPDFTT UP UIF FOUJSF DMBTT

8IFO JNQMFNFOUJOH UIF DMPDLJOH QSPDFEVSF JO ZPVS XSJUJ
CFOFmU GSPN UIF BEBQUBUJPOT MJTUFE PO UIJT TMJEF

hF *&1 HVJEFT UIF BEBQUBUJPOT ZPV NBLF UP UIJT BDUJWJUZ
JOGPSNBUJPO JO EFBMJOH XJUI BMM JEFOUJmFE TUVEFOUT

)BOEPVU i EJUJOH GPS 4USVHHMJOH 8SJUFST 4UVEFOU &E
DBO CF VTFE BT B HVJEFMJOF XIFO VTJOH DMPDLJOH XJUI TUS'

a 65 4ZTUFN 5&"
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"O *OUSPEVDUJPO UP 8SJUJOH *OTUSVDUJPO GPS 4FDPOEBSZ 4UVEFOUT




OH 6Q "GUFS &EJUJOH
PPN 5JQT

hFTF UJQT XFSF TZOUIFTJ[FE GSPN MFBEJOH UFBDIFST BOE SF’

t

hF TUVEFOU TIPVME CF UIF mSTU FEJUPS PG IJT PS IFS PXO
TUSBUFHJFT "GUFS NPEFMJOH BOE DPMMBCPSBUJWF QSBDU
TLIMMT UP UIFJS PXO QBQFST

6TF QFFST BT FEJUPST BGUFS UIF UFBDIFS IBT NPEFMFE TU
BQQSPQSJBUF DPNNFOUT

)BWF TUVEFOUT QVU B XFMM FEJUFE QJFDF FEJUFE CZ CPU!
GPS B mOBM FEJUJOH DPOGFSFODF XJUI UIF UFBDIFS "GUFS
DPOGFSFODF XJUI UIF TUVEFOU BCPVU POF PS UXP FEJUJOH

6TF NJOJ MFTTPOT UP CVIME LOPXMFEHF BOE TLIMMT GPS LU
TUVEFOUT

4PNF GVSUIFS UJQT GSPN SFTFBSDI

t

t

t

SFBDI POF TLIJMM BU B UJNF

%PO U FYQFDU TUVEFOUT UP QSPPGSFBE GPS DPOWFOUJPOT
LFFQ B MJTU PG DPOWFOUJPOT GPS XIJDI UIFZ BSF FYQFDUF
UIF DPVSTF PG UIF ZFBS

6TF TFMFDUJWF NBSLJOH UP GPDVT PO UIF QBSUJDVMBS LJC
IFMQ UIF TUVEFOU FMJIJNJOBUF

1MBDF B DIFDL NBSL BU UIF FOE PG UIF MJOF XJUI UIF FSSP
JU

%PO U KVTU BTTJHO FEJUJOH 5FBDI UIF OFDFTTBSZ TLIMMT

#Z GPMMPXJOH UIFTF UJQT UFBDIFST DBO BWPJE NBOZ PG UIF
FEJUJOH

hFTF TVHHFTUJPOT BSF MJTUFE PO )BOEPVU i SMFBOJOH 6Q

a 65 4ZTUFN 5&"
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hF 'JOJTIFE 1SPEVDU

"U TPNF QPJOU JO UIF XSJUJOH QSPDFTT XF DPODMVEF UIBU L
TUIJMM CF BO FOEMFTT OVNCFS PG TNBMM DIBOHFT UP CF DPN(
OVNCFS PG QPTTJCMF SFWJTJPOT UP CF NBEF #VU BU TPNF Q
UIF XPSL mOJTIFE

*O HSPVQT PG GPVS PS mWF EJTDVTT POF UIJOH ZPV MFBSOFE
HPJOH UP DIBOHF JO IPX ZPV UFBDI XSJUJOH

0S JG QBSUJDJQBOUT UFBDI DPOUFOU BSFBT PUIFS UIBO &OHMJTI
XBZT UIFZ bBO CFHJO UP JODPSQPSBUF XSJUJOH TUSBUFHJFT JOUPF

"MMPX UFO NJOVUFT "GUFS EJTDVTTJOH JO TNBMM HSPVQT BTL G
UP UIF FOUJSF HSPVQ

a 65 4ZTUFN 5&"
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Handout 1 (1 of 1)
Teachers Talk about Strategies

Here is a list of what other teachers have named as a few of their favorite strategies.

Planning

Literature themes, characters, plots
Webbing

Listing

Journaling

Drawing

Three gquestions you want answered
ReporterOs formula

Graphic organizers

KK KKK KKK

Drafting
¥ Timed writing
¥ Elaboration techniques
¥ Peer conferencing

Revising
¥ Color coding (sentence starts, assertion/elaboration)
¥ Modeling through class revision
¥ Teacher conferences
¥ Peer conferences
¥ Show good and poor examples
¥ Evaluate organization: listing; bracketing steps; position of parts

Editing
Focus on one or two error types (e.g., selective scoring)
Mini-lessons
Student tracking of errors
Single-focus peer editing
Circle words that are possibly misspelled
Publishing
Reading aloud
Displaying student work
Anthology of student work
Enter contests, submit to journals
Letters to editor, famous person, congressman

KKKKKE KKKKK
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Handout 2 (1 of 1)
Teaching a Strategy by Scaffolding

¥ Establish a motivating corotivate students to find topics that are important to them. Mear
writing tasks connect the demands of school and the issues of studentsO cultures and per:
need to take ownership and responsibility for their writing. Students should choose their ov
possible.

¥ Assess student neAdsess the individual strengths and weaknesses of your students and st
each of them. Keep in mind that students will have varying needs throughout the writing pr

¥ Select and teach stratefjfesy. you determine student needs, select and teach instructional st
Explain how, when, why, and where the strategy should be implemented and the benefits
strategy.

¥ Build prerequisite knowledge andaskiitgy the knowledge and skills students must have in ol
to successfully complete the strategy. Teach these skills before introducing the strategy, ¢
of teaching the strategy.

¥ Promote student mastery of the stHd®gystudents explain and memorize each step in the
strategy. Verbalizing the strategy helps students master it and will allow you to assess the
the strategy.

¥ Model the stratedgyse thalkuds to model writing strategies with the whole group. Explain wi
strategy you are using as you write. Students will develop skills through your application a
specific strategies.

¥ Practice collaboratively to promote interndlinabarage students to use self-talk and new
strategies of effective writing. Allow students to practice in collaboration with you and with
they use the new strategies.

¥ Encourage students to apply the strategy indepéadeistlydents practice with increasingly
difficult material, structuring the tasks to build confidence. Encourage students to apply th
needed.

¥ Assess strategy mastery aBdameage continued application of strategies and allow student
evaluate the usefulness and effectiveness of the strategies.

¥ Teach regulation of strateglasss students to select, modify, and combine strategies to me:
needs.
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Handout 3 (1 of 6)

Planning for Students with Special Needs

There are several steps that teachers should work through to address the needs of students wit
general education classroom. The steps must be revisited as you learn more about the student
or her successful in the classroom.

The Student and the Task

Student expectations B

It is essential to know the studentOs strengths and needs to help them be successful in the clas
samples of their schoolwork. What goals and objectives are stated on the IEP? What to you ne
particular studentOs disability? What suggestions have other teachers, professionals, and the
for this student to be successful? Gathering all the information you can will help you and the res
the most appropriate educational plan possible for this student.

|dentify the task demands

Identifying task and setting demands will help to determine which part of the instruction and/or &
challenging. What is expected of the other students? What is important for this student to lear
students capabilities? Knowing the demands of the task and setting, as well as being familiar w
will help you modify the task so that the student can achieve the desired outcomes.

The Team
Collaboration
It is important to collaborate with professionals who can assist the students with special needs.
important that professionals collaborate with parents when preparing instructional adaptations fi
special needs. Parents can provide a wealth of information about the student, including a histol
successful for the student in the past.

Working as team makes your job as classroom teacher easier and maximizes outcomes for stu
needs. General and special education teachers and other specialists should share responsibiliti
identify, access, and gather resources necessary for adaptations. When developing an IEP for
disability, there should be a consensus in decision-making regarding the identification of a studk
goals and objectives.

When considering these goals, student participation in the general education curriculum should
account. This may vary depending on the studentOs learning levels and disabilities in relation tc
lesson. For example, a struggling reader may use taped books and partner reading along with
the social studies textbook. In contrast, a student with moderate cognitive disabilities may be le:
and demonstrate key concepts of the lesson.

Problems will naturally arise (e.g., special materials not available, student with autism disrupting
occasional outbursts). Use formal (e.g., grade level/cohort planning meetings, student study tee
assistance teams) and informal problem solving to resolve student problems. The key is to con
arise and to support each other to assist students in attaining their goals.

For a list of professionals who typically work with students with special needs and a brief descri
the handout titled ORelated Service Personnel.O
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Handout 3 (2 of 6)

Tedhnology

All students can benefit from integrating technology into the classroom, but it can be especially
struggling readers and writers, and students with special needs. The use of technology in the ¢
from very sophisticated and expensive equipment or programs to very simple, common items.
studentOs needs in mind and to be parsimonious when choosing the type of technology. Some
interventions can be the most effective and least intrusive.

High-Technology ) . i R i R .
The term OtechnologyO includes Ohigh-techO and Olow-techO devices. OHigh-techO usually refe

engineered, state-of-the-art devices. Examples of Ohigh-techO include:
Computer-assisted reading and writing instruction

Augmentative communication

Adaptive switches

Writing tools assisting with word processing including spelling and grammar checkers
Laptop computers used for note-taking and handwriting assistance
Auditory trainers and voice recognition programs

Optical character recognition software/scanner

Voice recognition software and peripherals

Word processors with spelling and grammar checking

Alternative keyboards

Instructional software

Word prediction programs

KK K K K KKK KKK K

Since technology changes quickly, it is important the team stays informed on updates in the area o
students with disabilities.

Low-Technology

The term Olow-technologyO refers to very basic tools or materials that are used to perform sim|
may or may not be specifically designed for assisting students with disabilities. Examples of O
include:

Colored paper

Highlighting markers

Velcro

Pencil grips

Carbon paper

Tape recorders

Simple magnifying devices

Calculators

Picture boards

OTalkingO picture frames

Communication books

Audio-taped instructions or books

KK KKK KKK KKK K
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Handout 3 (3 of 6)

There are dozens of simple, low-cost items that can assist students with special needs in the cl:
stores, pharmacies and large discount stores are excellent places to find Olow-techO materials.

Monitoring Progress

Monitoring struggling readers and writersO progress and providing feedback help the teacher d
students require extra assistance. Monitoring and feedback on a studentOs progress should b
The information from this feedback should be used to adjust your instruction accordingly.

Using self-monitoring is one way to involve students in their own progress. Assisting students ir
academic, and behavioral goals is effective, especially at the secondary level. For example, stt
reading rate or number of math problems completed. Students are more likely to improve if the
their goals and objectives.

Assessment is an essential component of instruction for students with special learning needs.
determine whether the instruction and adaptations for the student you are working with are inde
planning for assessment, be sure to consider student needs and any adaptations necessary for
assessment. Check the OmodificationsO section of the studentOs IEP to determine whether ar
during the assessment must be implemented.

© 2003 UT System/TEA An Introduction to Writing Instruction for £



Handout 3 (4 of 6)

Presentation Technique

Practice Techniques

Assignments/Tests

¥ Make learning visible al ¥ Use peer and cross-ag{ ¥ Reduce assignment/tes
explicit ¥ Use cooperative learnir what is necessary to
¥ Use modeling ¥ Use games demonstrate mastery)
¥ Use clear, simple direct ¥ Use manipulatives ¥ Allow alternative ways t
¥ Adjust pacing ¥ Use more frequent prag demonstrate learning
¥ Highlight key informatio less information/skills | ¥ Use cooperative projec
¥ Reduce amount of ¥ Use computer program{ ¥ Provide extra time
information/skills taught ¥ Ensure mastery before| ¥ Divide projects into stef
¥ Check frequently for on to next skill students submitting anc
understanding ¥ Provide additional pract receiving feedback for ¢
¥ Use study guides, sem¢ ¥ Provide a variety of pral ¥ Use individual contract
maps, graphic organize opportunities (e.g., ¥ Break assignments intq
¥ Activate background kn manipulative, problem g chunks, students comp
¥ Allow alternative ways t explanations) chunk, get feedback, ar
demonstrate learning complete next chunk
¥ Use alternative exam fq
(e.g., oral exam, objecti
rather than essay)
. Behavior/Classroom
Textbooks/Materials Content Management
¥ Highlight key points/corn ¥ Use task analysis to diy ¥ Be consistent and provi
¥ Provide books on tape into smaller steps structure
study guides ¥ Identify and check to s ¥ Establish clear rules, ro
¥ Reduce amount of read students have prerequi and expectations
¥ Use shared reading or | ¥ Teach the vocabulary 0 ¥ Inform students of
read to student instruction (e.g., directig consequences
¥ Provide study guides words) ¥ Use logical consequeng
¥ Highlight directions ¥ Teach technical vocaby ¥ Recognize and reinforc
¥ Use high interest/contrq ¥ Relate concepts to eac appropriate behavior ar
vocabulary books using organizers such g learning
¥ Use trade/textbooks wr semantic maps ¥ Teach alternative beha
various levels inappropriate behaviorg
¥ Check that work is at th

studentsO instructional

An Introduction to Writing Instruction for Secondary Students
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Handout 3 (5 of 6)

Effective Behavioral Strategies
In the Classroom

When teachers use effective behavioral strategies is helpful for all students, not just those with
Good general classroom management includes the strategies listed below:

Plan and arrange the environment. Organization enhances student attention.

Establish rules, routines, and expectations. Rules should be stated positively, display

(e.g., using specific numbers). Have the class generate the rules and expectations in

their participation.

Use natural and logical consequences for positive and negative behaviors (e.g., call ¢

raise their hand and redirect students who speak out of turn).

Prepare students for transitions and change by giving frequent cues. Establish time li

transitions.

Be consistent.

Be proactive. Anticipate situations, statements or activities that can elicit undesirable

behaviors.

Notice when students are on-task and are working well. Reinforce their efforts.

Identify reasons for specific problem behavior. For example, if a student regularly en

of avoidance behaviors (e.g., sharpening pencil, searching in desk, talking to neighbc

problem-solving assignment is given, it may be that the work is too difficult for the stu

independently. The teacher should determine if this assumption is correct and if so, n

accordingly.

¥ If there is a specific student with a disability whose behavior you are concerned abou
special education teacher to determine the behavioral support plan that may be ident

¥ Effective behavioral support focuses on teaching students appropriate alternative ber

the appropriate behavior and then having the student practice the new behavior will h

alternative positive behaviors.

K K

KK KK K K
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Handout 3 (6 of 6)

Specialist

Possible duties

Speech Language Pathologist

Helps students with speech and language dis
speech and language evaluation.

Vision Educator

Assesses student's visual skills to determine
adaptive material; trains students in specific i
provides teacher, agency, parent consultatiol

Audiologist

Assesses hearing loss and auditory problems
training; supports assistive technology.

Licensed Physical Therapist (LPT)
Licensed Physical Therapist Aides (LPT

Implements postural and gross motor interve

Occupational Therapist

Directs activities that improve fine motor mus
develop self-help skills.

School Psychologist

Evaluates individual student learning abilities
behavioral interventions.

Rehabilitation Counselor

Facilitates transition planning and evaluation
specializes in the assessment of work potent
needs of students.

Nurse

Coordinates medical screening; provides for
(e.g., medication).

Social Worker

Collects information from the family; provides
educational histories; conducts case studies.

Behavior Specialist

Designs behavior interventions; conducts fun
assessments.

Orientation and Mobility Specialist (O&M

Teaches students with visual impairments the
travel safely, efficiently, and independently.

Deaf/ Hard-of-Hearing Educator

Assesses impact of hearing loss on progress
procures and adapts materials to accommod
provides direct instruction to hard-of-hearing
other educators in strategies for communicat
curriculum.

Inclusion Teacher

Provides instruction to and supports students
needs in general education classrooms using
and/or consultation.

Transition Specialist/Job Developer

Facilitates transitioning students with special
school-to-work or post-secondary setting; prg
training.

504 Coordinator

Coordinates and monitors 504 plans develop
Vocational Rehabilitation Act of 1974.

An Introduction to Writing Instruction for Secondary Students
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Handouti4f 2)

Techniques for Discovering a Topic

1. Writing Territories:
Encourage students to develop writing territories and keep lists of questions related to these
territories are the subjects that we think about the most when we are alone or when we dayc
guestions and topics that we wonder about (Atwell, 1998; Murray, 1996).

2. Brainstorming:
Have students brainstorm by writing down everything that comes to mind about a writing ter
topic, such as "childhood." After brainstorming for 5-15 minutes, model how to search the lis
"connections."” Model how to draw lines between items, and group items in order to find a to|
write about (Murray, 1996).

3. Mapping:
Place the general subject in the center of the page and draw lines branching off, as related i
Use branches to search your memory for fragments of related information. Model for studen
mapping to choose a topic (Murray, 1996).

4. Interview with Self:
The student asks himself or herself questions to determine what he or she might like to write
(1996) suggests the following as possibilities:

What has surprised me recently?

How are things different from what they used to be?

How will things be different in the future?

What do | know that others need to know?

Who would | like to get to know?

What's not happening that should?

What's happening that shouldn't?

What process do | need to know?

What makes me mad? Sad? Happy? Worried? Frightened

5. Large and Small Group Discussion or Partner Interview:
This strategy can be used flexibly with the discussion of a current event, a piece of literature

6. Memory Writing:
This is a technique that encourages writing about the self. Students try to capture four incid
as briefly but as realistically as possible. Have the students:

¥ go back in time 24 hours, remember an incident, and record it;

¥ go back in time one week, remember an event, and record it;

¥ go back a year and record an incident, concentrating on particular details;

¥ go back as far as possible and record their first clear memory (Kirby & Liner, 19€

© 2003 UT System/TEA An Introduction to Writing Instruction for £



Handout4f 2)

7. Making Lists:

There are many different lists students can make for finding a topic to write about. Nancie Al
suggests that students keep lists of past and potential purposes, audiences, topics, and gen
keep lists of things that interest them as well as lists of favorite things or accomplishments. /
teacher can give a general topic such as accidents, courage, or school. The teacher models
personal events that have to do with that topic. Students develop lists of their own experienc
lists. Sharing often helps trigger memories for those who are having difficulty. Teachers ther
to choose the best topic from the list (TEA, 1990).

8. Literature:
After reading a story, novel, play, or poem, have students brainstorm possible themes of the
an original one using the same theme. Alternatively, the student could write a story using on
or a setting from the literature, or compare/contrast a character in one story with a character
Literature, especially children's books, can also be used to trigger memories and promote pe¢
(TEA, 1990).

An Introduction to Writing Instruction for Secondary Students © 2003 UT Syst



Handout 5 (1 of 1)

Techniques for Exploring a Topic and
Determining What You Know

1. Free Writing:
Write nonstop about your subject for ten minutes, writing whatever comes to mind about

2. Clustering or Webbing: . )
Use your subject as the nucleus word and create OclustersO of ideas related to your top

3. Pretend you are a reporter asking questions about the topic:
Answer questions about your topic béigahinpathVhere? WdnaiH@wehy?

4. Cubing:
Imagine that your topic is like a cube that can be explored from many different angles. \
about your topic as you explore it in each of the following ways:

Describe: What does it look like?
What sounds, sights, smells, and tastes are associated with it?
Compare: What is it like? What is it different from?
Associate: What does it remind you of?
Analyze: What are the parts? How are the parts connected?
Apply: How can you use it?

Argue for or ag@instise an issue related to your topic and argue for or against it.
(Cowan & Cowan in Carroll & Wilson,1993)

5. K-W-L chart:
This is a chart with three different columns. In the first column, students write down wha
a topic. In the next column, students write what they want to find out. In the last column
information they learn as they explore (Ogle, 1986).

6. Venn Diagram:
This graphic organizer is appropriate for helping students prepare to compare/contrast tv

© 2003 UT System/TEA An Introduction to Writing Instruction for £
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Webbing
/ wheels \ Aliki \
fun - ‘ _ transportati
CARS
BIKES
- ~ .
have peda ‘ usually one driv
traffic laws
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Handout 6 (2 of 4)

Persuasive/Descriptive Writing

Position Statement:

Reason:
Explain:

Reason:
Explain:

Reason:
Explain:

Reason:
Explain:

Conclusion:

An Introduction to Writing Instruction for Secondary Students © 2003 UT Sysl
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Persuasive/Descriptive Writing

Position Statement

Reason Reason Reason Reason

Examples Examples Examples Examples
l Conclusionl /

© 2003 UT System/TEA An Introduction to Writing Instruction for £
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Compare/Contrast Writing

What is being compared/contrasted?

On what?

‘Alike? ‘ ‘ Different? ‘

On what?

‘ Alike? ‘ ‘ Different? ‘

On what?

An Introduction to Writing Instruction for Secondary Students © 2003 UT Syst



Handout 7 (1 of 1)

Planning Conference Guide

Planning for Purpose:
¥ Explain your purpose for writing ¥
¥ Answer any questions your partner asks

¥ Make a note of suggestions ¥

Planning for Audience:
¥ Describe your audience ¥
¥ Answer any questions your partner asks

¥ Make a note of suggestions ¥

Planning for Content:

Listening for Purpose:

Decide if the writer has a clear purpose for
writing

Suggest a possible purpose and help the writer
make changes if necessary

Listening for Audience:

Decide if the writer really understands the
audience

Suggest possible audiences and new audience
characteristics

Listening for Content:

¥ Describe how you plan to elaborate on e%ﬁchDeC'Ole if the ideas make sense

main idea
¥ Make a note of suggestions

Planning for Form:

Suggest new ways to elaborate

Listening for Form:

¥ Share your organization plan with your p&rtnePok and listen as the writer describes the plan
¥ Answer any questions your partner asks ¥ Decide if the form is clear and fits the writing

¥ Make a note of suggestions

purpose

¥ Suggest new ways to organize

© 2003 UT System/TEA
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Handout 8 (1 of 5)

Drafting Strategies

Introductions
I Ask questions
I Use a related or meaningful quote
I Cite statistics
I A very brief story (anecdote)
I Disprove a common belief or assumption
I Establish background information
I Identify with the reader
I Dialogue
I Establish that a problem exists

Elaboration of Main Points
I Facts
I Metaphors
I Quotations
I Examples
I Explanations
I Showing, not telling
I Reasons
I Facts
I Adjectives, adverbs
I Figures
I Details (sensory, memory, or reflective)
I Definition
I Description
I Cause/effect
I Dialogue
I Action words

Conclusions
I Summarize content
I Reword thesis statement
I Include a startling fact
I Emotional plea
I Rhetorical question
I Quotation

I Project into the future

Hint: Choose from among these strategies by asking yourself questions related to your purpose
and form of writing.

© 2003 UT System/TEA An Introduction to Writing Instruction for £



Handout 8 (2 of 5)
Paragraphing

Instruction in writing paragraphs has generally focused on teaching students to use a few basic
for the majority of paragraphs found in writing.

Method 1
One approach that has been validated in research (Schumaker & Lyerla, 1993) includes te
paragraph patterns:

Sequent@lrelates details in order of time, often to tell a story
Descriptieis used to describe a person, place, thing, or idea
Expositdiypresents or explains facts and ideas

Compare/Contdasses details and elaboration to support the similarities or
differences between two subjects

Method 2
Alternatively, Alton Becker (as discus3eddhimmEotperéitond didjrigentifies two major
paragraph patterns:

TRN Trepresents stating tiRreéppisents restatement or expansion lafejhie sepits and
an illustration or any other kind of elaboration
(Other variations of this patt€fhTiRIALeted RI .

PS! Prepresents a problem or Smypestients a solution or an answer

Teaching techniques:

1. Choose either Method 1 or Method 2. (Trying to teach both will confuse the struggling write

2. Provide real-world and classroom-generated examples of paragraph types. Allow students
identification of topic, supporting and concluding sentences, as well as identification of diffe
paragraph forms.

3. Guide the class in developing paragraphs of the different types.

4. Teach students to select appropriate paragraph types using purpose, audience, content, ar
guestions.
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Handout 8 (3 of 5)

Sentence Expansion Strategy

Teach students that all complete thoughts or sentences contain subjects and predicates. Allow
comfortable generating subjects and predicates and combining them to create sentences. Thel
simple subjects and predicates can be expanded to create more powekfithcemMérat®s. Teach th
Where? When? \Afi§fdwjuestions to build on basic ideas.

Example: The dog barked.

What kind of dog?
When did the dog bark?
Where did the dog bark?
Why did the dog bark?
How did the dog bark?

Sentence:

After | went to bed, my yellow Lab puppy barked plaintively at the back door, pleading to be let i
interior of my home.
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Handout 8 (4 of 5)

Sentence Generating Strategy

1. Present a sentence pattern (begin with simple and move to compound, complex, and com|

2. Use examples and nonexamples to illustrate the critical features of each sentence pattern.

3. Have students practice identifying parts of sentences and the associated sentence pattern
begin to memorize the basic sentence patterns.

4. Model the process of writing sentences using the think-aloud technique. Include your thou

choosing a pattern, generating sentence content, writing, and checking to make sure the s
and makes sense.

5. Once students have demonstrated mastery knowledge of the basic sentence patterns, the
practice generating their own sentences to fit the patterns. Provide scaffolding and feedbe
stage.

6. Model how the strategy can be used to generate sentences in a paragraph with a variety o

structures.

Students practice generating paragraphs with scaffolding and feedback.

Students use the strategy during drafting and during all writing assignments.

o~
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Handout 8 (5 of 5)

The Drafting Conference

The Writer The Partner

¥ Explains purpose, audience, content, and¥otrstens and notes writerOs intended purpose,
conference partner audience, content, and form

¥ Reads aloud draft or a selection from the ¥rdftstens to draft
¥ Asks partner questions to clarify and imprévétissvers writerOs questions
draft
¥ Asks questions regarding the draft
¥ Records any ideas or changes
¥ Rereads draft if necessary

¥ Suggests improvements

NoteThe purpose of the drafting conference is to empower the writer. The writer is in charge of
conference.
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Handouti®{ 1)
Suggested Steps in Revision

1. Read each paragraph. At the end of each paragraph, use purpose, audience, content, and
locate problems.

2. Use related knowledge and skills to improve the paedugraipdd ditadsedeheiites substituting,
and rearranging.

3. Make changes or mark areas for possible changes.

4. Continue reading and evaluating the next paragraph.

Once all the paragraphs have been reviewed, students can reconsider each sentence. They st
¥ Does this sentence make sense standing alone?
¥ Is this sentence connected to my main idea in this paragraph?
¥ Should | add more?

Effective teachers model and scaffold this process for students.

© 2003 UT System/TEA An Introduction to Writing Instruction for £






Handout 16f(2)

Revision Guidelines
Raisngfar Rupose
These four questions help studentsgevise for purpo

¥ Does my paper answer the question OSo what?0

¥ Is my purpose clear? If not, how can | make it clearer?

¥ Is there any part of my paper that does not help achieve my purpose?
¥ What are the main words that make my purpose clear?

Review your studentsO answers to these questions. Students can also highlight parts of their p:
guestions.

Before students can meaningfully evaluate their purpose or revise for purpose, they must posse
background knowledge and skills.

You can use these exercises with your students to reinforce those abilities:

Identify writersO purposes in a variety of examples; .

Highlight sentences or words that clearly state the writerOs purpose;

Display a sample paragraph that fails to contribute to a paperOs intended purpose; ar
Provide modeling, scaffolding, and practice before asking students to revise their own
independently for purpose.

K K K K

Remember to model ways to add, delete, substitute, and rearrange in order to revise for purpos

Ryvisngfar Adience
To question their papersO successiemgedhinditmee, students can ask:

¥ Is my choice of words appropriate for my audience?

¥ Is the degree of formality appropriate for my audience?
¥ Is there anything my audience might not understand?
¥ Have | answered all of my readerOs questions?

Review your studentsO answers to these questions to assess their ability to revise for audience

You can increase studentsO ability to answer these questions by:

¥ Using examples and modeling to teach students to identify writing that fails to reach i
audience;

¥ Demonstrating adding, deleting, substituting, and rearranging during revision for audi

¥ Using mini-lessons on style and diction to demonstrate and teach revision for audienc
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Handout 26f(2)

Revising for Content

Suggest these questions for your students to use while revising for content:

Where have | stated my main idea?

Have | included all the ideas from my plan?

Have | given enough information?

Have | explained my ideas so clearly that my reader will know exactly what | mean?
Where can | elaborate to make my meaning clearer?

Does my elaboration support the main idea?

What parts arenOt really related to my main idea? Can | delete them?

What parts don't make sense?

Have | said the same thing over and over?

Have | communicated my ideas effectively?

KK K KK KK KKK

These questions target frequent weaknesses in student writing that are difficult for struggling wr

Help students develop skills and knowledge for revising for content through the following activiti

¥ Identifying and evaluating main ideas and elaboration in writing samples;
¥ Locating common content problems, including:

0 unclear main ideas;

o unrelated or ineffective elaboration; and

o insufficient elaboration;
¥ Revising by adding, deleting, substituting, or rearranging information; and
¥ Making elaboration specific and avoiding useless generalizations.

Be sure to scaffold these skills.

Revising for Form

Students benefit from thinking through specific questions related to the form of their papers. Sc
you can provide are:

I Have | organized my ideas into paragraphs according to my plan?
I Does each section support my meaning?

I Does the order make sense?

I Does each point lead to the next?

I Are my ideas connected by transitions?

I Should | rearrange any of the parts?

I Do | have an introduction, body, and conclusion?

I Does the structure of the draft support my purpose?

Guiding students through these questions and reviewing their answers will help students under:
for, and value of, revising for form.

Teachers can further reinforce revision knowledge and skills through these exercises on form:
I Teach strategies for rethinking organization after drafting by rearranging words, sente
paragraphs; and
I Provide techniques for sentence-level revision.

The handout OStrategies for Revising Sentence StructureO will give you ideas for the second e
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Handout 11 (1 of 1)

Strategies for Revising Sentence Structure

1. Sentence Beginnings
Provide a mini-lesson on a variety of sentence patterns, integrating lessons on phrases ¢
model a technique in which students evaluate their own writing for a variety of sentence :
beginnings. Have students underline the first four or five words of each sentence to detel
pattern has been used in most sentences. Provide mini-lessons and scaffolding, selectir
revise to improve variety and meaning.

Another version of this activity is to have students list just the first word of each sentence
sentence in a row begins with the same word, the student should revise one of the sente
need related mini-lessons on ways to begin sentences, as well as punctuation of commo
structures.

2. Model Sentences
Display examples of sentences by professional writers as models for proper structure ba
Then, model how to integrate these patterns into the student's own writing.

3. Sentence Combining
List simple sentences that make up a paragraph on the board, transparency, or chart tab
practice combining the sentences in different ways. These skills should be modeled and
collaboratively with an appropriate amount of coaching before students can be expected
sentences in their own writing. Emphasize that sentence structure often affects meaning.
combining also offers an appropriate opportunity for teaching punctuation with sentence
patterns.

4, Transitions
Model passages written for different purposes and modes, pointing out the use and effec
transitional words and phrases. Present examples of passages with poor transitions in ot
their importance. Then, model and scaffold revision of the passage through the addition «
students practice this revision skill collaboratively on a prepared passage before being a:
revision skill to their own writing.

5. Fragments and Run-ons
Show examples of student writing containing run-ons and fragments. Model a strategy o
period to period, asking if it is a complete thought or if it is several thoughts strung togetr
conjunction. Suggest that students read their papers sentence by sentence. Model ident
fragments and run-ons as well as how to fix the problems. Have students practice during
small group instruction before being asked to apply the strategy to their own work.
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Handout 12 (1 of 1)

Revision for Struggling Writers:
Stages of Expansion

First Draft

| saved my money to buy a car. | saved for a long time and really wanted it. | thought about it a lo
got the money from the bank and | bought it.

Working Draft

For the last three years, | saved every penny | could get my hands on so that | could buy a car. | :
really wanted it. | thought about it a lot. Then my sixteenth birthday arrived. | was thrilled to go to
all my savings, and go to the dealership with my father to make my down payment on this incredi

Final Draft

For the last three years | saved every penny | could get my hands on so that | could buy a car. Si
old, | have dreamed of owning my very own beautiful automobile. | considered the color, the cost
model. | changed my mind about each of these at least twice every month. Finally, | made my de:
sixteenth birthday arrived. | was thrilled to go to the bank, withdraw all my savings, and go with m
down payment on this incredible purchase.
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Handout 13 (1 of 1)

Peer Revision Guide

Step 1:
Listen as the writer reads the draft aloud and praise something.
In your paper, you had a good transition between the second and third paragraphs.

Step 2:

Reread your partner's paper silently. At the end of each paragraph, ask yourself questions relat
Audience, Content, and Form.

Make comments in the margin or on sticky notes.

Step 3:
Write questions, comments, and suggestions for your partner.

Questions:
What did you mean when you said . . . ?

Comments:

Your ideas . ..

Your organization . . .

Your introduction . . .

Your conclusion . . .

| had a hard time understanding . . .

Suggestions:

| suggest you add . . .

| suggest you go into more detailon . . .
| think it would help if you . . .

Add more elaboration . . . (where?)

Step 4:
Discuss your comments with your partner in a constructive fashion. The writer can ask question

Step 5:
Writer's Plans for RevisionNthe writer identifies revisions that he or she will make to the draft.
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Handout 14 (1 of 2)

Editing

1. What is editing?

K K K K

It is cleaning up errors after meaning is developed.

It is done to keep the reader from being distracted while reading for meaning.

It requires a variety of strategies that are explicitly taught.

A distinction is usually made between editing and proofreading. Editing is making decisi
grammar and mechanics and their effects on content. Proofreading is making sure that
free of errors in grammar and mechanics.

2. What should writers edit?

¥
¥

Error correction through editing occurs as students prepare the finished product.
Students look for inconsistencies in writing mechanics and grammar choices, such as su
agreement, pronoun-antecedent agreement, and sentence fragments or run-ons.

3. Why teach editing skills?

K K K K

¥

Editing is taught to help writers become competent at finding and correcting errors.

As writers become better editors, correcting grammar and sentence mechanics becomes
Student papers can be used to determine which skills need to be taught.

Working with grammar and mechanics will help students to see the improvement in their
writing fluency. This improvement will carry over into other writing that they produce.
Emphasis is placed on improvement of mechanics rather than on errors.

4. Who is responsible for editing?

The student edits his or her paper first.

A peer or peers in a small group edit the paper next.

The student, acting as a reader, edits the paper for final submission.

The teacher is the final editor once the paper has been submitted for a grade.
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Handout 14 (2 of 2)

Editing Knowledge and Skills for Students

Writers need specific knowledge and skills to be effective editors.
Teach students to recognize and improve:

I Sentence fragments and run-ons

I Sentence variety

I Verb tense

I Subject-verb agreement

I Use of strong, vivid verbs

I Use of specific nouns

I Comma rules

I Other punctuation rules

I Capitalization

I Spelling
With struggling writers, you should focus on editing only a few problem areas at a time to avoid
discouraging students.
Vary Oquality controlO:

I Editing groups

I Editing consultants

I Proofreading for spelling errors

I Editing checklist of persistent problems

I Single-focus peer editing

I Posted references and reminders

More information about editing is provided in your handout OCleaning Up after Editing: Strategi
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Editing Form for Clocking

Areas to be edited Comments & Initials
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Handout 16 (1 of

Editing for Struggling Writers
Student Editing Rules to Accompany Clocking

1. The purpose of clocking is to help students help each other produce the best product possible.

2. List the specific areas of editing to be completed on the editing form provided (e.g., punctuation
guotation marks).

3. Place the editing form, listing the areas to be edited, on top of your paper.

4. Trade papers with the person sitting directly across from you.

5. Read the paper and mark any errors that deal with the specific areas listed with a contrasting cc
6. When finished, put your initials beside the line that lists the area that you edited.

7. When directed, return the paper to its owner.

Note:

This handout is intended to serve as a guide for the classroom teacher. These editing rules can be
given to the students. It is fair to assume that some students possess more skills as editors than ot
should derogatory statements be made about anyoneOs work.
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Cleaning Up after Editing
Tips

The writer should be the first editor of his or her own work, using checklists and other strateg
After you model strategies and teach the students to make appropriate comments, students «
editors.

Have students put a well-edited piece in an editing basket for a final teacher editing conferen
editing the paper, conference with the student about one or two editing skills.

Use mini-lessons to build knowledge and skills for the whole class or small groups of student
and collaborative practice, have students apply editing skills to their own paper.

Teach one skill at a time.

Do not expect students to proofread for conventions that have not been taught. Have studer
conventions for which to proofread. This list will grow over the course of the year.

Use specific editing marks to focus on errors. This will help students recognize their errors a
familiar with the editing process.

Place a check mark at the end of the line with the error and ask the writer to determine and ¢
DonOt just assign editing. Teach the necessary skills and strategies.

KK K KK K K KK

(Graves, 1996; Hillerich, 1985; TEA, 1990; Weaver, 1996)
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Cleaning Up after Editing
Strategies

I Students keep a list of persistent problems to use as checklists each time they edit.

I Students keep a list of frequently misspelled words. They can then search their papers for the
for the appropriate spelling.

I OClockingO is a single-focus, peer editing strategy to be used on final drafts before publicatio
two concentric circles facing each other. The students on the inside give their papers to the p
to read quickly. The reader makes changes according to their specified mechanical skill. The
outside circle move clockwise to the next person and check the same skill. This procedure cc
skills are edaeq, (spelling, periods, commagor@sioies are then made by the writer according t
the edits made by peers.

I Have students code their texts using ratiocination (Carroll, 1982). In this strategy, students ce
or pens to mark certain parts of the sentence, deciding if the sentence should remain as is or
changed. The following are some examples:

I Circletalbeverbs.

I Make a wavy line under repeated words.

I Put the wibrd a triangle.

I Underline the first and last words in sentences. Look for capitalization and punctuation

I Build a class list of vivid verbs and specific nouns as a reference.

I Carroll and Wilson (1993) suggest making commas concrete by posting a visual representatic
primary comma rules in sentences: a comma joining two clauses, a comma to set off gramma
information, commas in a series, and a comma after introductory information. Students can us
their papers for proper comma usage.

I Have students underline the first word in each sentence and list them on a separate slip of pa

select sentences to revise for a varied beginning. List examples of ways to begin sentences (
1993).
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