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What is the Texas Center forWhat is the Texas Center forWhat is the Texas Center forWhat is the Texas Center forWhat is the Texas Center for
Reading and Language Arts ?Reading and Language Arts ?Reading and Language Arts ?Reading and Language Arts ?Reading and Language Arts ?

The Texas Center for Reading and Language Arts assists K–12
educators in enhancing the Reading and Language Arts knowl-
edge and skills of Texas students, through implementation of
the Texas Essential Knowledge and Skills (TEKS).

Goal 1: Goal 1: Goal 1: Goal 1: Goal 1:  Develop and disseminate materials that
support educators in implementing the TEKS with
English language learners in grades K-2.

Goal 2:Goal 2:Goal 2:Goal 2:Goal 2:    Enhance the knowledge, skills, and practi-
ces of kindergarten teachers in implementing the
reading and language arts TEKS.  This goal will
be accomplished in partnership with Region XIII.

Goal 3:Goal 3:Goal 3:Goal 3:Goal 3:     Enhance the knowledge and competencies
of Education Service Center (ESC) Reading
Liaisons and other specialists so that they can
effectively increase educators’ knowledge and
implementation of the reading and language arts
TEKS.

Goal 4:Goal 4:Goal 4:Goal 4:Goal 4:    Document and implement effective practices
for secondary level reading and language arts
instruction to enhance the knowledge, skills, and
practices of teachers in implementing the TEKS
in grades 6-12.

Goal 5: Goal 5: Goal 5: Goal 5: Goal 5:   Use technology and media to disseminate
reading and language arts “Best Practices”
instructional information to educators.

Goal 6:Goal 6:Goal 6:Goal 6:Goal 6:  Enhance the knowledge, skills, and prac-
tices educators use to implement the TEKS
reading and language arts objectives with
students in grades K-5 who are experiencing
difficulty in reading and other language arts.

Literacy LabsLiteracy LabsLiteracy LabsLiteracy LabsLiteracy Labs
Both school-based and

university-based labs serve as
models for universities and

school districts.

Professional DevelopmentProfessional DevelopmentProfessional DevelopmentProfessional DevelopmentProfessional Development
Guides and VideosGuides and VideosGuides and VideosGuides and VideosGuides and Videos

 These guides are designed to
provide educators across the
state with materials and plans

for professional development in
instruction based on the

reading and language arts
TEKS.

Reading LiaisonsReading LiaisonsReading LiaisonsReading LiaisonsReading Liaisons
Education Service Center

Reading Liaisons work
collaboratively with Center
personnel to engage in and

provide professional
development on the TEKS.

School PartnershipsSchool PartnershipsSchool PartnershipsSchool PartnershipsSchool Partnerships
Collaborative relationships
with schools assist in the
development of materials,

curriculum guides, and
professional development.

How are the Center’s ActivitiesHow are the Center’s ActivitiesHow are the Center’s ActivitiesHow are the Center’s ActivitiesHow are the Center’s Activities
Accomplished?Accomplished?Accomplished?Accomplished?Accomplished?

iiiii
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IntroductionIntroductionIntroductionIntroductionIntroduction

The content of this professional development guide, Enhancing Writ-
ing Instruction for Secondary Students, focuses on the writing pro-
cess which helps secondary students develop the essential knowl-
edge and skills necessary to learn to write successfully.  The knowl-
edge and skills related to successful writing are noted in the Texas
Essential Knowledge and Skills (TEKS). We focus on the writing pro-
cess because research supports the efficacy of the writing process
as a way of teaching poor writers to improve their skills.

Organization and Content of theOrganization and Content of theOrganization and Content of theOrganization and Content of theOrganization and Content of the
Professional Development GuideProfessional Development GuideProfessional Development GuideProfessional Development GuideProfessional Development Guide

Overall ContentOverall ContentOverall ContentOverall ContentOverall Content

The professional development guide includes four sections of mate-
rials for workshop presenters. (1) The professional development sec-
tion includes speaker’s notes and activities to accompany the over-
head transparencies. (2) The following section, overheads, consists
of overhead transparencies, which present key points and activities
for the workshop. (3) The handouts section includes notetaking and
informational handouts, which expand on many of the ideas pre-
sented in the overhead transparencies. (4) The reference section
contains relevant references.

Instructional ContentInstructional ContentInstructional ContentInstructional ContentInstructional Content

The overhead transparencies present (a) an introduction to the writ-
ing process and characteristics of effective and struggling writers,
(b) the planning stage of writing, (c) the drafting stage of writing, (d)
the revising stage of writing, and (e) the editing stage of writing. Within
each stage, further characteristics of struggling and effective writers
pertinent to that stage of writing are discussed. Given extensive con-
tent of the guide and the fact that the time available for professional
development workshops will vary, we suggest the following guide-
lines:

1. Full-day workshop - the instructional content and some activities
can be presented.

2. Half-day workshop - the introductory material and several of the
stages can be presented.

iiiiiiiiii
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3. Two-hour workshop - the introductory material and an overview
of the stages can be presented.

Additionally, presenters should identify the purpose of the workshop:
overview/introduction of knowledge; review of knowledge; and skill
building with audience participation.

Considerations for Struggling ReadersConsiderations for Struggling ReadersConsiderations for Struggling ReadersConsiderations for Struggling ReadersConsiderations for Struggling Readers
and Writersand Writersand Writersand Writersand Writers

Included in this guide is a set of overheads that focus on making
adaptations for struggling readers and writers so that they have
greater access to the general education curriculum. These may in-
clude students with:

• learning disabilities

• behavioral and emotional disabilities

• mild to moderate cognitive disabilities

• physical disabilities

• attention problems and the spectrum of autistic behaviors

• sensory impairments

- deaf/hard of hearing
- visual impairments

The adaptations overheads are identified by the symbol         . The
set of overheads has been designed to assist the participants in
identifying general adaptations that will benefit not only students
with disabilities but many other learners.

iiiiiiiiiiiiiii

Texas Center
for Reading
and Language Arts



Enhancing Writing Instruction for Secondary Students

Considerations for Struggling Readers and Writers (cont.)Considerations for Struggling Readers and Writers (cont.)Considerations for Struggling Readers and Writers (cont.)Considerations for Struggling Readers and Writers (cont.)Considerations for Struggling Readers and Writers (cont.)

• Overheads that introduce General Adaptations are presented
early in the workshop (Overheads #10a to #10e).

• Overheads that further explain these general adaptations are
presented later in the workshop (Overheads #64a to #64k).

• Specific overheads have been included to demonstrate how a
concept, activity, or lesson presented in the guide can be adapt-
ed to meet the needs of special learners and struggling read-
ers.

As a presenter, you may want to use chart paper and self-sticking
notes so that the participants can record and display the adapta-
tions they generate during the workshop. Participants may write their
adaptations on the self-sticking notes and put the notes on chart
paper. This can be an on-going activity throughout the workshop.

iviviviviv
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   Preparing for the Workshop   Preparing for the Workshop   Preparing for the Workshop   Preparing for the Workshop   Preparing for the Workshop

Purpose and AudiencePurpose and AudiencePurpose and AudiencePurpose and AudiencePurpose and Audience

This workshop is designed to enhance the knowledge and skills of
secondary teachers to implement the writing process with their stu-
dents, particularly those students who struggle with writing. This
workshop is appropriate for teachers, special education teachers
and related professionals, reading and language arts coordinators,
curriculum directors, and principals who work at the secondary level.

  Materials/AV  Materials/AV  Materials/AV  Materials/AV  Materials/AV

• Overhead projector/markers

• Chart paper and self-sticking notes

• Handouts are available for reproduction; they contain infor-
mation similar to what is found on the transparencies and
extend some of the content with additional in-depth ideas.
Presenters should distribute the handouts at the beginning
of the workshop.  An overhead projector will be required.

• Obtain examples of both good and poor writing.

  Room Arrangement  Room Arrangement  Room Arrangement  Room Arrangement  Room Arrangement

• The workshop contains content that is presented in lecture
format and is practiced in small groups.  If possible, seat par-
ticipants in small groups.

vvvvv
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EEEEnnnnhhhhaaaannnncccciiiinnnnggggEEEEnnnnhhhhaaaannnncccciiiinnnngggg

WWWWrrrriiiittttiiiinnnnggggWWWWrrrriiiittttiiiinnnngggg

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnn    ffffoooorrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnn    ffffoooorrrr

SSSSeeeeccccoooonnnnddddaaaarrrryyyySSSSeeeeccccoooonnnnddddaaaarrrryyyy

SSSSttttuuuuddddeeeennnnttttssssSSSSttttuuuuddddeeeennnnttttssss

• The focus of this work-
shop is on strategies
that assist struggling
writers to learn how to
write through the steps
of the writing process.
It is beyond the scope
of this workshop to
provide strategies for
all of the TEKS on writ-
ing.  We strongly en-
courage the combina-
tion of reading and
writing as part of effec-
tive instruction.

IntroductionIntroductionIntroductionIntroductionIntroduction
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PPPPaaaarrrrttttiiiicccciiiippppaaaannnnttttssss    wwwwiiiillllllll::::

1.  Discuss components of the writing
process.

2.  Describe characteristics of
struggling and effective writers.

3.  Describe strategies for the planning,
drafting, revising, and editing
stages of the writing process.

4.  Discuss techniques that can be
implemented in classrooms to
teach writing.

OOOObbbbjjjjeeeeccccttttiiiivvvveeeessssOOOObbbbjjjjeeeeccccttttiiiivvvveeeessss

Texas Center
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and Language Arts

Texas Center
for Reading
and Language Arts TTTTEEEEKKKKSSSS----TTTTEEEEKKKKSSSS----ppppeeeeccccttttaaaattttiiiioooonnnnssssppppeeeeccccttttaaaattttiiiioooonnnnssss    ffffoooorrrr    ffffoooorrrr

WWWWrrrriiiittttiiiinnnngggg::::        GGGGrrrraaaaddddeeeessss    6666----11112222WWWWrrrriiiittttiiiinnnngggg::::        GGGGrrrraaaaddddeeeessss    6666----11112222

TTTThhhheeee    ssssttttuuuuddddeeeennnntttt    iiiissss    eeeexxxxppppeeeecccctttteeeedddd    ttttoooo::::TTTThhhheeee    ssssttttuuuuddddeeeennnntttt    iiiissss    eeeexxxxppppeeeecccctttteeeedddd    ttttoooo::::

• Write in a variety of forms for various
audiences and purposes.

• Select and use recursive writing processes
for self-initiated and assigned writing.

• Compose original texts, applying the
conventions of written language to
communicate clearly.

• Apply standard grammar and usage to
communicate clearly and effectively in
writing.

• Use writing as a tool for learning and
research.

• Evaluate his/her own writing and the
writings of others.

• Interact with writers inside and outside the
classroom in ways that reflect the practical
uses of writing.

2

Overhead #1Overhead #1Overhead #1Overhead #1Overhead #1

Overhead #2Overhead #2Overhead #2Overhead #2Overhead #2

ObjectivesObjectivesObjectivesObjectivesObjectives

TEKS-pectations forTEKS-pectations forTEKS-pectations forTEKS-pectations forTEKS-pectations for
Writing:  Grades 6-12Writing:  Grades 6-12Writing:  Grades 6-12Writing:  Grades 6-12Writing:  Grades 6-12

• Use Overhead #1 to
introduce the objec-
tives of this work-
shop.

• Use Overhead #2 to
review the TEKS.
The TEKS vary slight-
ly from grade to
grade.  Refer partici-
pants to the TEKS for
their grade level for
precise wording.

• Also remind partici-
pants of the need to
be familiar with the
TEKS for the grades
preceding and follow-
ing the grade they
teach, and to work
vertically to accom-
plish the goals out-
lined in the TEKS.
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AAAA    cccclllloooosssseeee    llllooooooookkkk    aaaatttt    wwwwrrrriiiittttiiiinnnnggggAAAA    cccclllloooosssseeee    llllooooooookkkk    aaaatttt    wwwwrrrriiiittttiiiinnnngggg

aaaassss    aaaa    rrrreeeeccccuuuurrrrssssiiiivvvveeeeaaaassss    aaaa    rrrreeeeccccuuuurrrrssssiiiivvvveeee

pppprrrroooocccceeeesssssssseeeessss............pppprrrroooocccceeeesssssssseeeessss............

3

•
Categorizing ideas

•
O

rganizing and

reorganizing content

•
Refining style

• Generating ideas
• Developing voice
• Planning

organization

•
R

ef
in

in
g 

fo
r

au
di

en
ce

• Adding and elaborating
• Deleting and combining
• Rearranging and

reorganizing
• Altering style

•Usage
•Sentence structure
•Word choice
•Conventions

Overhead #3Overhead #3Overhead #3Overhead #3Overhead #3 A Close Look atA Close Look atA Close Look atA Close Look atA Close Look at

Writing as a RecursiveWriting as a RecursiveWriting as a RecursiveWriting as a RecursiveWriting as a Recursive

Process...Process...Process...Process...Process...

• Some teachers are fa-
miliar with the writing
process.  Use Over-
head #3 to review the
recursive nature of the
process and the spe-
cific expectations for
each stage of the pro-
cess.

• Refer participants to
Handout “Teachers
Talk about Strategies.”

NOTE:  The specifics
listed for each stage
are taken directly from
the expectations out-
lined in the TEKS.

Texas Center
for Reading
and Language Arts

Recipe for:Recipe for:   Success in teaching writing as a process
From the Kitchen of:From the Kitchen of:  Experts in the field
Ingredients:Ingredients:

Texas Center
for Reading
and Language Arts RRRReeeecccciiiippppeeee    ffffoooorrrr    ssssuuuucccccccceeeessssssss    iiiinnnnRRRReeeecccciiiippppeeee    ffffoooorrrr    ssssuuuucccccccceeeessssssss    iiiinnnn

tttteeeeaaaacccchhhhiiiinnnngggg    wwwwrrrriiiittttiiiinnnngggg    aaaassss    aaaa    pppprrrroooocccceeeesssssssstttteeeeaaaacccchhhhiiiinnnngggg    wwwwrrrriiiittttiiiinnnngggg    aaaassss    aaaa    pppprrrroooocccceeeessssssss

• Class time allocated for all stages of writing
• Mini-lessons to build knowledge and skills
• Modeling and explicit instruction in

strategies
• Continuous evaluation and feedback from

teacher, peers, and self
• Collaboration among peers and teacher
• Flexibility to fit student needs
• A productive work environment
• Resources and experiences from which to

write

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy

4

####1111####1111

Overhead #4Overhead #4Overhead #4Overhead #4Overhead #4
Recipe for Success inRecipe for Success inRecipe for Success inRecipe for Success inRecipe for Success in
Teaching Writing as aTeaching Writing as aTeaching Writing as aTeaching Writing as aTeaching Writing as a
ProcessProcessProcessProcessProcess

• Use Overhead #4 to re-
view effective practices
in teaching writing as a
process. (Harris & Gra-
ham, 1992)

Activity #1:

• In groups of 3 or 4 al-
low participants to dis-
cuss which “ingredient”
is the most difficult for
each of them to incor-
porate into their class-
room. Encourage
group members to offer
suggestions.

• Have participants
share with the group a
way they overcame any
difficulty related to each
bullet on Overhead #4.
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TTTThhhheeee    CCCCoooonnnnttttiiiinnnnuuuuuuuummmm    ooooffff    WWWWrrrriiiitttteeeerrrrssssTTTThhhheeee    CCCCoooonnnnttttiiiinnnnuuuuuuuummmm    ooooffff    WWWWrrrriiiitttteeeerrrrssss

Motivational
Characteristics
Motivational

Characteristics

Knowledge &
Skills

Knowledge &
Skills

Processes &
Strategies

Processes &
Strategies

Written
Products
Written

Products
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R
IT

ER
S EFFEC

T
IV

E W
R

IT
ER

S
EFFEC

T
IV

E W
R

IT
ER

S

low high

poorly

developed

limited

repertoire

poor

quality

well

developed

large

repertoire

high

quality
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Overhead #5Overhead #5Overhead #5Overhead #5Overhead #5

Overhead #6Overhead #6Overhead #6Overhead #6Overhead #6

The Continuum ofThe Continuum ofThe Continuum ofThe Continuum ofThe Continuum of
WritersWritersWritersWritersWriters

A Closer Look atA Closer Look atA Closer Look atA Closer Look atA Closer Look at
EffectiveEffectiveEffectiveEffectiveEffective Writers... Writers... Writers... Writers... Writers...

Use the graphic on
Overhead #5 to illus-
trate the following
points:

• Students enter our
classrooms with dif-
ferences in motiva-
tion, knowledge and
skills, strategy and
process use, and writ-
ten products.

• These differences fall
along a continuum
from struggling to ef-
fective.

• These differences af-
fect the quality of their
writing products.

Activity #2:

• Provide the headings
on Overheads #6 and
#7.  Ask groups to
generate ideas of
characteristics of ef-
fective writers.

• Use Overheads #6
and #7 to point out
what research has
found and what
teachers already
know but may not
have put into words.

Texas Center
for Reading
and Language Arts

MMMMoooottttiiiivvvvaaaattttiiiioooonnnnaaaallll    CCCChhhhaaaarrrraaaacccctttteeeerrrriiiissssttttiiiiccccssssMMMMoooottttiiiivvvvaaaattttiiiioooonnnnaaaallll    CCCChhhhaaaarrrraaaacccctttteeeerrrriiiissssttttiiiiccccssss
• Willing to take risks
• Value writing for communication and

enjoyment
• Have experienced some prior success
• Confident that they have something worthwhile

to say

KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssssKKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss
• Understand and apply fundamental rules of

grammar, syntax, punctuation, and spelling
• Have a well-developed vocabulary
• Have knowledge of sentence and text structure

AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt

EEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssssEEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssss……………………

6
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PPPPrrrroooocccceeeesssssssseeeessssPPPPrrrroooocccceeeesssssssseeeessss
• Use a recursive writing process, moving freely

among planning, drafting, and revising
• Engage in knowledge transformation to ideas,

concepts
• Self-monitor and reflect upon product and

processes
• Possess a repertoire of writing strategies

WWWWrrrriiiitttttttteeeennnn    PPPPrrrroooodddduuuuccccttttssssWWWWrrrriiiitttttttteeeennnn    PPPPrrrroooodddduuuuccccttttssss
• Show a clear sense of audience and purpose
• Are well organized and coherent
• Use appropriate grammar, syntax, punctuation,

spelling, and word choice
• Convey clear expression of ideas
• Use well developed, appropriate elaboration

AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt

EEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssssEEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssss……………………

7

Overhead #7Overhead #7Overhead #7Overhead #7Overhead #7 A Closer Look atA Closer Look atA Closer Look atA Closer Look atA Closer Look at
Effective Writers...Effective Writers...Effective Writers...Effective Writers...Effective Writers...

• Use Overheads #6
and #7 to point out
what research has
found and what teach-
ers already know, but
may not have put into
words. (Wong, Wong,
& Blenkinsop, 1989)

Texas Center
for Reading
and Language Arts

Texas Center
for Reading
and Language Arts AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt

SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssSSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss……………………

MMMMoooottttiiiivvvvaaaattttiiiioooonnnnaaaallll    CCCChhhhaaaarrrraaaacccctttteeeerrrriiiissssttttiiiiccccssssMMMMoooottttiiiivvvvaaaattttiiiioooonnnnaaaallll    CCCChhhhaaaarrrraaaacccctttteeeerrrriiiissssttttiiiiccccssss
• Lack confidence and avoid risks
• Have little intrinsic motivation for writing
• Fail to understand or appreciate writing’s

purpose in their lives

KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    sssskkkkiiiillllllllssssKKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    sssskkkkiiiillllllllssss
• Do not know the characteristics of good

writing
• Have little knowledge of text structure
• Lack lower- and higher-order writing skills
• Have a limited vocabulary
• Have difficulty with rules of grammar, syntax,

punctuation, and spelling

8

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy####2222####2222

Overhead #8Overhead #8Overhead #8Overhead #8Overhead #8 A Closer Look atA Closer Look atA Closer Look atA Closer Look atA Closer Look at
Struggling Writers...Struggling Writers...Struggling Writers...Struggling Writers...Struggling Writers...

• Use Overhead #8 to
explain that by under-
standing the practices
of effective writers,
teachers can help
struggling writers
move along the contin-
uum to becoming more
effective.
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Texas Center
for Reading
and Language Arts

Texas Center
for Reading
and Language Arts

PPPPrrrroooocccceeeesssssssseeeessssPPPPrrrroooocccceeeesssssssseeeessss
• Write in linear fashion, fail to rethink initial

decisions and attempts
• Engage in “knowledge telling,” stating facts
• Fail to monitor effectiveness of product or

processes
• Lack strategies for improving their writing

WWWWrrrriiiitttttttteeeennnn    PPPPrrrroooodddduuuuccccttttssssWWWWrrrriiiitttttttteeeennnn    PPPPrrrroooodddduuuuccccttttssss
• Are shorter in length
• Lack coherence
• Have missing critical parts
• Are riddled with mechanical and

grammatical errors

AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt

SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssSSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss……………………

9

Overhead #9Overhead #9Overhead #9Overhead #9Overhead #9

Overhead #10Overhead #10Overhead #10Overhead #10Overhead #10

A Closer Look atA Closer Look atA Closer Look atA Closer Look atA Closer Look at
Struggling Writers...Struggling Writers...Struggling Writers...Struggling Writers...Struggling Writers...
(cont.)(cont.)(cont.)(cont.)(cont.)

• Use Overhead #9 to
explain that by under-
standing the practices
of effective writers,
teachers can begin to
help struggling writers
move along the con-
tinuum to effective-
ness.

• Cover the bottom half
of  Overhead #10 and
complete Activity #3
by asking participants
to reflect on the first
question.

• After completing Ac-
tivity #3, reveal the 2nd

question and solicit
responses.  Empha-
size the three areas
that instruction must
target.  Teacher ef-
forts in each area will
lead to improvements
in all areas.  For ex-
ample, by teaching
students how to think
about writing, writing
becomes an engag-
ing and motivating
task.

• After discussing this
slide, transition to the
next slide by posing
the question, “So,
how do we incorpo-
rate these elements
into our everyday
teaching?”

Helping StrugglingHelping StrugglingHelping StrugglingHelping StrugglingHelping Struggling
Writers:  We CanWriters:  We CanWriters:  We CanWriters:  We CanWriters:  We Can
Make a DifferenceMake a DifferenceMake a DifferenceMake a DifferenceMake a Difference

Texas Center
for Reading
and Language Arts

How can we as teachers make aHow can we as teachers make a
difference?difference?

• Provide a motivating environment
for writing.

• Teach knowledge and skills and
their applications.

• Model thought processes and
strategies (Think-aloud
technique).

• Provide a motivating environment
for writing.

• Teach knowledge and skills and
their applications.

• Model thought processes and
strategies (Think-aloud
technique).

Why do struggling writers struggle?Why do struggling writers struggle?

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy

10

####3333####3333

HHHHeeeellllppppiiiinnnngggg    SSSSttttrrrruuuugggggggglllliiiinnnnggggHHHHeeeellllppppiiiinnnngggg    SSSSttttrrrruuuugggggggglllliiiinnnngggg

WWWWrrrriiiitttteeeerrrrssss::::        WWWWeeee    CCCCaaaannnn    MMMMaaaakkkkeeee    aaaaWWWWrrrriiiitttteeeerrrrssss::::        WWWWeeee    CCCCaaaannnn    MMMMaaaakkkkeeee    aaaa

DDDDiiiiffffffffeeeerrrreeeennnncccceeeeDDDDiiiiffffffffeeeerrrreeeennnncccceeee
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Overhead #10aOverhead #10aOverhead #10aOverhead #10aOverhead #10a

Note:  This overhead is the first in a series of overheads that focus on
adaptations for struggling readers and writers. These may include
students with learning disabilities, emotional/behavioral disorders,
mild to moderate cognitive disabilities, physical disabilities, atten-
tion problems, the spectrum of autistic behaviors, and sensory im-
pairment (both deaf/hard of hearing and visual impairment).

After Overhead #10, present Overheads #10a to #10e to provide
an overview of the process for making adaptations and for intro-
ducing various types of adaptations.

After Overhead #64, present Overheads #64a to #64k to provide
the participants with more specific examples of the three kinds of
adaptations.

• Use Overhead #10a to explain that adaptations are key to the suc-
cessful participation of struggling readers and writers in the gen-
eral education curriculum.

• Provide an overview of the process for making adaptations for strug-
gling readers and writers. Explain that in making adaptations four
key questions are asked.

- What are the expectations  for learning (e.g., what are the stu-
dent outcomes that you expect which may vary for individual
students)? For example, student outcomes may include read-
ing on grade level by the end of the year.

- What are the setting demands  (e.g., what are the specific tasks
the student is expected to perform and what does the student
have to do to successfully complete the task)?  For example,
the student can read, summarize, and answer a variety of ques-
tions about grade level reading material.

Success in theSuccess in theSuccess in theSuccess in theSuccess in the
General EducationGeneral EducationGeneral EducationGeneral EducationGeneral Education
CurriculumCurriculumCurriculumCurriculumCurriculum

Texas Center
for Reading
and Language Arts

10a

AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeeeSSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeee

GGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmmGGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

What are the
 setting demands?

What do I know
 about the student?

What are my
choices for
adaptations?

What are the 
expectations?

HHHHoooowwww    iiiissss    iiiitttt    wwwwoooorrrrkkkkiiiinnnngggg????



Enhancing Writing Instruction for Secondary Students88888

Overhead #10a (cont.)Overhead #10a (cont.)Overhead #10a (cont.)Overhead #10a (cont.)Overhead #10a (cont.)

Success in theSuccess in theSuccess in theSuccess in theSuccess in the
General EducationGeneral EducationGeneral EducationGeneral EducationGeneral Education
Curriculum (cont.)Curriculum (cont.)Curriculum (cont.)Curriculum (cont.)Curriculum (cont.)

- What do I know about the student  in the general education
classroom in relation to his/her learning strengths and needs?
For example, what are the student’s specific strengths and needs
in reading?

- What are my choices for adaptations  (i.e., for students with
disabilities think about what the IEP requires and what resources
you might need to make these adaptations)? For example, will
the student need high- interest/controlled-vocabulary text to be
able to access subject matter on a topic?

• Explain that answering these four questions assists teachers in
selecting adaptations. Remind the participants to collaborate with
other specialists, such as vision, auditory, speech/language, and
technology.

• Explain that a final step in the process is to determine how the
adaptation(s) is working and make adjustments accordingly. This
is an important key to the student’s success in the general edu-
cation curriculum. For example, is the student able to answer
inferential comprehension questions successfully?

Note to Presenter: With the reauthorization of the Individuals with Dis-
abilities Education Act (IDEA 97), students’ with disabilities partici-
pation in the general education curriculum and state/district assess-
ments, such as TAAS, has increased as has general education teach-
ers’ participation in the IEP process.  You may want to highlight these
recent changes using the information provided below as one resource.

Individuals withIndividuals withIndividuals withIndividuals withIndividuals with
DisabilitiesDisabilitiesDisabilitiesDisabilitiesDisabilities
Education ActEducation ActEducation ActEducation ActEducation Act
(IDEA 97)(IDEA 97)(IDEA 97)(IDEA 97)(IDEA 97)
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Overhead #10a (cont.)Overhead #10a (cont.)Overhead #10a (cont.)Overhead #10a (cont.)Overhead #10a (cont.)

• Explain to the participants that the law (IDEA 97) requires that ac-
commodations or adaptations, modifications, supports, and supple-
mentary aids and services be provided to ensure the success of
students with disabilities in the general education curriculum (refer
to IEP).

• Tell participants that IDEA 97 has also increased the participation
of student’s with disabilities in district/state assessments. Explain
that under IDEA special education students are expected to: (1)
take the standard assessments, (2) take them with accommoda-
tions, or (3) take alternative assessments. The IEP specifies if ac-
commodations and modifications in the administration of these as-
sessments or alternative assessments are to be used.

• Mention that IDEA 97 has also increased the general education
teacher’s role in the development, implementation, review, and re-
vision of the student’s Individualized Education Program. For ex-
ample, goals and objectives may be targeted to be met in the gen-
eral education classroom and monitoring is the responsibility of the
general and special education teacher.

Individuals withIndividuals withIndividuals withIndividuals withIndividuals with
DisabilitiesDisabilitiesDisabilitiesDisabilitiesDisabilities
Education Act (IDEAEducation Act (IDEAEducation Act (IDEAEducation Act (IDEAEducation Act (IDEA



Enhancing Writing Instruction for Secondary Students1010101010

Overhead #10bOverhead #10bOverhead #10bOverhead #10bOverhead #10b

Student SuccessStudent SuccessStudent SuccessStudent SuccessStudent Success

Texas Center
for Reading
and Language Arts

10b

Instructional
Design

Adaptations

Behavioral
Support

Adaptations
Instructional/

Curricular
Adaptations

SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssssSSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss

PPPPoooossssiiiittttiiiivvvveeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg    CCCCoooommmmmmmmuuuunnnniiiittttyyyy

aaaannnndddd    AAAAcccccccceeeessssssss    ttttoooo    tttthhhheeee

GGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

AAAAddddaaaappppttttaaaattttiiiioooo
nnnnssss

AAAAccccttttiiiivvvv
iiiittttyyyy

• Use Overhead #10b to introduce this Activity and to explain that
adaptations for students can be organized into three categories:
designing instruction, adapting instruction or curriculum, and pro-
viding behavioral support. For example, an adaptation for “de-
signing instruction” might be including fewer problems per page,
for “adapting instruction or curriculum,” an example might be en-
larging print for a child with poor vision, and for “behavioral sup-
port adaptations,” an example might be having a behavior plan in
place to alter “out-of-seat behavior.”

• Ask the participants to work in pairs and discuss one student with
whom they have worked successfully. Have them list and explain
three adaptations they used to support that student in each of
these three areas.

• Explain that each category will now be discussed.

Note:  You may use chart paper and self-sticking notes so that par-
ticipants can display their ideas.  Hang one piece of chart paper
for each of the three types of adaptations.  Ask participants to
write their adaptations on the notes and put the notes on the
appropriate chart paper.  This can be an on-going activity through-
out the workshop.

AdaptationsAdaptationsAdaptationsAdaptationsAdaptations
ActivityActivityActivityActivityActivity
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Overhead #10cOverhead #10cOverhead #10cOverhead #10cOverhead #10c

Texas Center
for Reading
and Language Arts

• Plan for adaptations

• Access resources

• Collaborate

• Integrate technology

• Assess learning

• Monitor student progress

10c

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnntttt Instructional DesignInstructional DesignInstructional DesignInstructional DesignInstructional Design
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations

• Use Overhead #10c to introduce the importance of instructional
design adaptations.

• Explain that instructional design is critical for making adaptations.
For struggling readers and writers to benefit from instruction, the
teacher must plan for adaptations, access resources, collaborate,
integrate technology, assess learning, and monitor student progress.
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Overhead #10dOverhead #10dOverhead #10dOverhead #10dOverhead #10d

Texas Center
for Reading
and Language Arts

10d

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr

AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

• Consider students’ literacy levels and needs
• Activate background knowledge

• Use clear, simple directions
• Provide opportunities to respond
• Adjust pacing and provide feedback

• Make learning visible and explicit
• Highlight key information/concepts
• Break task or activity into steps
• Use games to provide practice
• Provide multiple ways to demonstrate learning

CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr::::

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll::::

Instructional andInstructional andInstructional andInstructional andInstructional and
CurricularCurricularCurricularCurricularCurricular
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations

• Use Overhead #10d to introduce common examples of instructional
and curricular adaptations.

• Mention that research supports these adaptations. (See Handout,
“Suggestions for Adaptations” for typical adaptations.)
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Overhead #10eOverhead #10eOverhead #10eOverhead #10eOverhead #10e

Texas Center
for Reading
and Language Arts

10e

BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSttttrrrraaaatttteeeeggggiiiieeeessss    tttthhhhaaaatttt    iiiinnnnccccrrrreeeeaaaasssseeee    aaaapppppppprrrroooopppprrrriiiiaaaatttteeee    ssssttttuuuuddddeeeennnntttt

bbbbeeeehhhhaaaavvvviiiioooorrrrssss::::

• Provide structure and be consistent

• Use proactive teaching

• Teach alternative behaviors

• Use Overhead #10e to introduce behavioral support adapta-
tions.

• Explain that a third type of adaptation focuses on behavioral
support.

• Have participants give examples of how inappropriate class-
room behaviors can interrupt the teaching and learning process
and the type of strategies they use to promote positive behavior
and a positive learning environment. Students learn better when
behavioral supports are in place.

• See Handout, “Suggestion for Adaptations” for typical adapta-
tions.

• Explain that later in the workshop participants will focus more
intently on specific behavioral adaptations.

• Encourage the participants to think about adaptations as they
continue the workshop. (Self-sticking notes and chart paper
activity can be continued.)

Behavioral SupportBehavioral SupportBehavioral SupportBehavioral SupportBehavioral Support
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations
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Texas Center
for Reading
and Language Arts

•• Select wisely and keep it simple.Select wisely and keep it simple.
Choose one or two strategies to teach
students and provide scaffolding for
those strategies.

•• Use record Use record keeping,keeping, such as “status of
the class” charts or checklists, to keep
track of student progress and needs.

•• Break students into small groupsBreak students into small groups based
upon needs.  Provide mini-lessons to
groups of 4 or 5 students.

•• Do not remove the scaffolding tooDo not remove the scaffolding too
early.early.  Teach for independent mastery
and usage.

TTTTiiiippppssss    ffffoooorrrr    ggggeeeettttttttiiiinnnngggg    tttthhhheeee    mmmmoooossssttttTTTTiiiippppssss    ffffoooorrrr    ggggeeeettttttttiiiinnnngggg    tttthhhheeee    mmmmoooosssstttt

oooouuuutttt    ooooffff    yyyyoooouuuurrrr    ssssccccaaaaffffffffoooollllddddiiiinnnnggggoooouuuutttt    ooooffff    yyyyoooouuuurrrr    ssssccccaaaaffffffffoooollllddddiiiinnnngggg

12

Overhead #11Overhead #11Overhead #11Overhead #11Overhead #11

Overhead #12Overhead #12Overhead #12Overhead #12Overhead #12

Texas Center
for Reading
and Language Arts

1.  Establish a motivating
environment.

2.  Assess student needs.
3.  Select and explain a strategy.
4.  Build prerequisite knowledge and

skills.
5.  Promote student mastery of the

strategy.
6.  Model the strategy.
7.  Practice collaboratively to

promote internalization.
8.  Encourage students to apply the

strategy independently.
9.  Assess strategy mastery and use.

     10.  Teach regulation of strategy use.

SSSSccccaaaaffffffffoooollllddddiiiinnnnggggSSSSccccaaaaffffffffoooollllddddiiiinnnngggg

(adapted from De La Paz & Graham, 1997; El Dinary et al., 1995; Englert et al., 1991; Pressley
& Associates, 1995) 11

TTTThhhhiiiinnnnkkkk    aaaalllloooouuuudddd,,,,

TTTThhhhiiiinnnnkkkk    aaaalllloooouuuudddd,,,,

eeeettttcccceeeettttcccc

ScaffoldingScaffoldingScaffoldingScaffoldingScaffolding

• Use Overhead #11 to
introduce the concept
of scaffolding, and
how the three items
discussed in the pre-
vious overhead fit
into a lesson cycle.

• Emphasize that scaf-
folding focuses on
teaching a strategy,
while building related
knowledge and skills.
This is important in
that struggling writers
lack the strategies
that more effective
writers use relatively
spontaneously.

• Refer participants to
the Handout “Teach-
ing a Strategy by
Scaffolding” for more
details.

Tips for Getting theTips for Getting theTips for Getting theTips for Getting theTips for Getting the
Most Out of YourMost Out of YourMost Out of YourMost Out of YourMost Out of Your
ScaffoldingScaffoldingScaffoldingScaffoldingScaffolding

• Use Overhead #12 to
present ways that
teachers  can most
effectively use the
time they spend scaf-
folding.

• Helping students in-
ternalize one or two
key strategies is more
effective in the long
run than “covering” a
plethora of tech-
niques.  Add strate-
gies as students gain
mastery.
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Texas Center
for Reading
and Language Arts

““A good teacher has been defined as one whoA good teacher has been defined as one who
makes himself progressively unnecessary.makes himself progressively unnecessary.””

––ThomasThomas Carruthers Carruthers

Texas Center
for Reading
and Language Arts

The goal of scaffolding is to produceThe goal of scaffolding is to produce
independent thinkers, learners, and writers!independent thinkers, learners, and writers!

14

SCAFFOLDING

RRRReeeelllliiiiaaaannnncccceeeeRRRReeeelllliiiiaaaannnncccceeee

oooonnnnoooonnnn

TTTTeeeeaaaacccchhhheeeerrrrTTTTeeeeaaaacccchhhheeeerrrr

IIIInnnnddddeeeeppppeeeennnnddddeeeennnnttttIIIInnnnddddeeeeppppeeeennnnddddeeeennnntttt

ppppeeeerrrrffffoooorrrrmmmmaaaannnncccceeeeppppeeeerrrrffffoooorrrrmmmmaaaannnncccceeee

SSSSttttuuuuddddeeeennnnttttSSSSttttuuuuddddeeeennnntttt

TTTTeeeeaaaacccchhhheeeerrrrTTTTeeeeaaaacccchhhheeeerrrr

GGGGooooaaaallll    ooooffff    SSSSccccaaaaffffffffoooollllddddiiiinnnnggggGGGGooooaaaallll    ooooffff    SSSSccccaaaaffffffffoooollllddddiiiinnnngggg

Overhead #13Overhead #13Overhead #13Overhead #13Overhead #13

Overhead #14Overhead #14Overhead #14Overhead #14Overhead #14 Goal of ScaffoldingGoal of ScaffoldingGoal of ScaffoldingGoal of ScaffoldingGoal of Scaffolding

The Think-AloudThe Think-AloudThe Think-AloudThe Think-AloudThe Think-Aloud
TechniqueTechniqueTechniqueTechniqueTechnique

• Use Overhead #13 to
illustrate modeling.
Explain the need to
model the thinking pro-
cesses  of writing as
well as the actions the
writer takes.  The goal
of the think-aloud tech-
nique is to make these
processes and actions
explicit through teach-
er modeling and scaf-
folding.  The teacher
models her thoughts
as she writes.    Stu-
dents take on increas-
ing responsibility for
offering text and for
explicitly stating the
thought processes be-
hind their choices.
(Englert et al., 1991)

• Use this Overhead #14
to explain that the pur-
pose of scaffolding is
to develop indepen-
dence.  Point out how
the role of the teacher
and student change
over time.

• Emphasize that the
teacher can not be
there forever for the
student and therefore
must create indepen-
dent writers.

Texas Center
for Reading
and Language Arts TTTThhhheeee    TTTThhhhiiiinnnnkkkk----AAAAlllloooouuuuddddTTTThhhheeee    TTTThhhhiiiinnnnkkkk----AAAAlllloooouuuudddd

TTTTeeeecccchhhhnnnniiiiqqqquuuueeeeTTTTeeeecccchhhhnnnniiiiqqqquuuueeee

13

This seems
like a weak start,

but I think I’ll
come back to

it later.
Would this line
be stronger/make
more of an
impression in
another place?

Hmm... I wonder
if my audience
has had similar

experiences?

My First Wheels

My first bike was blue and had
a black seat, black tires, and

chrome handlebars.  It got

pretty banged up the first week

because I kept crashing and

wrecking.  My dad told me that

was normal, but I wanted it to
stay pretty and new looking.

I kept that bike for years and

helped my younger brothers

learn to ride on it.  Do you

remember getting your first
wheels?  Maybe you call the

baby carriage and the tricycle

your first wheels, but I don’t

count those!  That new bike

could really take me places -

fast.  And I was the “driver.”
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Texas Center
for Reading
and Language Arts

Texas Center
for Reading
and Language Arts HHHHoooowwww    iiiissss    wwwwrrrriiiittttiiiinnnngggg    lllliiiikkkkeeeeHHHHoooowwww    iiiissss    wwwwrrrriiiittttiiiinnnngggg    lllliiiikkkkeeee

bbbbuuuuiiiillllddddiiiinnnngggg    aaaa    hhhhoooouuuusssseeee????bbbbuuuuiiiillllddddiiiinnnngggg    aaaa    hhhhoooouuuusssseeee????

““A novel is a piece of architecture.A novel is a piece of architecture.
ItIt’’s not randoms not random wallowings wallowings or or
confessional diaries.  Itconfessional diaries.  It’’s as a
buildingbuilding——it has to have walls andit has to have walls and
floors and the bathrooms have tofloors and the bathrooms have to
work.work.””

––John IrvingJohn Irving

15

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy

####4444####4444

TTTToooo    bbbbeeee    eeeeffffffffeeeeccccttttiiiivvvveeee,,,,    bbbbuuuuiiiillllddddeeeerrrrssss    ((((wwwwrrrriiiitttteeeerrrrssss))))    nnnneeeeeeeeddddTTTToooo    bbbbeeee    eeeeffffffffeeeeccccttttiiiivvvveeee,,,,    bbbbuuuuiiiillllddddeeeerrrrssss    ((((wwwwrrrriiiitttteeeerrrrssss))))    nnnneeeeeeeedddd

ttttwwwwoooo    tttthhhhiiiinnnnggggssss::::ttttwwwwoooo    tttthhhhiiiinnnnggggssss::::

####1111####1111

####2222####2222
An eye for the big picture

Knowledge and skills
specific to the building task
(i.e., driving a nail, framing,
measuring)

16

WWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssssWWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssss

Overhead #15Overhead #15Overhead #15Overhead #15Overhead #15

Overhead #16Overhead #16Overhead #16Overhead #16Overhead #16Writers as BuildersWriters as BuildersWriters as BuildersWriters as BuildersWriters as Builders

How is Writing LikeHow is Writing LikeHow is Writing LikeHow is Writing LikeHow is Writing Like
Building a House?Building a House?Building a House?Building a House?Building a House?

• Use Overhead #15
to introduce the ex-
tended metaphor of
writing as a building
process. For exam-
ple, builders use
scaffolds as tempo-
rary structure for
holding workers and
materials.  In much
the same way, teach-
ers provide support
through instruction
(scaffold).

• Activity # 4:  In groups
of three or four, par-
ticipants can brain-
storm similarities be-
tween writing and
building.

• Use Overhead #16 to
introduce the layout of
the remainder of the
notebook.  In each
phase of the writing
process, the writer
needs specific knowl-
edge, skills, and strat-
egies.  Throughout
the workshop, the ac-
tivities titled “Building
related knowledge
and skills” are intend-
ed to develop the pre-
requisite skills for that
particular topic.
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Q:  How do builders (writers) keep their
eyes on the overall product?

A:  By thinking about
•Purpose
•Audience
•Content
•Form

A:  By thinking about
•Purpose
•Audience
•Content
•Form

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy

17

WWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssss    WWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssss    ccccoooonnnn’’’’ttttccccoooonnnn’’’’tttt

####5555####5555
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and Language Arts

PPPPllllaaaannnnnnnniiiinnnnggggPPPPllllaaaannnnnnnniiiinnnngggg

“Neither the sculptor nor the writer
improvises offhandedly.  Each begins
with a sketch – the outer limits.”

– William Irmscher,
    Teaching Expository Writing

MMMMeeeeeeeettttiiiinnnngggg    wwwwiiiitttthhhh    tttthhhheeee    aaaarrrrcccchhhhiiiitttteeeeccccttttMMMMeeeeeeeettttiiiinnnngggg    wwwwiiiitttthhhh    tttthhhheeee    aaaarrrrcccchhhhiiiitttteeeecccctttt

18

Overhead #17Overhead #17Overhead #17Overhead #17Overhead #17

Overhead #18Overhead #18Overhead #18Overhead #18Overhead #18

PlanningPlanningPlanningPlanningPlanning

• Use Overhead #18 to
introduce the concept
that planning is just as
essential to the writing
process as it is to the
building process.

Writers as BuildersWriters as BuildersWriters as BuildersWriters as BuildersWriters as Builders
(con’t)(con’t)(con’t)(con’t)(con’t)

• Use Overhead #17 to
discuss the impor-
tance of purpose, au-
dience, content, and
form for writers.  If time
permits, lead partici-
pants in a discussion
of what happens when
builders and writers fail
to keep these con-
cepts in mind as they
construct.

• In the following sec-
tions of the notebook,
there frequently will be
questions that writers
ask themselves as
they write.  These
questions are intended
to help writers keep
their eye on the big
picture by focusing on
the purpose, audi-
ence, content, and
form of their writing.
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SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssSSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

• Spend little time
planning

• View planning as
determining a topic

• Do not have an
organizational plan

• Lack effective
strategies for
generating content

• Fail to research new
information

• Lack knowledge of
text structure

EEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssssEEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssss

• Set goals by
reflecting upon the
purpose, audience,
and mode of writing

• Systematically
search their memory
for related
information

• Conduct research to
find new
information

• Organize the
collected
information

• Reflect upon topics,
ideas, content, and
organization

WWWWhhhheeeennnn    PPPPllllaaaannnnnnnniiiinnnngggg............WWWWhhhheeeennnn    PPPPllllaaaannnnnnnniiiinnnngggg............

(See El Dinary et al, 1995; Graham, Schwartz, & MacArthur, 1993; Mac Arthur et al., 1995; Newcomer
& Barenbaum,1991; Wong, Wong, & Blenkinsop, 1989) 20

• Planning occurs after
   determining a topic.

• Plans are continually revisited and
revised throughout the writing
process.

• Planning includes thinking about
purpose, audience, content, and form.

• There is no one right way to plan.

KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd…………KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd…………

19

CCCCAAAAUUUUTTTTIIIIOOOONNNN!!!!

Overhead #19Overhead #19Overhead #19Overhead #19Overhead #19

Overhead #20Overhead #20Overhead #20Overhead #20Overhead #20When Planning...When Planning...When Planning...When Planning...When Planning...

Keep in Mind...Keep in Mind...Keep in Mind...Keep in Mind...Keep in Mind...

• Use Overhead #19 to
discuss recommen-
dations for the plan-
ning stage.

• Use Overhead #20 to
highlight the differ-
ences in how effec-
tive writers and strug-
gling writers ap-
proach planning.

• Refer participants to
the Handout tit led
“Techniques for Dis-
covering a Topic” if
they need ways to
help the struggling
writer during this ini-
tial stage of the pro-
cess.
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Planning for Planning for AAAAuuuuddddiiiieeeennnncccceeeeAAAAuuuuddddiiiieeeennnncccceeee

  TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy::::TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy::::
• Brainstorming possible audiences and discuss

characteristics of each.
• Discussing the effects of audience on what you

say (content) and how you say it (style).
• Showing examples of writing that effectively

reach the intended audience and writing
which doesn't. Discuss reasons.

• Having students record their answers to the
meta-cognitive questions.

• What will my audience
need or want to know?

• Whom am I writing for?

• What do I know about this
audience?

22
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and Language Arts

Planning for Planning for PPPPuuuurrrrppppoooosssseeeePPPPuuuurrrrppppoooosssseeee

TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy    ::::TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy    ::::
• Showing examples of writing for different

purposes.  Help students identify purpose.
• Brainstorming a list of reasons for writing

and posting it in the classroom.
• Explaining the relationship between text

structure and purpose.
• Having students record their answers to the

meta-cognitive questions.

• How will I accomplish
my purpose?

• Why am I writing this?

• What do I hope to
accomplish?

21

Overhead #21Overhead #21Overhead #21Overhead #21Overhead #21

Overhead #22Overhead #22Overhead #22Overhead #22Overhead #22 Planning forPlanning forPlanning forPlanning forPlanning for
AudienceAudienceAudienceAudienceAudience

• Use Overhead #22
to introduce appro-
priate questions to
help students think
about “audience”
during the planning
phase.  The think-
aloud technique can
be used to model
these questions.

• Suggested teaching
activities are intend-
ed to build the relat-
ed knowledge and
skills that will support
the students’ under-
standing of planning
for “audience.”

Planning forPlanning forPlanning forPlanning forPlanning for
PurposePurposePurposePurposePurpose

• Use Overhead #21 to
introduce appropriate
questions to help stu-
dents think about pur-
pose during the plan-
ning phase.  The
think-aloud technique
can be used to model
these questions.

• Suggested teaching
activities are intended
to build the related
knowledge and skills
that will support the
students’ understand-
ing of planning for
purpose.

Note: Use your writing
samples with this
overhead.
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Planning for Planning for CCCCoooonnnntttteeeennnnttttCCCCoooonnnntttteeeennnntttt

TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy::::TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy::::
• Demonstrating how different prewriting

strategies can be used to generate and
organize what a student knows.

• Conducting a mini-lesson on research
techniques.

• Having students record their answers to the
meta-cognitive questions.

• How can I learn what
I need to know?

• What do I know about
this topic?

• What do I need to know
about this topic?

23

Overhead #23Overhead #23Overhead #23Overhead #23Overhead #23Planning for ContentPlanning for ContentPlanning for ContentPlanning for ContentPlanning for Content

• Use Overhead #23 to
introduce appropriate
questions to help stu-
dents think about
“content” during the
planning phase.  The
think-aloud technique
can be used to model
these questions.

• Suggested teaching
activities are intended
to build the related
knowledge and skills
which will support the
students’ understand-
ing of planning “con-
tent.”

• Refer participants to
Handout “Techniques
for Discovering a Top-
ic.” Explain that
Handout “Techniques
for Exploring a Topic
and Determining
What You Know” con-
tains techniques to
help students think
about what they know
about their topic.
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Overhead #23aOverhead #23aOverhead #23aOverhead #23aOverhead #23a

Planning forPlanning forPlanning forPlanning forPlanning for
Struggling WritersStruggling WritersStruggling WritersStruggling WritersStruggling Writers

•  Use Overhead #23a to begin a discussion of adaptations for each
stage of the writing process. Tell participants that webbing is one  strat-
egy that often times helps struggling writers because it provides struc-
ture to the planning stage of the writing process. Suggestions for adapt-
ing the webbing process are outlined under “Possible Adaptations.”

•  Also mention to participants that the writing guide covers the four
processes of writing: planning, drafting, revising, and editing. They
will find adaptations for struggling students in each of these areas.

• Tell participants that after brainstorming the ideas related to the topic,
the students can categorize the ideas and discuss the categories for
which they have the most knowledge. Teachers may want to limit the
number of categories and use self-sticking notes to assist struggling
writers.

For example, if “owls” is the topic of study, students might brainstorm
words such as beak, nocturnal, talons, feathers, rodents, birds, and
so forth. Students can categorize the words into habits (nocturnal),
body parts (beak, feathers, talons), and food (rodents, birds), and
then rearrange the web so that “owls” is at the center surrounded by
the categories. Each category has details listed around it. Using self-
sticking notes allows for easy rearranging.

• Explain to participants that webbing is helpful with both expository
and narrative text.

Note:  At the planning stage, limiting the number of categories used in
the web can be helpful because students can focus on fewer, but
more important ideas.

Texas Center
for Reading
and Language Arts

PPPPllllaaaannnnnnnniiiinnnnggggPPPPllllaaaannnnnnnniiiinnnngggg

ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

• Activate prior knowledge
through webbing.

• Model webbing with
multiple examples.

• Limit the number of web
branches.

• Provide a peer scribe.

• Use color-coding to
highlight categories.

• Provide graphic organizers
(Semantic Map, Venn
Diagram) to record ideas.

• Access library materials.

• Use self-sticking notes for
arranging and rearranging.

• Allow nonwriters to use
illustrations to depict
ideas.

SSSSttttrrrraaaatttteeeeggggyyyy::::    WWWWeeeebbbbbbbbiiiinnnngggg PPPPoooossssssssiiiibbbblllleeee    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

Owls

Nocturnal

Talons

Rodents

Offspring

Beak

23a
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PPPPllllaaaannnnnnnniiiinnnngggg    ffffoooorrrr    PPPPllllaaaannnnnnnniiiinnnngggg    ffffoooorrrr    FFFFoooorrrrmmmmFFFFoooorrrrmmmm

TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy    ::::TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy    ::::
• Showing examples of different text

structures, and examining the arrangement
of ideas within them.

• Having students record their answers to
the meta-cognitive questions.

• What do I know that
supports these big
ideas?

• How should I arrange my
ideas in order to achieve
my purpose?

• What are the big ideas I want
to get across to my audience?

24

Overhead #24Overhead #24Overhead #24Overhead #24Overhead #24Planning for FormPlanning for FormPlanning for FormPlanning for FormPlanning for Form

• Use Overhead #24 to
introduce appropriate
questions to help stu-
dents think about
“form” during the
planning phase.  The
think-aloud tech-
nique can be used to
model these ques-
tions.

• Suggested teaching
activities are intend-
ed to build the relat-
ed knowledge and
skills that will support
the students’ under-
standing of planning
for form.

Note: Examples of text
structures to show
include: narrative,
compare/contrast,
explanation, prob-
lem/solution, thesis/
statement and the
arrangement of ideas
within them.
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Overhead #25Overhead #25Overhead #25Overhead #25Overhead #25

Overhead #26Overhead #26Overhead #26Overhead #26Overhead #26 Generating a WritingGenerating a WritingGenerating a WritingGenerating a WritingGenerating a Writing
PlanPlanPlanPlanPlan

• Use Overhead #26 to
emphasize that while
much planning takes
place in the writer’s
head, most writers find
it helpful to generate a
written plan to help
guide their efforts during
the subsequent stages
of the writing process.

• Refer participants to the
Handouts “Webbing,”
“Persuasive/Descriptive
Writing,” “Compare/
Contrast Writing” for
sample graphic organiz-
ers.   For a more exten-
sive discussion of plan-
ning alternatives, refer
participants to Murray
(1996).

Keep in Mind...Keep in Mind...Keep in Mind...Keep in Mind...Keep in Mind...

• Use Overhead #25 to
emphasize that en-
couraging students to
think about form is
NOT the same as pro-
moting formulas for
generating content to
fit.  Teachers should be
encouraged to teach
text structure and the
flexible nature of pre-
dictable forms without
limiting students to for-
mulas such    as “the
f i v e - p a r a g r a p h
theme.” For a more de-
tailed discussion of this
topic, refer participants
to Irmscher (1979).

Texas Center
for Reading
and Language Arts

FFFFoooorrrrmmmm    NNNNOOOOTTTT    FFFFoooorrrrmmmmuuuullllaaaassss::::FFFFoooorrrrmmmm    NNNNOOOOTTTT    FFFFoooorrrrmmmmuuuullllaaaassss::::

"...teachers need to realize that there are no
absolute text structures or categories, but, rather,
there are predictable structures that act as vehicles
or frames with which writers and readers can begin
to predict, interpret, organize, and discuss the
content for a given topic and writing purpose."

(Englert & Mariage, 1991)

"Instead of talking about 'good organization' in the
abstract or advocating one plan of organization in
preference to all others, the teacher should
recognize the interconnections of form and content,
and help students quietly in the subtle and
personal task of choosing a form that suits well
their ideas and emphases."

(Larson, 1976)

KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............

25

CCCCAAAAUUUUTTTTIIIIOOOONNNN!!!!

Texas Center
for Reading
and Language Arts

Before students begin drafting, they need
to have a PLAN. This plan can take many
forms such as

• formal and informal outlines
• graphic representations
• any other technique for arranging and

sequencing ideas.

“A writing plan is an artist's sketch, a“A writing plan is an artist's sketch, a
carpenter's plan scratched on a board, a cook'scarpenter's plan scratched on a board, a cook's
recipe that will be changed during the cooking.recipe that will be changed during the cooking.
A writing plan is not an order or a bindingA writing plan is not an order or a binding
contract. It is an educated guess...."contract. It is an educated guess...."

(Murray, 1996, p. 82)(Murray, 1996, p. 82)

26

GGGGeeeennnneeeerrrraaaattttiiiinnnngggg    aaaaGGGGeeeennnneeeerrrraaaattttiiiinnnngggg    aaaa

WWWWrrrriiiittttiiiinnnngggg    PPPPllllaaaannnnWWWWrrrriiiittttiiiinnnngggg    PPPPllllaaaannnn
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1.  Spend class time modeling and scaffolding
appropriate "conferencing.”

2.  Enlist the support of parents, volunteers, and aides to
help so that struggling writers are not once again left
behind.

3.  Provide students with visual and verbal reminders of
their roles until they gain competence.

4.  Monitor students closely and provide feedback.

5.  Practice conferencing frequently.

6.  Confer with struggling students to identify topics for
      mini-lessons and to review their answers to the meta-
      cognitive questions from purpose, audience, content,
      and form.

7.   Select student partners carefully.  Struggling writers
      should have partners who provide specific feedback
      with sensitivity a couple of points at a time.

TTTTiiiippppssss    ffffoooorrrr    PPPPllllaaaannnnnnnniiiinnnnggggTTTTiiiippppssss    ffffoooorrrr    PPPPllllaaaannnnnnnniiiinnnngggg

CCCCoooonnnnffffeeeerrrreeeennnncccceeeessssCCCCoooonnnnffffeeeerrrreeeennnncccceeeessss

28

1.

2.

3.

5.

4.

6.

7.

Texas Center
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and Language Arts

FFFFooooccccuuuussss    ooooffffFFFFooooccccuuuussss    ooooffff

CCCCoooonnnnffffeeeerrrreeeennnncccceeee::::CCCCoooonnnnffffeeeerrrreeeennnncccceeee::::
•Purpose
•Audience
•Content
•Form

TTTThhhheeee    WWWWrrrriiiitttteeeerrrr TTTThhhheeee    PPPPaaaarrrrttttnnnneeeerrrr

Explains

Answers

Records

Listens

Evaluates

Suggests

TTTThhhheeee    PPPPllllaaaannnnnnnniiiinnnnggggTTTThhhheeee    PPPPllllaaaannnnnnnniiiinnnngggg

CCCCoooonnnnffffeeeerrrreeeennnncccceeeeCCCCoooonnnnffffeeeerrrreeeennnncccceeee
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Overhead #27Overhead #27Overhead #27Overhead #27Overhead #27

Overhead #28Overhead #28Overhead #28Overhead #28Overhead #28

Tips for PlanningTips for PlanningTips for PlanningTips for PlanningTips for Planning
ConferencesConferencesConferencesConferencesConferences

The PlanningThe PlanningThe PlanningThe PlanningThe Planning
ConferenceConferenceConferenceConferenceConference

• Use Overhead #28 to
provide tips for plan-
ning conferences.
(De La Paz & Gra-
ham, 1997)

Tell participants:

• Students should be
able to “conference”
effectively with the
teacher in whole
class instruction, and/
or in small group in-
struction before work-
ing in dyads.

• Conferences often
fail because students
do not have an agen-
da for the conference,
have failed to internal-
ize the process, and/
or have little owner-
ship of the product.

• Use Overhead #27 to
introduce how confer-
encing can be used as
a tool for helping stu-
dents plan more effec-
tively.  Refer participants
to Handout “The Plan-
ning Conference” for
more specific informa-
tion on the roles of the
writer and partner dur-
ing this conference.

• Emphasize that the pur-
pose of the conference
is to allow the writer a
forum to receive feed-
back on his or her ideas.
The primary role of the
partner is to suggest
ideas and give a prelim-
inary evaluation of the
writers planning.
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“Plan is revision at its purest.... The“Plan is revision at its purest.... The
revised plan allows you to avoid arevised plan allows you to avoid a
finished draft that does not meet thefinished draft that does not meet the
teacher or employer’s assignment.”teacher or employer’s assignment.”

(Murray, 1996, p. 110)(Murray, 1996, p. 110)

After conferencing, students should
revise their plans, incorporating any
changes after the planning conference.
Revised plans should be shared with the
teacher or the conference partner.

Revising now saves time and energy
later!

Texas Center
for Reading
and Language Arts

RRRReeeevvvviiiissssiiiinnnngggg    tttthhhheeee    PPPPllllaaaannnnRRRReeeevvvviiiissssiiiinnnngggg    tttthhhheeee    PPPPllllaaaannnn

29

Overhead #29Overhead #29Overhead #29Overhead #29Overhead #29

Overhead #30Overhead #30Overhead #30Overhead #30Overhead #30

Revising the PlanRevising the PlanRevising the PlanRevising the PlanRevising the Plan

• Use Overhead #29 to
remind participants
that plans are flexible,
and that students
should be encour-
aged to revise their
plans as necessary
after conferencing.

• Use Overhead #30 to
introduce the idea that
word processing pro-
grams and organiza-
tional software  tools
are a good way for stu-
dents, particularly
struggling writers, to
get preliminary
thoughts on paper.

• Discuss the availability
of computers in partic-
ipants’ schools and
how they can facilitate
student access to com-
puters.

• Note: It is important to
discuss the need to al-
low opportunities for
students to develop
keyboard skills and fa-
miliarity with the word
processing program
before beginning the
writing process.

• Tell participants we will
now focus on the draft-
ing stage of the writing
process.

Using ComputersUsing ComputersUsing ComputersUsing ComputersUsing Computers
for Planningfor Planningfor Planningfor Planningfor Planning

Texas Center
for Reading
and Language Arts

30

Word processing programs help students:

• Answer questions when planning
their writing.

• Easily organize and reorganize their
written thoughts during the
planning stage.

• Develop outlines  using the
conventional form or a software
organizational tool.

• Easily make changes to their
outlines.

UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr

PPPPllllaaaannnnnnnniiiinnnnggggPPPPllllaaaannnnnnnniiiinnnngggg
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WWWWhhhheeeennnn    DDDDrrrraaaaffffttttiiiinnnngggg............WWWWhhhheeeennnn    DDDDrrrraaaaffffttttiiiinnnngggg............

SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

• Write whatever
comes to mind with
little thought for
purpose, audience,
or form

• Focus rigidly on
mechanics, rules,
and formulas rather
than meaning

• Lack knowledge of
text structure

• Take few, if any,
risks

EEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssss

• Keep the plan in
mind while drafting

• Monitor whether
the draft fulfills the
plan

• Monitor whether
the draft and/or the
plan is effective

• Anticipate and
answer reader’s
questions

• Rely on a variety of
drafting strategies

(See El Dinary et al, 1995; Graham, Schwartz, & MacArthur, 1993; Mac Arthur et al., 1995;
Newcomer & Barenbaum. 1991; Wong, Wong, & Blenkinsop, 1989) 32
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“Writing is thinking.  And as we“Writing is thinking.  And as we
think our thoughts change.  We usethink our thoughts change.  We use
language to discover what welanguage to discover what we
know, what it means, and how weknow, what it means, and how we
feel about it.”feel about it.”

(Donald Murray, 1996, p. 114)(Donald Murray, 1996, p. 114)

DDDDrrrraaaaffffttttiiiinnnnggggDDDDrrrraaaaffffttttiiiinnnngggg

31

Overhead #31Overhead #31Overhead #31Overhead #31Overhead #31

Overhead #32Overhead #32Overhead #32Overhead #32Overhead #32

DraftingDraftingDraftingDraftingDrafting

When Drafting...When Drafting...When Drafting...When Drafting...When Drafting...

• Use Overhead #31
to introduce drafting
as a stage in the
writing process
analogous to the
beginning stages of
building.

• Explain that when
building a house,
the plan is used to
lay a foundation and
frame the house.
For the purposes of
our analogy, stu-
dents can think of
drafting paragraphs
as framing and
building rooms.
Rooms fit together
to form a unified
house.  Doors and
hallways allow
movement among
rooms,  just as tran-
sitions allow the
reader to move
smoothly from para-
graph to paragraph.

• Use Overhead #32
to emphasize the dif-
ferences between
effective and strug-
gling writers during
drafting.
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PPPPuuuurrrrppppoooosssseeee::::

AAAAuuuuddddiiiieeeennnncccceeee::::

CCCCoooonnnntttteeeennnntttt::::

FFFFoooorrrrmmmm::::

BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

IIIInnnnttttrrrroooodddduuuuccccttttiiiioooonnnnssss::::        TTTThhhheeee    EEEEnnnnttttrrrraaaannnncccceeeewwwwaaaayyyyIIIInnnnttttrrrroooodddduuuuccccttttiiiioooonnnnssss::::        TTTThhhheeee    EEEEnnnnttttrrrraaaannnncccceeeewwwwaaaayyyy

What do I want to accomplish
in my introduction?  What
lead will help accomplish my
purpose and give direction to
the rest of the paper?

What type of lead would
best capture my reader’s
attention?

What ideas do I need to
introduce or explain?  How
can I introduce my ideas?

How should I organize my
introduction material?  What
first?  Next?

33
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TTTTeeeeaaaacccchhhh    TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssssSSSSttttuuuuddddeeeennnnttttssss        RRRReeeellllaaaatttteeeeddddRRRReeeellllaaaatttteeeedddd        KKKKnnnnoooowwwwlllleeeeddddggggeeeeKKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    aaaannnndddd

SSSSkkkkiiiillllllllssssSSSSkkkkiiiillllllllssss    bbbbyyyy::::    bbbbyyyy::::
• Demonstrating effective

introductions and determining
critical attributes.

• Introducing strategies for gaining
the reader’s interest by describing
and showing examples of their
use.

BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

IIIInnnnttttrrrroooodddduuuuccccttttiiiioooonnnnssss::::        TTTThhhheeee    EEEEnnnnttttrrrraaaannnncccceeeewwwwaaaayyyyIIIInnnnttttrrrroooodddduuuuccccttttiiiioooonnnnssss::::        TTTThhhheeee    EEEEnnnnttttrrrraaaannnncccceeeewwwwaaaayyyy

34

Overhead #33Overhead #33Overhead #33Overhead #33Overhead #33

Overhead #34Overhead #34Overhead #34Overhead #34Overhead #34

Building the DraftBuilding the DraftBuilding the DraftBuilding the DraftBuilding the Draft

Building the DraftBuilding the DraftBuilding the DraftBuilding the DraftBuilding the Draft
(con’t)(con’t)(con’t)(con’t)(con’t)

• Because writers usu-
ally draft section by
section, this over-
head presents the
meta-cognitive ques-
tions a writer needs to
contemplate as he or
she drafts an intro-
duction.

• Use Overhead #33 to
explain that an intro-
duction is much like
the front door of a
house:  it is the en-
tranceway into the
rest of the paper and
is the first impression
the reader has of the
paper.

• Use Overhead #34 to
suggest that activities
are intended to build
student familiarity with
effective introductions.

• Refer participants to
the Handout “Drafting
Strategies” for a list of
effective introductory
techniques.
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

BBBBooooddddyyyy    PPPPaaaarrrraaaaggggrrrraaaapppphhhhssss::::        TTTThhhheeee    RRRRoooooooommmmssss

AAAAuuuuddddiiiieeeennnncccceeee::::AAAAuuuuddddiiiieeeennnncccceeee::::   What level of formality do I want
to use for this audience?  What
transition words will help my
reader know that this idea relates
to the other ideas?

PPPPuuuurrrrppppoooosssseeee::::PPPPuuuurrrrppppoooosssseeee::::     Where can I use elaboration to
help fulfill my purpose? Does this
sentence state my idea clearly?

CCCCoooonnnntttteeeennnntttt::::CCCCoooonnnntttteeeennnntttt::::     What else do I know about this
idea? How can I explain this idea?

FFFFoooorrrrmmmm::::FFFFoooorrrrmmmm::::          In how many ways am I sticking to
my plan?

35

•• Note:  Review with struggling writers theirNote:  Review with struggling writers their
answers to these questions.answers to these questions.
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

TTTTeeeeaaaacccchhhh    TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssssSSSSttttuuuuddddeeeennnnttttssss        RRRReeeellllaaaatttteeeeddddRRRReeeellllaaaatttteeeedddd        KKKKnnnnoooowwwwlllleeeeddddggggeeeeKKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd        aaaannnndddd    SSSSkkkkiiiillllllllssssSSSSkkkkiiiillllllllssss

bbbbyyyy::::bbbbyyyy::::
• Using paragraph structure, stressing its

flexible nature.
• Teaching them to develop topic sentences,

detailed supporting sentences, and
concluding sentences.

• Drawing from a repertoire of elaboration
techniques, and giving examples and
modeling each type.

• Providing a sentence-generating strategy.
• Elaborating at the sentence level.

BBBBooooddddyyyy    PPPPaaaarrrraaaaggggrrrraaaapppphhhhssss::::        TTTThhhheeee    RRRRoooooooommmmssss

36

Overhead #35Overhead #35Overhead #35Overhead #35Overhead #35

Overhead #36Overhead #36Overhead #36Overhead #36Overhead #36

Building the DraftBuilding the DraftBuilding the DraftBuilding the DraftBuilding the Draft
(con’t)(con’t)(con’t)(con’t)(con’t)

Building the DraftBuilding the DraftBuilding the DraftBuilding the DraftBuilding the Draft
(con’t)(con’t)(con’t)(con’t)(con’t)

• In order to draft effec-
tively, students must
be able to generate
sentences, elaborate,
and organize para-
graphs.  Struggling
writers often have dif-
ficulty with all of these
processes and will
need specific instruc-
tion in strategies.

• Use Overhead #36 to
review techniques
participants can use
to assist students dur-
ing the drafting stage.

• Refer participants to
relevant handouts
“Paragraphing, ”
“Sentence Expansion
Strategy,” and “Sen-
tence Generating
Strategy.”

• Use Overhead #35
to introduce the
questions a writer
would need to con-
template as he or
she drafts body
paragraphs.

• Remind partici-
pants that students
who struggle with
writing will require
frequent teacher
feedback.  Ask par-
ticipants how this
can be accom-
plished.
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeeeTTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee

aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy::::aaaannnndddd    SSSSkkkkiiiillllllllssss    bbbbyyyy::::
• Using examples of successful and

unsuccessful conclusions to
emphasize that effective
conclusions summarize content
and appeal to the reader.

• Modeling think-aloud techniques
that effective writers use to
conclude a text.

• Guiding  students in the use of
purpose, audience, content, and
form questions to choose among
techniques.

CCCCoooonnnncccclllluuuussssiiiioooonnnn::::        EEEExxxxiiiittttiiiinnnngggg    tttthhhhrrrroooouuuugggghhhh    tttthhhheeeeCCCCoooonnnncccclllluuuussssiiiioooonnnn::::        EEEExxxxiiiittttiiiinnnngggg    tttthhhhrrrroooouuuugggghhhh    tttthhhheeee

EEEEnnnnttttrrrraaaannnncccceeeeEEEEnnnnttttrrrraaaannnncccceeee

38
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

CCCCoooonnnncccclllluuuussssiiiioooonnnn::::        EEEExxxxiiiittttiiiinnnngggg    tttthhhhrrrroooouuuugggghhhh    tttthhhheeee    EEEEnnnnttttrrrraaaannnncccceeeeCCCCoooonnnncccclllluuuussssiiiioooonnnn::::        EEEExxxxiiiittttiiiinnnngggg    tttthhhhrrrroooouuuugggghhhh    tttthhhheeee    EEEEnnnnttttrrrraaaannnncccceeee

37

AAAAuuuuddddiiiieeeennnncccceeee::::            AAAAuuuuddddiiiieeeennnncccceeee::::                 How can I make an
impression on my audience
and/or cause them to think?
How can I avoid leaving my
reader feeling confused?

PPPPuuuurrrrppppoooosssseeee::::PPPPuuuurrrrppppoooosssseeee::::          How can I reiterate my
purpose?

CCCCoooonnnntttteeeennnntttt::::CCCCoooonnnntttteeeennnntttt::::           How can I summarize my
main point(s)?

FFFFoooorrrrmmmm::::FFFFoooorrrrmmmm::::                How should I order my
conclusion?

Overhead #37Overhead #37Overhead #37Overhead #37Overhead #37

Overhead #38Overhead #38Overhead #38Overhead #38Overhead #38

Building the DraftBuilding the DraftBuilding the DraftBuilding the DraftBuilding the Draft
(con’t)(con’t)(con’t)(con’t)(con’t)

Building the DraftBuilding the DraftBuilding the DraftBuilding the DraftBuilding the Draft
(con’t)(con’t)(con’t)(con’t)(con’t)

• Use Overhead #37
to present the
questions a writer
may ask while
drafting a conclu-
sion.

• Struggling writers
may have little under-
standing of the pur-
poses of conclusions
or techniques to use
to conclude the text.
Use Overhead #38 to
explain ways to help
writers     generate
good conclusions.

• Refer participants
back to questions
students answer for
purpose, audience,
content, and form
(Overheads #21-24).



Enhancing Writing Instruction for Secondary Students3030303030

Texas Center
for Reading
and Language Arts

DDDDrrrraaaaffffttttiiiinnnnggggDDDDrrrraaaaffffttttiiiinnnngggg

ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

SSSSttttrrrraaaatttteeeeggggyyyy::::    TTTTiiiimmmmeeeedddd,,,,    FFFFrrrreeeeeeee    WWWWrrrriiiittttiiiinnnngggg

38a

• Activate prior knowledge.

• Suspend normal writing
conventions temporarily.

• Allow sentences, phrases, or word
lists.

• Encourage the student to write for
the specified time.

Overhead #38aOverhead #38aOverhead #38aOverhead #38aOverhead #38a

• Use Overhead #38a to introduce the strategy of timed, free writing. This
strategy is designed to help students get their ideas on paper. For ex-
ample, timed writing allows students to have a free flow of thoughts with-
out concern for punctuation, spelling, and/or organization. Students are
encouraged to write whatever comes into their minds related to the topic.

• Activate prior knowledge to enrich the quality of the students’ writing.
Without this, struggling writers frequently produce very little. To begin to
activate the thought process the teacher and students should discuss
the topic and make connections to what they know about the topic.

• Mention to participants that procedures for timed, free writing are listed
below:

- give the amount of time (around 3 minutes) to be spent on writing
and explain that the conventions of writing do not apply at this time;

- remind the students that they can write words or phrases, not just
sentences and that they must write continuously for that specific
time period;

- set the timer and have the students begin writing;

- allow students to partner to discuss their writing and elaborate on
ideas.

Note: Have the students count the number of words written and graph
the results. This can be done periodically and kept as a record of progress.

Drafting forDrafting forDrafting forDrafting forDrafting for
Struggling WritersStruggling WritersStruggling WritersStruggling WritersStruggling Writers
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1.  Write on every other line.

2.  Write on one side of the
paper only.

3.  Focus on intended meaning.

4.  Follow your plan, realizing
that it may change later.

DDDDrrrraaaaffffttttiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmmDDDDrrrraaaaffffttttiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmm

tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmmtttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm

40

1.

2.

3.

4.
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TTTThhhheeee    WWWWrrrriiiitttteeeerrrrTTTThhhheeee    WWWWrrrriiiitttteeeerrrr

1.  Explains purpose,
audience, content, and
form to your partner.

2.  Reads your draft or a
selected portion of your
draft.

3.  Asks partner questions
to help you improve your
draft.
e.g.,  Do you understand
what I am trying to say?
How can I add more
elaboration here?
What could I say to make my
purpose clearer?

4.  Records any ideas or
changes.

TTTThhhheeee    PPPPaaaarrrrttttnnnneeeerrrrTTTThhhheeee    PPPPaaaarrrrttttnnnneeeerrrr

1.  Listens and notes
• intended purpose
• intended audience
• intended content
• intended form

2.  Listens to draft

3.    Answers your
partner’s questions.  You
may need to reread parts
of the paper.

4. Identifies the parts
that seem to follow the
plan.  Suggests ways to
improve.

TTTThhhheeee    DDDDrrrraaaaffffttttiiiinnnnggggTTTThhhheeee    DDDDrrrraaaaffffttttiiiinnnngggg

CCCCoooonnnnffffeeeerrrreeeennnncccceeeeCCCCoooonnnnffffeeeerrrreeeennnncccceeee

39

Overhead #39Overhead #39Overhead #39Overhead #39Overhead #39

Overhead #40Overhead #40Overhead #40Overhead #40Overhead #40

The DraftingThe DraftingThe DraftingThe DraftingThe Drafting
ConferenceConferenceConferenceConferenceConference

• Use Overhead #39 to
suggest roles for the
writer and partner dur-
ing the drafting con-
ference.

• Struggling writers of-
ten get stuck during
drafting or get off
track.  Drafting confer-
ences are one means
of helping the strug-
gling writers when
they need it the
most... while they are
writing.

• Note:  The purpose of
the drafting confer-
ence is to empower
the writer. The writer
is in charge of the
drafting conference.
Teach partners to pro-
vide feedback con-
structively.

• Drafting conferences
are intended to be
brief and to be dictat-
ed by the needs of the
writer at a particular
time during drafting.

• Refer participants to
Handout “The Draft-
ing Conference.”

Drafting Tips fromDrafting Tips fromDrafting Tips fromDrafting Tips fromDrafting Tips from
the Classroomthe Classroomthe Classroomthe Classroomthe Classroom

• Use Overhead #40 to
remind participants of
tips that will make the
drafting stage more
productive for stu-
dents.



Enhancing Writing Instruction for Secondary Students3232323232

Texas Center
for Reading
and Language Arts

41

Word processing programs can be used to
help students:

• Begin the process of writing a first
draft.

• Make changes as they proceed
without the frustration of erasing.

• Incorporate feedback more easily
from peer conferences.

UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr

DDDDrrrraaaaffffttttiiiinnnnggggDDDDrrrraaaaffffttttiiiinnnngggg

Texas Center
for Reading
and Language Arts

RRRReeeevvvviiiissssiiiinnnngggg    aaaassssRRRReeeevvvviiiissssiiiinnnngggg    aaaassss

RRRReeeemmmmooooddddeeeelllliiiinnnnggggRRRReeeemmmmooooddddeeeelllliiiinnnngggg
“Tell any group of teachers in a workshop“Tell any group of teachers in a workshop
that revision is the key to good writing andthat revision is the key to good writing and
you’ll generally see hearty nods ofyou’ll generally see hearty nods of
agreement.  The trouble is, so much energyagreement.  The trouble is, so much energy
has been spent on pre-writing and draftinghas been spent on pre-writing and drafting
before we ever get there.  Revision is like thebefore we ever get there.  Revision is like the
last stop on a long, long vacation.last stop on a long, long vacation.
Everybody is tired and really wants to get onEverybody is tired and really wants to get on
home, even if it means missing a fewhome, even if it means missing a few
things.”things.”

((Spandel Spandel & & StigginsStiggins, 1990, p. 106), 1990, p. 106)
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Overhead #41Overhead #41Overhead #41Overhead #41Overhead #41

Overhead #42Overhead #42Overhead #42Overhead #42Overhead #42

Revising asRevising asRevising asRevising asRevising as
RemodelingRemodelingRemodelingRemodelingRemodeling

• Use Overhead #42 to
emphasize that by the
time struggling writers
reach revision, they are
often tired of writing and
are ready to “recopy”
and turn in their papers.

• Ask participants if any-
one has ever remodeled
his/her house.  How did
this process begin?  Em-
phasize that remodeling
occurs out of a dissatis-
faction with the way
things are and a vision
of the possibilities.  The
teacher’s job is to help
engender both dissatis-
faction and vision in stu-
dents.  For students who
struggle with writing, the
“dissatisfaction” step
should be handled with
sensitivity to their years
of failure with this task.
Target a few areas at a
time to prevent over-
whelming students with
numerous revisions.

• Use Overhead #41 to
discuss how technolo-
gy can help struggling
writers begin the pro-
cess of drafting their
written work.

• Struggling writers expe-
rience difficulty with
generating a draft of
their ideas which results
in multiple erasures
and/or limited written
production.

• Word processing can
be used to encourage
students to write ideas,
knowing that elabora-
tion and editing can be
done easily.

Using ComputersUsing ComputersUsing ComputersUsing ComputersUsing Computers
for Draftingfor Draftingfor Draftingfor Draftingfor Drafting
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“Revision is a problem solving process”“Revision is a problem solving process”
——PressleyPressley & Associates, 1990 & Associates, 1990

PPPPhhhhaaaasssseeee    IIII
1.  Read each paragraph. At the end of each

paragraph, use purpose, audience, content, and
form questions to "locate a problem. "

2.  Use related knowledge and skills to improve the
paragraph, make choices about adding, deleting,
substituting, and rearranging.

3.  Make changes or mark areas for possible changes.
4.  Continue reading and evaluating the next

paragraph.
(adapted from Fitzgerald & Markham, 1987)

PPPPhhhhaaaasssseeee    IIIIIIII
After reading each paragraph, read each sentence,

answering the following questions for each
sentence:
• Does it make sense standing alone?
• Is it connected to my main idea?
• Can I add more?

 (adapted from Harris & Graham, 1992)

SSSSuuuuggggggggeeeesssstttteeeedddd    SSSStttteeeeppppssss    iiiinnnnSSSSuuuuggggggggeeeesssstttteeeedddd    SSSStttteeeeppppssss    iiiinnnn

RRRReeeevvvviiiissssiiiioooonnnnRRRReeeevvvviiiissssiiiioooonnnn

44
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WWWWhhhheeeennnn    RRRReeeevvvviiiissssiiiinnnngggg............WWWWhhhheeeennnn    RRRReeeevvvviiiissssiiiinnnngggg............

SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssSSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

• Can’t identify what

would improve their

writing

• Often fail to

recognize errors and

lapses in meaning

• Lack strategies and

skills for solving the

problems they can

identify

• Make revisions that

do not improve

quality of text

EEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssssEEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssss

• Focus on

organization of text

as a whole

• Evaluate text in

terms of goals

• Emphasize

substantive revision

• Check grammar,

syntax, spelling, and

word choice

(See El Dinary et al, 1995; Graham, Schwartz, & MacArthur, 1993; Mac Arthur et al., 1995;
MacArthur, Graham, & Schwartz, 1991; Newcomer & Barenbaum. 1991; Wong, Wong, &
Blenki nsop, 1989)
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Overhead #43Overhead #43Overhead #43Overhead #43Overhead #43

Overhead #44Overhead #44Overhead #44Overhead #44Overhead #44 Suggested Steps inSuggested Steps inSuggested Steps inSuggested Steps inSuggested Steps in
RevisionRevisionRevisionRevisionRevision

When Revising...When Revising...When Revising...When Revising...When Revising...

• Use Overhead #43 to
emphasize that effec-
tive writers do make
substantive revisions
while struggling writ-
ers fail to make mean-
ingful revisions for the
reasons listed.

• Use Overhead #44 to
discuss revision steps.
The first step in revi-
sion is locating a prob-
lem.  Students likely
will be more able to lo-
cate these problems if
they begin to evaluate
their own work section
by section or sentence
by sentence rather
than trying to tackle the
piece as a whole.

• Remind participants to
model and scaffold this
process.
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(Pressley & Associates, 1990)

RRRReeeevvvviiiissssiiiinnnngggg    aaaassssRRRReeeevvvviiiissssiiiinnnngggg    aaaassss

RRRReeeemmmmooooddddeeeelllliiiinnnngggg,,,,    RRRReeeemmmmooooddddeeeelllliiiinnnngggg,,,,    CCCCoooonnnntttt’’’’ddddCCCCoooonnnntttt’’’’dddd

45

I’m not sure that’s 
quite what I meant...

Then, how would 
you like to change it?

Substitute?

Add?

Delete?

Rearrange?

Overhead #45Overhead #45Overhead #45Overhead #45Overhead #45

Overhead #46Overhead #46Overhead #46Overhead #46Overhead #46Revising forRevising forRevising forRevising forRevising for
PurposePurposePurposePurposePurpose

• Use Overhead #46
to present the
questions a writer
may ask while re-
vising for purpose.

Note: Remind partic-
ipants to review
with their students
their answers to
these questions.
Students can high-
light parts of their
paper that answer
the questions.

Revising asRevising asRevising asRevising asRevising as
Remodeling (cont.)Remodeling (cont.)Remodeling (cont.)Remodeling (cont.)Remodeling (cont.)

• Use Overhead #45
to introduce the four
basic options in revi-
sion—adding, delet-
ing, substituting, and
rearranging.

• Adding information is
generally the easiest
revision technique
for struggling writers
and will generally im-
prove their writing
because most writ-
ers fail to give
enough information
(Pressley & Associ-
ates, 1990).

Texas Center
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Revising for Revising for PPPPuuuurrrrppppoooosssseeeePPPPuuuurrrrppppoooosssseeee

• What are the main words that make my
purpose clear?

• Does my paper answer the question
“So what?”

• Is my purpose clear?  If not, how can I make
it clearer?

• Is there any part of my paper which does not help
achieve my purpose?

46
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Revising for Revising for AAAAuuuuddddiiiieeeennnncccceeeeAAAAuuuuddddiiiieeeennnncccceeee

• Is the degree of formality
appropriate for my audience?

TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnnddddTTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd

SSSSkkkkiiiillllllllssss    bbbbyyyy::::SSSSkkkkiiiillllllllssss    bbbbyyyy::::
• Using examples and modeling to teach

students to identify writing that may fail
to reach its intended audience.

• Demonstrating how adding, deleting,
substituting, and rearranging can be used
to revise for audience.

• Using mini-lessons on style and diction
to demonstrate and teach revision for
audience.

• Is my choice of words
appropriate for my audience?

• Have I answered all of my
reader's questions?

• Is there anything my audience
might not understand?

48

TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssssTTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd    SSSSkkkkiiiillllllllssss

bbbbyyyy::::bbbbyyyy::::

• Identifying a variety of writer’s purposes
through the use of examples.

• Revising for purpose by displaying an
example of a paragraph that fails to
contribute to its intended purpose.

• Providing modeling, scaffolding, and
practice before asking students to revise
their own paragraphs independently for
purpose.

• Highlighting sentences or words that
clearly state the purpose.

Revising for Revising for PPPPuuuurrrrppppoooosssseeeePPPPuuuurrrrppppoooosssseeee

47

Overhead #47Overhead #47Overhead #47Overhead #47Overhead #47

Overhead #48Overhead #48Overhead #48Overhead #48Overhead #48

Revising for PurposeRevising for PurposeRevising for PurposeRevising for PurposeRevising for Purpose
(cont.)(cont.)(cont.)(cont.)(cont.)

Revising forRevising forRevising forRevising forRevising for
AudienceAudienceAudienceAudienceAudience

• Use Overhead #47 to
describe techniques
that can be used to
help students revise
their drafts.

• Before students will be
able to make meaning-
ful evaluations of their
purpose or revise for
purpose, they must
possess the relevant
background knowl-
edge and skills.

• Remind participants to
model how adding, de-
leting, substituting, or
rearranging may be an
appropriate method of
revising for purpose.

• Use Overhead #48 to
present the questions
a writer may ask while
revising for audience.

• Before students will be
able to make meaning-
ful evaluations of their
audience or revise for
audience, they must
possess the relevant
background knowl-
edge and skills.

• Remind participants to
view students’ an-
swers to these ques-
tions.
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TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnnddddTTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd

SSSSkkkkiiiillllllllssss    bbbbyyyy::::SSSSkkkkiiiillllllllssss    bbbbyyyy::::

• Identifying and evaluating main
ideas and elaboration.

• Locating common problems with
content:
• unclear main ideas
• unrelated or ineffective

elaboration
• insufficient elaboration.

• Revising by adding, deleting,
substituting, or rearranging
information.

• Making elaboration specific.

Revising for Revising for CCCCoooonnnntttteeeennnnttttCCCCoooonnnntttteeeennnntttt

50

Overhead #49Overhead #49Overhead #49Overhead #49Overhead #49

Overhead #50Overhead #50Overhead #50Overhead #50Overhead #50

Revising forRevising forRevising forRevising forRevising for
ContentContentContentContentContent

Revising forRevising forRevising forRevising forRevising for
Content (con’t)Content (con’t)Content (con’t)Content (con’t)Content (con’t)

• Before students will
be able to make
meaningful evalua-
tions of their con-
tent or revise for
content, they must
possess the rele-
vant background
know-ledge and
skills.

• Use Overhead #50
to   provide exam-
ples of knowledge
and skills that may
need to be devel-
oped.  The teacher
will need to scaffold
these skills.

Texas Center
for Reading
and Language Arts

Revising for Revising for CCCCoooonnnntttteeeennnnttttCCCCoooonnnntttteeeennnntttt

• Where have I stated my main idea?
• Have I included all the ideas from my plan?

• Have I told enough? Have I explained my
ideas so clearly that my reader will know
exactly what I mean?

• In what places can I add elaboration to make my
meaning clearer?

• Does my elaboration support the main idea?
• What parts aren't really related to my main ideas?

Can I delete them?
• What parts don't make sense?

• Have I said the same thing over and
over? Is it effective?

49

• Use Overhead #49
to present the
questions a writer
may ask while re-
vising for content.
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TTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnnddddTTTTeeeeaaaacccchhhh    SSSSttttuuuuddddeeeennnnttttssss    RRRReeeellllaaaatttteeeedddd    KKKKnnnnoooowwwwlllleeeeddddggggeeee    aaaannnndddd

SSSSkkkkiiiillllllllssss    bbbbyyyy::::SSSSkkkkiiiillllllllssss    bbbbyyyy::::

• Teaching strategies for
rethinking organization after
drafting by rearranging words,
sentences, and paragraphs.

• Providing techniques for
sentence level revision.

Revising for Revising for FFFFoooorrrrmmmmFFFFoooorrrrmmmm

52

• Have I organized my ideas into
paragraphs according to my plan?

• Does each section support my meaning?

• Does the order make sense?

• Does each point lead to the next?

• Are my ideas connected by transitions?

• Is there any part I should move?

• Do I have an introduction, body, and conclusion?

• Does the structure of the draft support and
advance the message?

Revising for Revising for FFFFoooorrrrmmmmFFFFoooorrrrmmmm

51

Overhead #51Overhead #51Overhead #51Overhead #51Overhead #51

Overhead #52Overhead #52Overhead #52Overhead #52Overhead #52

Revising for FormRevising for FormRevising for FormRevising for FormRevising for Form

Revising for FormRevising for FormRevising for FormRevising for FormRevising for Form
(con’t)(con’t)(con’t)(con’t)(con’t)

• Use Overhead #51 to
present the questions
a writer may ask while
revising for form.

• Use Overhead #52 to
provide examples of
knowledge and skills
that may need to be
developed.

• Before students will
be able to make
meaningful evalua-
tions of their organi-
zation or revise for
form, they must pos-
sess the relevant
background knowl-
edge and skills.

• Refer participants to
Handout “Strategies
for Revising Sen-
tence Structure.”
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RRRReeeevvvviiiissssiiiioooonnnnRRRReeeevvvviiiissssiiiioooonnnn
ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

52a

SSSSttttrrrraaaatttteeeeggggyyyy::::    CCCCoooolllloooorrrr    CCCCooooddddiiiinnnngggg    ffffoooorrrr    EEEExxxxppppaaaannnnssssiiiioooonnnn

Working Draft
For the last three years I saved every penny I
could get my hands on so that I could buy a
car. I saved for a long time and wanted it bad.
I thought about it a lot. Then my sixteenth
birthday arrived.  I was thrilled to go to the
bank, withdraw all my savings, and go with my
father to place my down payment on this
incredible purchase.

First Draft
I saved my money to buy a car.
I saved for a long time and wanted it bad. I
thought about it a lot.

When I was sixteen, I got the money from the
bank and I bought it.

Overhead #52aOverhead #52aOverhead #52aOverhead #52aOverhead #52a

• Use Overhead # 52a to explain to participants how to use a col-
or-coding revision strategy for expansion.

• Explain to the participants that to begin the color-coding process,
the teacher or peer editor chooses and highlights one or two
sentences for the students to expand (i.e., use more complex
form and content). If the students cannot expand the sentence(s)
on their own, modeling should be used to demonstrate how this
is accomplished. For example, the teacher can provide a list of
adjectives and ask the student to add at least one “describing
word” per sentence.

• Tell participants that the “First Draft” is an example of “bare bones”
writing and that the “Working Draft” shows the paragraph after
expansion of the first and fourth sentences. Mention that having
students ask themselves at least two questions regarding each
sentence can help them expand sentences.

• Refer participants to the Handout, “Revisions for Struggling Writ-
ers: Stages of Expansion,” to give them an example of how ex-
pansion can be used across drafts.

Revision forRevision forRevision forRevision forRevision for
Struggling WritersStruggling WritersStruggling WritersStruggling WritersStruggling Writers
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AAAAddddddddiiiittttiiiioooonnnnaaaallll    iiiiddddeeeeaaaassss    ffffoooorrrr    rrrreeeevvvviiiissssiiiinnnngggg::::

RRRReeeevvvviiiissssiiiioooonnnnRRRReeeevvvviiiissssiiiioooonnnn
ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

• Use teacher conferencing.

• Highlight sparingly.

• Choose specific colors for coding.

• Teach one revision at a time.

• Encourage peer questioning.

• Use graphic organizer.

• Provide access to computer.

52b

Overhead #52bOverhead #52bOverhead #52bOverhead #52bOverhead #52b

• Use Overhead #52b to provide additional information on revision strat-
egies and color-coding.

• Use teacher conferencing with the struggling student to discuss and
model expanding on the existing draft.

• Highlight a few sentences that need expansion. By highlighting a small
amount of text the student can focus more clearly and with less frustra-
tion than when dealing with the entire passage.

• Choose a specific color for each revision type (i.e., yellow for expan-
sion: adding more complex content or form; red for elaboration: clarify-
ing ideas that are presented).

• Teach one revision type at a time (e.g., expansion, elaboration). Se-
lecting only one reduces frustration for the struggling student.

• Use peer questioning to guide the writer toward expansion. Explain to
the participants that before using the peer questioning process as
mentioned on the overhead, students should be familiar with using
effective techniques to develop expansion and to provide feedback.

• Use a graphic organizer for each sentence if needed. Place the sen-
tence in the center and add at least two additional pieces of informa-
tion.

• Suggest to participants that many students find using a computer for
revision makes this task far less challenging because many revisions
can be made quickly and easily providing students possess basic word
processing skills.

Revision forRevision forRevision forRevision forRevision for
Struggling WritersStruggling WritersStruggling WritersStruggling WritersStruggling Writers
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2.  Encourage choice--this improves
motivation.

3.  Encourage additions--most student
writing is underdeveloped.

4.  Facilitate peer conferencing and
consultation.

5.  Pose questions related to purpose,
audience, content, and form.

RRRReeeevvvviiiissssiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmmRRRReeeevvvviiiissssiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmm

tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmmtttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm

53

1.

2.

3.

4.

Texas Center
for Reading
and Language Arts

Teacher and ClassTeacher and Class

Independent RevisionIndependent Revision

Teacher &
one student

Conference
w/self

Teacher &
two or three

students

Writer &
peer

RRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessssRRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessss

54

Overhead #53Overhead #53Overhead #53Overhead #53Overhead #53

Overhead #54Overhead #54Overhead #54Overhead #54Overhead #54

Revising Tips fromRevising Tips fromRevising Tips fromRevising Tips fromRevising Tips from
the Classroomthe Classroomthe Classroomthe Classroomthe Classroom

RevisionRevisionRevisionRevisionRevision
ConferencesConferencesConferencesConferencesConferences

• Use Overhead #53
to introduce tips in-
volved in implemen-
tation.

• Remind teachers
that modeling the
processes involved
in revising is easy if
teachers are active-
ly involved in revis-
ing their own work
and model this pro-
cess for students.

• Use Overhead #54
to explain confer-
encing as an impor-
tant revision tool.
Through a variety of
groupings, strug-
gling writers can re-
ceive the support
they need to even-
tually be able to re-
vise independently.

• Ask participants
what the strengths
and weaknesses of
each type of confer-
encing are.
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and Language Arts TTTThhhheeee    RRRReeeevvvviiiissssiiiioooonnnnTTTThhhheeee    RRRReeeevvvviiiissssiiiioooonnnn

CCCCoooonnnnffffeeeerrrreeeennnncccceeeeCCCCoooonnnnffffeeeerrrreeeennnncccceeee

SSSStttteeeepppp    1111SSSStttteeeepppp    1111 The partner listens and praises.

SSSStttteeeepppp    2222SSSStttteeeepppp    2222
The writer and partner
reread and evaluate.

SSSStttteeeepppp    3333SSSStttteeeepppp    3333         The writer records
questions, comments, and
suggestions.

SSSStttteeeepppp    5555SSSStttteeeepppp    5555Discuss questions, comments
and suggestions with the writer.

SSSStttteeeepppp    6666SSSStttteeeepppp    6666The writer
revises.

SSSStttteeeepppp    4444SSSStttteeeepppp    4444
The writer asks the partner
questions about step 3.

55
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1. Students need to be taught to
conference effectively.

2. While conferencing, other students can
be engaged in reading, writing, or peer
conferencing.

3. Modeling is extremely important in
teaching conferencing. Prepare a
monologue in which you play the role
of both the writer and the peer to
demonstrate; ask for a volunteer from
the class to help model conferencing,
enlist help of a teacher or aide, or tape
record a good conference.

RRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessss::::RRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessss::::

TTTTiiiippppssss    ffffrrrroooommmm    tttthhhheeeeTTTTiiiippppssss    ffffrrrroooommmm    tttthhhheeee

CCCCllllaaaassssssssrrrroooooooommmmCCCCllllaaaassssssssrrrroooooooommmm

56

1.

2.

3.

Overhead #55Overhead #55Overhead #55Overhead #55Overhead #55

Overhead #56Overhead #56Overhead #56Overhead #56Overhead #56

The RevisionThe RevisionThe RevisionThe RevisionThe Revision
ConferenceConferenceConferenceConferenceConference

RevisionRevisionRevisionRevisionRevision
Conferences: TipsConferences: TipsConferences: TipsConferences: TipsConferences: Tips
from the Classroomfrom the Classroomfrom the Classroomfrom the Classroomfrom the Classroom

• Use Overhead #56 to
emphasize that class
time spent teaching
conferencing will pay off
in the long run by mak-
ing students  more in-
dependent.

• Remind participants
that this will include
teaching them how to
give specific praise; ask
helpful questions; make
constructive com-
ments; and give sug-
gestions.

• Suggest that partici-
pants prepare a mono-
logue in which you play
the role of both the writ-
er and the peer.  Ask for
a volunteer from the
class to help model
conferencing, enlist
help of a teacher or
aide, or tape record a
good conference.

• Use Overhead #55 to
introduce suggested
steps in the revision
conference.

• Refer participants to
“Peer Revision Guide”
Handout which can be
used as a guide for stu-
dents.

• Remind participants
that scaffolding is es-
sential to avoid confer-
encing problems.
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EEEEddddiiiittttiiiinnnngggg::::        CCCClllleeeeaaaannnniiiinnnngggg    uuuuppppEEEEddddiiiittttiiiinnnngggg::::        CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp

aaaafffftttteeeerrrr    CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaafffftttteeeerrrr    CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn

What is editing?

When should writers edit?

Why teach editing skills?

Who is responsible for
editing?

Texas Center
for Reading
and Language Arts

Texas Center
for Reading
and Language Arts

57

UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr

RRRReeeevvvviiiissssiiiinnnnggggRRRReeeevvvviiiissssiiiinnnngggg

Word processing programs can help
students:

• Revise their work by elaborating
on sentences and paragraphs.

• Try out different ideas more easily
than on paper.

• Reorganize sentences and
paragraphs easily.

• Incorporate ideas from teacher and
peer conferences into their written
work more easily.

Overhead #57Overhead #57Overhead #57Overhead #57Overhead #57

Overhead #58Overhead #58Overhead #58Overhead #58Overhead #58Editing:  CleaningEditing:  CleaningEditing:  CleaningEditing:  CleaningEditing:  Cleaning
up afterup afterup afterup afterup after
ConstructionConstructionConstructionConstructionConstruction

• Use Overhead #58
to review the nature
and purposes of ed-
iting.  Refer to Hand-
out “Editing” for a
more detailed dis-
cussion.

• Use Overhead #57
to continue the dis-
cussion of the role of
technology in help-
ing struggling writers
revise their written
work.

• Discuss how stu-
dents can elaborate
and reorganize their
work easily once
they decide on
changes that need to
be made.

Using Computers forUsing Computers forUsing Computers forUsing Computers forUsing Computers for
RevisingRevisingRevisingRevisingRevising
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TTTTooooppppiiiiccccssssTTTTooooppppiiiiccccssss

• Elimination of  sentence
fragments and run-ons

• Sentence variety
• Verb tense
• Subject-verb agreement
• Pronoun-antecedent

agreement
• Use of strong, vivid

verbs
• Use of specific nouns
• Comma rules
• Other punctuation rules
• Capitalization
• Spelling

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr

CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnnCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn

60
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““Students do not come to class knowingStudents do not come to class knowing
how to look at their own compositions ashow to look at their own compositions as
readers and consequently, they are notreaders and consequently, they are not
skillful at scrutinizing either their own orskillful at scrutinizing either their own or
their peerstheir peers’’ writing. writing.””

(van Allen, 1988)(van Allen, 1988)

““Proofreading is like the quality-controlProofreading is like the quality-control
stage at the end of an assembly line.stage at the end of an assembly line.
Think of it in these terms and youThink of it in these terms and you’’ll seell see
why you  shouldnwhy you  shouldn’’t consider a papert consider a paper
finished until you have proofread it withfinished until you have proofread it with
finicky thoroughness.  Proofreading is [thefinicky thoroughness.  Proofreading is [the
writerwriter’’s] responsibility, not the readers] responsibility, not the reader’’s.s.
Your object is to court your reader, notYour object is to court your reader, not
alienate him.alienate him.””

((TrimbleTrimble, 1975, p. 96), 1975, p. 96)

KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............

59

CCCCAAAAUUUUTTTTIIIIOOOONNNN!!!!

Overhead #59Overhead #59Overhead #59Overhead #59Overhead #59

Overhead #60Overhead #60Overhead #60Overhead #60Overhead #60 Cleaning up afterCleaning up afterCleaning up afterCleaning up afterCleaning up after
ConstructionConstructionConstructionConstructionConstruction

• Use Overhead #60 to
introduce knowledge
and skills a writer will
need to acquire to be
an effective editor.

• Remind participants
that with struggling
writers, the “cleaning
up” stage should fo-
cus on only a few
problem areas at a
time so as not to over-
whelm and discour-
age students.

Keep in Mind...Keep in Mind...Keep in Mind...Keep in Mind...Keep in Mind...

• Use Overhead #59 to
remind participants
that students typically
are not skilled at edit-
ing because they  lack
strategies for effec-
tively scrutinizing their
own work as well as
knowledge conven-
tions.

• Emphasize that
proofreading and ed-
iting are essential
skills in preventing
alienation of the read-
er.

• Note: Although the
Trimble quote is dat-
ed, the message is
more pertinent today.
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• “Editing checklists” of
persistent problems

• Single-focus peer editing
• Posting references and

reminders
• Revising of sentence starts
• Editing groups
• Editing consultants
• Reading backwards for

spelling errors

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr

CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        SSSSttttrrrraaaatttteeeeggggiiiieeeessssCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        SSSSttttrrrraaaatttteeeeggggiiiieeeessss

61
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Overhead #61Overhead #61Overhead #61Overhead #61Overhead #61Cleaning up afterCleaning up afterCleaning up afterCleaning up afterCleaning up after
Construction:Construction:Construction:Construction:Construction:
StrategiesStrategiesStrategiesStrategiesStrategies

• Use Overhead #61
to introduce strate-
gies that teachers
can use to teach ed-
iting. Refer partici-
pants to handout
“Cleaning Up after
Construction: Strate-
gies” for more infor-
mation about editing.
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Overhead #61aOverhead #61aOverhead #61aOverhead #61aOverhead #61a

Editing forEditing forEditing forEditing forEditing for
Struggling WritersStruggling WritersStruggling WritersStruggling WritersStruggling Writers

• Use Overhead #61a to tell the participants that clocking is an effective
editing strategy (Carroll & Wilson, 1993).

• Tell participants that procedures for clocking are as follows:

- Students sit facing each other in two concentric circles.
- Each student has a working draft of their paper.
- A teacher-made editing form is provided listing area(s) to be edited

(e.g., spelling, punctuation). This form is clipped to the student draft.
See Handout, “Editing Form for Clocking.”

- Students trade papers with the student seated directly across from
them in the circle.

- Students look for and mark errors in the specific area being edited
(e.g., spelling).

- Student editors sign the editing form on the line beside the speci-
fied edit and return the paper to the author.

- Students on the outside of the circle move one seat to the right and
the process continues with the next area to be edited.

• Remind participants that students must be aware that cooperative
behavior is important for this process to work smoothly. The teacher
may explain the process to a small group of students and have them
model the process to the entire class.

• Refer participants to the Handout, “Student Editing Rules to Accom-
pany Clocking.”

• Suggest to participants that the IEP guides the adaptations. This docu-
ment should be consulted for information in dealing with all identified
students.

EEEEddddiiiittttiiiinnnnggggEEEEddddiiiittttiiiinnnngggg
ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

SSSSttttrrrraaaatttteeeeggggyyyy::::    CCCClllloooocccckkkkiiiinnnngggg PPPPoooossssssssiiiibbbblllleeee    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

• Model the editing  process
using “think alouds” and
demonstrations.

• Allow more time for
editing.

• Provide mini-lessons on the
editing skills required.

• Begin by editing only one
area at a time.

• Pair a struggling student
with a successful student.

• Teach collaborative skills to
facilitate interaction among
students.

61a
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• The student should be the first editor of his or
her own work, using checklists and other
strategies.

• Use peers as editors (after the teacher has
modeled strategies and taught the students to
make appropriate comments).

• Have students put a well-edited piece (edited
by both self and peer) in an editing basket for a
final teacher editing conference.

• Use mini-lessons to build knowledge and skills
for the whole class or small groups of students.

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr

CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmmCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmm

tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmmtttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm

(Graves, 1996; Hillerich, 1985; TEA, 1990; Weaver, 1996) 62

1.

2.

3.

4.

Overhead #62Overhead #62Overhead #62Overhead #62Overhead #62

Cleaning up afterCleaning up afterCleaning up afterCleaning up afterCleaning up after
Construction:  TipsConstruction:  TipsConstruction:  TipsConstruction:  TipsConstruction:  Tips
from the Classroomfrom the Classroomfrom the Classroomfrom the Classroomfrom the Classroom

• Use Overhead #62 to
explain that these tips
were synthesized from
leading  teachers and
researchers.  By follow-
ing these tips, teachers
can avoid many of the
frustrations associated
with teaching editing.

• Suggest to participants
that after reviewing the
paper briefly at his or
her convenience, the
teacher conferences
with the student about
one or two editing skills.

• Suggest to participants
that after modeling and
collaborative practice,
students should apply
editing skills to their own
paper.

Texas Center
for Reading
and Language Arts

• Teach one skill at a time.

• Don’t expect students to proofread for conventions
which have not been taught.

• Use selective marking to focus on the particular
kinds of errors that the teacher has tried to help the
student eliminate.

• Place a check mark at the end of the line with the
error and ask the writer to find and correct.

• Don’t just assign editing.  Teach the necessary
skills,  strategies, and symbols.

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr

CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmmCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmm

tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm    tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm    ((((((((ccccoooonnnn’’’’ttttccccoooonnnn’’’’tttt))))))))

(Graves, 1996; Hillerich, 1985; TEA, 1990; Weaver, 19 96 ) 63

5.

6.

7.

8.

9.

Overhead #63Overhead #63Overhead #63Overhead #63Overhead #63Cleaning up afterCleaning up afterCleaning up afterCleaning up afterCleaning up after
Construction:  TipsConstruction:  TipsConstruction:  TipsConstruction:  TipsConstruction:  Tips
from the Classroomfrom the Classroomfrom the Classroomfrom the Classroomfrom the Classroom
(cont.)(cont.)(cont.)(cont.)(cont.)

• Use Overhead #63 to
explain that these tips
were synthesized from
the expertise of leading
teachers and research-
ers.  By following these
tips, teachers can avoid
many of the frustrations
associated with teach-
ing editing.

• Suggest to participants
that students can keep
a list of conventions
from which to proofread.
This list will grow over
the course of the year.

• Refer participants to
Handout “Cleaning Up
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Texas Center
for Reading
and Language Arts

64

UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr

EEEEddddiiiittttiiiinnnnggggEEEEddddiiiittttiiiinnnngggg

Word processing programs can help
students:

• Edit their work.

• Make changes in text based on
recommendations from peer and
teacher conferences.

Overhead #64Overhead #64Overhead #64Overhead #64Overhead #64

• Use Overhead #64 to
conclude the discus-
sion of the role of tech-
nology in helping
struggling writers edit
their written work.

• Discuss how spell
check programs can
be beneficial for many
struggling writers but
may not be appropri-
ate for those students
with spelling problems
so severe that spell
check won’t recognize
the words. In this
case, other types of
spell check technolo-
gies (e.g., speak and
spell tools) are recom-
mended.

Using Computers forUsing Computers forUsing Computers forUsing Computers forUsing Computers for
EditingEditingEditingEditingEditing
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64a

Instructional
Design

Adaptations

Behavioral
Support

Adaptations
Instructional/

Curricular
Adaptations

SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssssSSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss

PPPPoooossssiiiittttiiiivvvveeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg    CCCCoooommmmmmmmuuuunnnniiiittttyyyy

aaaannnndddd    AAAAcccccccceeeessssssss    ttttoooo    tttthhhheeee
GGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

Overhead #64aOverhead #64aOverhead #64aOverhead #64aOverhead #64a

Note:  Use Overheads # 64a through # 64k to give more specific infor-
mation about making adaptations.

• Use Overhead # 64a to review with the participants the three types of
adaptations. Remind participants to reflect on struggling readers and
writers including students with disabilities and the adaptations required
as they continue through this guide. (Have participants continue to
add to the chart paper if this process is being used.)

Student SuccessStudent SuccessStudent SuccessStudent SuccessStudent Success
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Overhead #64bOverhead #64bOverhead #64bOverhead #64bOverhead #64b

• Plan for adaptations

• Access resources

• Collaborate

• Integrate technology

• Assess learning

• Monitor student progress

64b

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnntttt

• Use Overhead # 64b to remind participants of the importance of in-
structional design adaptations. For struggling readers and writers to
benefit from instruction, the teacher must plan for adaptations, ac-
cess resources, collaborate, integrate technology, assess learning,
and monitor student progress.

Instructional DesignInstructional DesignInstructional DesignInstructional DesignInstructional Design
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations
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Overhead #64cOverhead #64cOverhead #64cOverhead #64cOverhead #64c

64c

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnnttttssss

   PPPPllllaaaannnn    ffffoooorrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

AAAAcccccccceeeessssssss
RRRReeeessssoooouuuurrrrcccceeeessss

CCCCoooollllllllaaaabbbboooorrrraaaatttteeee    

• Establish expectations
• Identify setting demands
• Consider needs of learners
• List adaptations and resources
• Develop and gather resources

• Use special materials
• Obtain special equipment
• Consult among special and general educators

and specialists

• Focus on IEP and general education
curriculum

• Agree on student’s goals
• Share responsibilities
• Problem solve and provide support for each

other

    • Use Overhead #64c to introduce instructional design adaptations.

Plan for Adaptations:

• Explain that the first step in planning adaptations for students with
special needs is to establish expectations for student outcomes.
What goals and objectives are listed on the IEP and what skills are the
student expected to master and demonstrate at the end of the lesson
or unit?

• Think about the demands  needed to complete the tasks associated
with the expectations or outcomes (e.g., note taking, writing, group
work). Identifying setting demands will help to determine which part of
the instruction and/or assignment is too challenging and how to mod-
ify the task so that students with special needs can successfully com-
plete the assignment.

• Keep  student’s strengths and  needs  in mind while planning for the
lesson (e.g., refer to student’s IEP modification page if necessary).

• Identify the types of adaptations and resources  necessary for the
student to benefit from instruction (e.g., extended time, support for
reading, manipulatives for math, token system for completing work).

• Develop and/or gather needed resources . Collect resources in ad-
vance (e.g., getting Braille text completed for a student who is blind;
getting books on tape).

• Ask participants to pair and in one minute generate suggestions for
implementing plans for adaptations. Partners may share in large group
and add to adaptation charts.

Instructional DesignInstructional DesignInstructional DesignInstructional DesignInstructional Design
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations
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Overhead #64c (cont.)Overhead #64c (cont.)Overhead #64c (cont.)Overhead #64c (cont.)Overhead #64c (cont.)

Instructional DesignInstructional DesignInstructional DesignInstructional DesignInstructional Design
Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)

Access Resources

• Mention to participants that these are examples of special materials: vi-
sual aids, pictures, flash cards, high-interest/controlled-vocabulary read-
ing materials, manipulatives, instructional games, spell checker, and soft-
ware.

• Tell participants the following are examples of special equipment: magni-
fying glass, tape recorder, large print books, Braille, FM system, and com-
puter with grammar and spellchecker. (See Handout for list of “Assistive
Technology Devices.”)

• Say that the following is a list of personnel resources: behavior special-
ists, vision specialists, special education teachers, curriculum specialists,
inclusion specialists, and technology specialists. (See Handout, “Related
Service Personnel” of specialists.)

• Ask participants to choose one or two disability categories and give ex-
amples of materials, equipment, and personnel resources that the teacher
may need in order to teach a lesson so that these students will benefit
from instruction. Either small or large groups can participate in this activity.

Collaborate

• Discuss the importance of collaboration among general and special edu-
cation teachers and other related specialists and with parents in prepar-
ing instructional adaptations for students with special needs. (See Hand-
out, “Related Service Personnel”  for a list of specialists who serve stu-
dents with disabilities.)

• Explain that there should be a consensus in decision-making regarding
the identification of a student’s educational goals and objectives using the
IEP if the student has an identified disability. In considering these goals,
discuss the importance of student participation in the general education
curriculum. This may vary depending on the student’s learning levels and
disabilities in relation to the goals of the lesson.  For example, a struggling
reader may use taped books and partner reading along with study guides
to access the social studies textbook. In contrast, a student with moderate
cognitive disabilities may be learning to recognize and demonstrate key
concepts of the lesson.

• Tell participants that general and special education teachers and other
specialists should share responsibilities and work together to identify, ac-
cess, and gather resources necessary for adaptations. Have participants
discuss how this can work.

• Mention that problems will naturally arise (e.g., special materials not avail-
able, student with autism disrupting class with occasional outbursts). Use
formal (e.g., grade level/cohort planning meetings, student study teams,
teacher assistance teams) and informal problem solving to resolve stu-
dent problems.  The key is to support each other to assist students in
attaining their goals.
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Overhead #64dOverhead #64dOverhead #64dOverhead #64dOverhead #64d

64d

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnnttttssss    ((((ccccoooonnnntttt....))))

• Computer-assisted instruction

• Writing tools

• Communication devices

• Internet

• Assess learning needs and levels

• Set goals

• Provide on-going monitoring

• Give frequent and immediate feedback

IIIInnnntttteeeeggggrrrraaaatttteeee
TTTTeeeecccchhhhnnnnoooollllooooggggyyyy

AAAAsssssssseeeessssssss
LLLLeeeeaaaarrrrnnnniiiinnnngggg

MMMMoooonnnniiiittttoooorrrr
SSSSttttuuuuddddeeeennnntttt

PPPPrrrrooooggggrrrreeeessssssss

• Use Overhead #64d to discuss integrating technology, assessing learn-
ing, and monitoring student progress.

Integrate T echnology

• Explain that:

- There are a number of areas where technology could assist
struggling readers and writers. Examples include computer-
based reading, writing assistance, augmentative communi-
cation, access to reference materials, adaptive switches, and
materials modifications.

- Computer-assisted instruction can be a powerful adaptation
tool for struggling readers and writers. Teachers can use tools
such as tutorial, practice, and simulation software to promote
problem solving.

- Writing tools can be used in creating outlines, graphic orga-
nizers, idea webs or maps, and assisting with word process-
ing including spelling and grammar checkers.

- Assistive devices such as auditory trainers and voice recog-
nition programs may be needed by some struggling readers
and writers in order to benefit from instruction. (See Hand-
out, “Assistive Technology Devices” for list of assistive de-
vices.)

- Reference materials for research papers and other class
projects can be accessed via websites and the Internet. For
students with visual impairments access to web sites and the
Internet can be accomplished with the assistance of the vi-
sion specialist who should know about software that promotes
accessibility.

Instructional DesignInstructional DesignInstructional DesignInstructional DesignInstructional Design
Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)
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Overhead #64d (cont.)Overhead #64d (cont.)Overhead #64d (cont.)Overhead #64d (cont.)Overhead #64d (cont.)

Assess Learning

• Mention that assessment is an essential component of instruc-
tion for students with special learning needs. While planning for
assessment, be sure to consider student needs and any adapta-
tions necessary for the students during assessment. (Refer to
student’s IEP modification page if the student has an identified
disability.) For example, students may need one-to-one test ad-
ministration, small group setting, shortened tests, extended time
for tests, or the use of a calculator or other special materials and
equipment. Also, use curriculum-based assessment or alterna-
tive methods of assessment.

Monitor Student Progress

• Tell participants that:

- Monitoring strugging readers and writers’ progress and pro-
viding feedback help the teacher determine when these stu-
dents require extra assistance. Instruction should be adjusted
accordingly. Both monitoring and feedback should be frequent
and ongoing. Teach students how to monitor their own progress.
For example, students can chart their reading rate or number
of math facts completed.

- Involving students in setting individual, academic, and behav-
ioral goals is important, especially at the secondary level. Stu-
dents are more likely to improve if they have ownership of their
goals and objectives.

Extended W orkshop: Lesson Plan

• If time permits, have small groups plan a lesson for an inclusion
class incorporating instructional adaptations. Groups should con-
sist of general and special education teachers and other spe-
cialists. Have groups plan their lesson to focus on adaptations
for a particular student with a disability in a subject matter  they
choose. Have groups then share their lesson with the other par-
ticipants.

Instructional DesignInstructional DesignInstructional DesignInstructional DesignInstructional Design
Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)
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Overhead #64eOverhead #64eOverhead #64eOverhead #64eOverhead #64e

• Use Overhead #64e to remind participants of the examples of
instructional and curricular adaptations. For example, struggling
readers and writers generally require more explicit instruction
including teacher modeling using “think alouds.” (See Handout,
“Suggestions for Adaptations.”)

• Explain that the next two overheads give examples for two of the
adaptations, “Make Learning Visible and Explicit” and “Provide
Multiple Ways to Demonstrate Learning.”

Instructional andInstructional andInstructional andInstructional andInstructional and
CurricularCurricularCurricularCurricularCurricular
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations

Texas Center
for Reading
and Language Arts

64e

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

• Consider student’s literacy levels and needs

• Activate background knowledge
• Use clear, simple directions
• Provide opportunities to respond

• Adjust pacing and provide feedback

• Make learning visible and explicit
• Highlight key information/concepts

• Break task or activity into steps
• Use games to provide practice

• Provide multiple ways to demonstrate learning

CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr::::

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll::::
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Overhead #64fOverhead #64fOverhead #64fOverhead #64fOverhead #64f

• Use Overhead #64f to discuss strategies for making learning visible and
explicit.

• Remind the participants of common sayings:

“A picture is worth a thousand words.”
“Modeling isn’t the best way to teach, it is the only way to teach.”
(Albert Schweitzer)

• Discuss that research demonstrates that struggling readers and writers
including students with disabilities learn better when taught the steps in
cognitive processes (e.g., steps for finding main idea and solving math
word problems).

• Tell participants that these students need systematic, explicit instruction in
how to complete complex, cognitive processes. This type of instruction
consists of modeling the steps including the thinking that occurs (i.e., “think
alouds”) and then having the students think aloud as they do the steps. It
is also helpful to provide a written list of steps and have the students self-
monitor as they complete each step.

• Suggest that participants provide examples that demonstrate steps and
monitoring for a particular skill. For example, write the steps involved in
solving a word problem or list the steps in editing a written work.

• Discuss how adding visual and tactile cues to auditory information help
make the auditory information more visible and explicit.

Examples are:
- When sounding out a word, have students push markers into boxes for

each sound.
- Have students clap the words in a sentence.
- When lecturing, write the key words for each point on an overhead.

Instructional andInstructional andInstructional andInstructional andInstructional and
CurricularCurricularCurricularCurricularCurricular
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations

Texas Center
for Reading
and Language Arts

64f

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr

AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

MMMMaaaakkkkeeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg

VVVViiiissssiiiibbbblllleeee    aaaannnndddd

EEEExxxxpppplllliiiicccciiiitttt

• Use modeling and “think alouds”

• Provide a written list of steps

• Have students self-monitor as they
complete each step

• Support auditory information with
visual and tactile cues
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Texas Center
for Reading
and Language Arts

64g

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

PPPPrrrroooovvvviiiiddddeeee    MMMMuuuullllttttiiiipppplllleeee    WWWWaaaayyyyssss    

TTTToooo    DDDDeeeemmmmoooonnnnssssttttrrrraaaatttteeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg

Examples:

•  Advertisement

•  News release

•  Web or map

•  Comic strip

•  Collage

•  Diorama

Overhead #64gOverhead #64gOverhead #64gOverhead #64gOverhead #64g

Instructional andInstructional andInstructional andInstructional andInstructional and
CurricularCurricularCurricularCurricularCurricular
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations

• Use Overhead # 64g to expand on multiple ways to demonstrate
learning other than a book report.

• Explain that struggling readers and writers may know the informa-
tion, but may not be able to demonstrate effectively this learning
because of their learning needs.

• Ask participants to expand the list of alternatives to the traditional
book report. Share the groups’ ideas either orally or by placing them
on chart paper.
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Overhead #64hOverhead #64hOverhead #64hOverhead #64hOverhead #64h

64h

BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSttttrrrraaaatttteeeeggggiiiieeeessss    tttthhhhaaaatttt    iiiinnnnccccrrrreeeeaaaasssseeee    aaaapppppppprrrroooopppprrrriiiiaaaatttteeee    ssssttttuuuuddddeeeennnntttt

bbbbeeeehhhhaaaavvvviiiioooorrrrssss    aaaarrrreeee::::

• Provide structure and be consistent

• Use proactive teaching

• Teach alternative behaviors

• Use Overhead #64h to remind participants of the three types of
behavioral support adaptations.

Behavioral SupportBehavioral SupportBehavioral SupportBehavioral SupportBehavioral Support
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations
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Overhead #64iOverhead #64iOverhead #64iOverhead #64iOverhead #64i

64i

BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

PPPPrrrroooovvvviiiiddddeeee

SSSSttttrrrruuuuccccttttuuuurrrreeee
aaaannnndddd        BBBBeeee

CCCCoooonnnnssssiiiisssstttteeeennnntttt

        UUUUsssseeee

PPPPrrrrooooaaaaccccttttiiiivvvveeee

    TTTTeeeeaaaacccchhhhiiiinnnngggg

• Gain student’s attention:  visual, verbal, and
tactile cues

• Prevent problem behavior rather than react:

- Catch them when they’re learning

- Catch them being good

- Identify reasons for problem behavior

- Modify factors eliciting problem behavior

• Arrange classroom environment

• Establish clear rules, routines, and expectations

• Inform students of consequences for positive and
negative behaviors

• Provide cues for transitions or changes

• Use Overhead #64i to discuss two major types of behavioral sup-
port: consistent and proactive teaching.

Provide Structure and Be Consistent

• Explain that classroom management requires structure and consis-
tency.

- Plan and arrange the environment. Organization enhances stu-
dent attention.

- Establish rules and expectations. Rules should be stated posi-
tively, displayed, and limited (i.e., 3 to 5). Have the class gener-
ate the rules and expectations in order to promote “buy-in.”

- Use natural and logical consequences for positive and negative
behaviors (e.g., call on students who raise their hand and redi-
rect students who speak out of turn).

- Prepare students for transitions and change by giving frequent
cues. Establish time limits for transitions.

Use Proactive T eaching

• Explain that proactive teaching can prevent problem behaviors by
getting students’ attention and/or changing factors that elicit those
behaviors.

• Use such techniques as gaining attention, using the student’s name,
greeting them at the door, and being in close proximity. Also, vary-
ing voice, providing interesting materials, and sitting at eye level to
“hook” student’s attention can be effective.

Behavioral SupportBehavioral SupportBehavioral SupportBehavioral SupportBehavioral Support
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations
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Overhead #64i (cont.)Overhead #64i (cont.)Overhead #64i (cont.)Overhead #64i (cont.)Overhead #64i (cont.)

• Be proactive rather than reactive. Be alert to students’ on-task
behavior and encourage their efforts.

• Identify reasons for problem behavior. The factors which elicit
problem behavior can be modified, thereby preventing the be-
havior. For example, if a student regularly engages in a number
of avoidance behaviors (e.g., sharpening pencil, searching in
desk, talking to neighbor) when a math problem solving assign-
ment is given, it may be that the work is too difficult for the stu-
dent to do independently. The teacher should determine if this
assumption is correct and if so, modify the task accordingly.

• Consult with the special education teacher to determine the be-
havioral support plan that may be identified in the IEP.

Behavioral SupportBehavioral SupportBehavioral SupportBehavioral SupportBehavioral Support
Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)
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Overhead #64jOverhead #64jOverhead #64jOverhead #64jOverhead #64j

64j

BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

TTTTeeeeaaaacccchhhh    

AAAAlllltttteeeerrrrnnnnaaaattttiiiivvvveeee

BBBBeeeehhhhaaaavvvviiiioooorrrr

• Appropriate social and communication
skills

• Self-monitoring strategies

Teach and demonstrate to students:

• Use Overhead #64j to discuss the teaching of alternative behav-
iors.

• Explain that effective behavioral support focuses on teaching stu-
dents appropriate alternative behaviors. Modeling and then having
the student practice the new behavior will help build alternative pos-
itive behaviors.

• Use the following example, your own, or elicit examples from partic-
ipants.

Johnny may tantrum because he doesn’t have the skills
to communicate his frustration. Teachers can replace the
tantrum behavior by teaching Johnny how to communi-
cate this frustration (e.g., “I’m really trying, but it’s too hard.”
“Don’t understand. Need help.”).

• Tell participants that students may need to build social and commu-
nication skills (e.g., taking turns, cooperative strategies). Identify
specific skills and teach them during routine activities. If students
are taught using specific programs (e.g., Peacebuilders, Skillstream-
ing), it is important that the skills are practiced and generalized across
settings. Work with the special education teacher to support the
social and communication skills that are being targeted so that they
generalize across classes.

• Mention that self-regulation helps students monitor their behavior
(e.g., stop-look-listen; first I do. . ., then I . . .). Use self-report point
cards and checklists that reflect the students’ individual goals.

Behavioral SupportBehavioral SupportBehavioral SupportBehavioral SupportBehavioral Support
AdaptationsAdaptationsAdaptationsAdaptationsAdaptations
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Overhead #64j (cont.)Overhead #64j (cont.)Overhead #64j (cont.)Overhead #64j (cont.)Overhead #64j (cont.)

Extended W orkshop:

If time permits, have participants work in small groups. First, have
each group identify a problem behavior. Have them state it so that
it is observable and measurable. Second, have participants dis-
cuss potential and common factors that are associated with prob-
lem behavior in classroom settings (e.g., length or difficulty of task,
too many problems per sheet, not able to get teacher’s attention,
nonpreferred task, no choice making). Third, have participants iden-
tify ways to modify these factors to prevent problem behavior from
occurring.

Or

Have participants work in small groups. Have one of the group
participants describe a student and the problem behavior(s). Then
ask participants to identify (a) the factors that elicit problem
behavior(s), and (b) ways to modify those factors to prevent prob-
lem behavior(s).

Behavioral SupportBehavioral SupportBehavioral SupportBehavioral SupportBehavioral Support
Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)Adaptations (cont.)
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Overhead #64kOverhead #64kOverhead #64kOverhead #64kOverhead #64k

64k

AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeee    GGGGeeeennnneeeerrrraaaallllSSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeee    GGGGeeeennnneeeerrrraaaallll

EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmmEEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

What are the
 setting demands?

What do I know
 about the student?

What are my
choices for
adaptations?

What are the 
expectations?

HHHHoooowwww    iiiissss    iiiitttt    wwwwoooorrrrkkkkiiiinnnngggg????

• Use Overhead #64k to conclude this discussion on making adapta-
tions for struggling readers and writers.

• Review the four adaptation questions with participants. Discuss how
answering these four questions assists teachers in selecting adap-
tations. Recommend collaboration among specialists.

• Explain that a final step in the process is to determine how the
adaptation(s) is working and make adjustments accordingly. Explain
that this is an important key to student’s success in the general
education curriculum.

• Encourage participants to think about making adaptations as they
continue to complete the workshop. (Putting self-sticking notes on
chart paper activity can be continued.)

(Bryant & Bryant, 1998)

Success in theSuccess in theSuccess in theSuccess in theSuccess in the
General EducationGeneral EducationGeneral EducationGeneral EducationGeneral Education
CurriculumCurriculumCurriculumCurriculumCurriculum



Enhancing Writing Instruction for Secondary Students 6363636363

Texas Center
for Reading
and Language Arts

65

TTTThhhheeee    FFFFiiiinnnniiiisssshhhheeeeddddTTTThhhheeee    FFFFiiiinnnniiiisssshhhheeeedddd

PPPPrrrroooodddduuuuccccttttPPPPrrrroooodddduuuucccctttt

Overhead #65Overhead #65Overhead #65Overhead #65Overhead #65 The Finished ProductThe Finished ProductThe Finished ProductThe Finished ProductThe Finished Product

• Use Overhead #65 to
illustrate that at some
point in  the building
process, we conclude
that the house is fin-
ished.  True, there
may still be an end-
less number of small
projects to complete;
landscaping to do,
and some minor
changes where
things do not work
quite right.  Likewise,
in writing, there is al-
ways an endless
number of possible
revisions to be made,
and yet at some point
we must allow stu-
dents to declare the
work finished and
turn it in or publish it.

• Closure Activity: In
groups of 4 or 5, have
teachers discuss the
following:  1) one
thing they learned
today that was new;
2) one thing they are
going to change in
how they teach writ-
ing.  After discussing
in small groups, ask
for a volunteer from
each group to report
to the entire group.



• Demonstrate one of the strategies listed under
“Teach Students Related Knowledge and Skills.”

Overhead #36Overhead #36Overhead #36Overhead #36Overhead #36

Extended WorkshopExtended WorkshopExtended WorkshopExtended WorkshopExtended Workshop

Overhead #20Overhead #20Overhead #20Overhead #20Overhead #20 Overhead #21, #22, #23, or #24Overhead #21, #22, #23, or #24Overhead #21, #22, #23, or #24Overhead #21, #22, #23, or #24Overhead #21, #22, #23, or #24

• Assess teachers’ needs by asking them, “What
seems to be the most troublesome aspect of
planning for your students?”   Use this feedback
to help you select which activities and strate-
gies you will need to emphasize or spend time
scaffolding.

• Lead participants in determining a topic for a
collaborative group paper or for a paper they
would like to write independently during the
workshop.

• Use the questions and the think- aloud technique
to help participants plan for the group collabo-
rative paper and/ or their own individual pieces
of writing.

• Choose an activity from those listed under
“Teach Students Related Knowledge and Skills”
to scaffold for participants.

Overhead #26Overhead #26Overhead #26Overhead #26Overhead #26

• Have participants generate a plan for their pa-
per (or a collaborative paper) using their favor-
ite planning technique.  Have participants share.

Overhead #29Overhead #29Overhead #29Overhead #29Overhead #29 Overhead #32Overhead #32Overhead #32Overhead #32Overhead #32

• Model revision of an initial plan and encourage
teachers to share any changes they made as a
result of the planning conference.

• Model appropriate conferencing with a teacher
volunteer from the audience.  After demonstrat-
ing appropriate conferencing, have teachers pair
up and conference with one another about their
writing plans.  (If there is time, this would be a
good opportunity to have role playing with the
whole group.)

Overhead #34Overhead #34Overhead #34Overhead #34Overhead #34 Overhead #35Overhead #35Overhead #35Overhead #35Overhead #35

• Assess participants’ needs by asking, “What as-
pect of drafting seems to be particularly trouble-
some for your struggling writers?”

• List them on a blank transparency and check
them off as they are addressed.

• Use the think-aloud technique and the handout
of introductory techniques to scaffold the pro-
cess of writing an introduction.  Participants
should generate one or more possible introduc-
tions for their own writing or for the group’s col-
laborative paper.

• Use the think-aloud technique and the questions
to aid teachers in drafting a body paragraph.

Overhead #27Overhead #27Overhead #27Overhead #27Overhead #27

Enhancing Writing Instruction for Secondary Students 6464646464



• Demonstrate one of the strategies for sentence
level revision.

• Divide participants into groups of 3 or 4 and al-
low them to role-play revision conferences (Neu-
bert & McNelis, 1990).  The presenter can be
the “director” who guides the other group mem-
bers in implementing the strategy effectively.

Overhead #61Overhead #61Overhead #61Overhead #61Overhead #61

• Choose one of these editing strategies to scaf-
fold for participants.

• In small groups, have participants select a con-
cluding strategy and write a conclusion using
purpose, audience, content, and  form questions
as a guide.

• Call on representatives from various small
groups to share their ideas as time allows.

• Choose two volunteers to role play a peer draft-
ing conference for the group.  As the presenter,
guide them through the process by reminding
them of the steps, offering suggestions, and so
forth. (Use a sample of student writing you col-
lected before the workshop.)

• Debrief by asking for reactions and suggestions
from the audience and the volunteers.

• Use scaffolding and the think-aloud technique
to help participants revise their own work.

• Use scaffolding and the think-aloud technique
to help participants revise their own work.

• Have participants develop a mini-lesson on style
and diction.

• Use scaffolding and the think-aloud technique
to model revision.

• Give participants time to revise their own piece
of writing.  Have them note their thought pro-
cesses as they revise.

Extended Workshop (con’t)Extended Workshop (con’t)Extended Workshop (con’t)Extended Workshop (con’t)Extended Workshop (con’t)

Overhead #38Overhead #38Overhead #38Overhead #38Overhead #38 Overhead #39Overhead #39Overhead #39Overhead #39Overhead #39

Overhead #46Overhead #46Overhead #46Overhead #46Overhead #46 Overhead #48Overhead #48Overhead #48Overhead #48Overhead #48

Overhead #49 or #50Overhead #49 or #50Overhead #49 or #50Overhead #49 or #50Overhead #49 or #50 Overhead #52Overhead #52Overhead #52Overhead #52Overhead #52

Overhead #55Overhead #55Overhead #55Overhead #55Overhead #55

Overhead #64jOverhead #64jOverhead #64jOverhead #64jOverhead #64j

Or
Have participants work in small groups. Have one
of the group participants describe a student and
the problem behavior(s). Then ask participants to
identify (a) the factors that elicit problem
behavior(s), and (b) ways to modify those factors
to prevent problem behavior(s).

If time permits, have participants work in small
groups. First, have each group identify a problem
behavior, stated so that it is observable and mea-
surable. Second, have participants discuss poten-
tial and common factors that are associated with
problem behavior in classroom settings (e.g., length
or difficulty of task, too many problems per sheet,
not able to get teacher’s attention, nonpreferred task,
no choice making). Third, have participants identify

ways to modify these factors to prevent problem
behavior from occurring.

Enhancing Writing Instruction for Secondary Students 6565656565
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EEEEnnnnhhhhaaaannnncccciiiinnnnggggEEEEnnnnhhhhaaaannnncccciiiinnnngggg
WWWWrrrriiiittttiiiinnnnggggWWWWrrrriiiittttiiiinnnngggg

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnn    ffffoooorrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnn    ffffoooorrrr
SSSSeeeeccccoooonnnnddddaaaarrrryyyySSSSeeeeccccoooonnnnddddaaaarrrryyyy
SSSSttttuuuuddddeeeennnnttttssssSSSSttttuuuuddddeeeennnnttttssss

Texas Center
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and Language Arts
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PPPPaaaarrrrttttiiiicccciiiippppaaaannnnttttssss    wwwwiiiillllllll::::

1.  Discuss components of the writing
process.

2.  Describe characteristics of
struggling and effective writers.

3.  Describe strategies for the planning,
drafting, revising, and editing
stages of the writing process.

4.  Discuss techniques that can be
implemented in classrooms to
teach writing.

OOOObbbbjjjjeeeeccccttttiiiivvvveeeessssOOOObbbbjjjjeeeeccccttttiiiivvvveeeessss
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Texas Center
for Reading
and Language Arts TTTTEEEEKKKKSSSS----TTTTEEEEKKKKSSSS----ppppeeeeccccttttaaaattttiiiioooonnnnssssppppeeeeccccttttaaaattttiiiioooonnnnssss    ffffoooorrrr    ffffoooorrrr

WWWWrrrriiiittttiiiinnnngggg::::        GGGGrrrraaaaddddeeeessss    6666----11112222WWWWrrrriiiittttiiiinnnngggg::::        GGGGrrrraaaaddddeeeessss    6666----11112222

TTTThhhheeee    ssssttttuuuuddddeeeennnntttt    iiiissss    eeeexxxxppppeeeecccctttteeeedddd    ttttoooo::::TTTThhhheeee    ssssttttuuuuddddeeeennnntttt    iiiissss    eeeexxxxppppeeeecccctttteeeedddd    ttttoooo::::

• Write in a variety of forms for various
audiences and purposes.

• Select and use recursive writing
processes for self-initiated and
assigned writing.

• Compose original texts, applying the
conventions of written language to
communicate clearly.

• Apply standard grammar and usage
to communicate clearly and
effectively in writing.

• Use writing as a tool for learning and
research.

• Evaluate his/her own writing and the
writings of others.

• Interact with writers inside and
outside the classroom in ways that
reflect the practical uses of writing.



3

Texas Center
for Reading
and Language Arts

AAAA    cccclllloooosssseeee    llllooooooookkkk    aaaatttt    wwwwrrrriiiittttiiiinnnnggggAAAA    cccclllloooosssseeee    llllooooooookkkk    aaaatttt    wwwwrrrriiiittttiiiinnnngggg
aaaassss    aaaa    rrrreeeeccccuuuurrrrssssiiiivvvveeeeaaaassss    aaaa    rrrreeeeccccuuuurrrrssssiiiivvvveeee

pppprrrroooocccceeeesssssssseeeessss............pppprrrroooocccceeeesssssssseeeessss............
•

Categorizing ideas

•
O

rganizing and

reorganizing content

•
Refining style

• Generating ideas
• Developing voice
• Planning

organization

•
R

ef
in

in
g 

fo
r

au
di

en
ce

• Adding and elaborating
• Deleting and combining
• Rearranging and

reorganizing
• Altering style

•Usage
•Sentence structure
•Word choice
•Conventions
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RRRReeeecccciiiippppeeee    ffffoooorrrr::::  Success in teaching writing as a process
FFFFrrrroooommmm    tttthhhheeee    KKKKiiiittttcccchhhheeeennnn    ooooffff::::  Experts in the field
IIIInnnnggggrrrreeeeddddiiiieeeennnnttttssss::::

RRRReeeecccciiiippppeeee    ffffoooorrrr    ssssuuuucccccccceeeessssssss    iiiinnnnRRRReeeecccciiiippppeeee    ffffoooorrrr    ssssuuuucccccccceeeessssssss    iiiinnnn
tttteeeeaaaacccchhhhiiiinnnngggg    wwwwrrrriiiittttiiiinnnngggg    aaaassss    aaaa    pppprrrroooocccceeeesssssssstttteeeeaaaacccchhhhiiiinnnngggg    wwwwrrrriiiittttiiiinnnngggg    aaaassss    aaaa    pppprrrroooocccceeeessssssss

• Class time allocated for all stages of writing
• Mini-lessons to build knowledge and skills
• Modeling and explicit instruction in

strategies
• Continuous evaluation and feedback from

teacher, peers, and self
• Collaboration among peers and teacher
• Flexibility to fit student needs
• A productive work environment
• Resources and experiences from which to

write

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy####1111####1111
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Texas Center
for Reading
and Language Arts TTTThhhheeee    CCCCoooonnnnttttiiiinnnnuuuuuuuummmm    ooooffff    WWWWrrrriiiitttteeeerrrrssssTTTThhhheeee    CCCCoooonnnnttttiiiinnnnuuuuuuuummmm    ooooffff    WWWWrrrriiiitttteeeerrrrssss

Motivational
Characteristics
Motivational

Characteristics

Knowledge &
Skills

Knowledge &
Skills

Processes &
Strategies

Processes &
Strategies

Written
Products
Written
Products
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low high

poorly

developed

limited

repertoire

poor
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well

developed

large
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high

quality
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Motivational CharacteristicsMotivational Characteristics

• Willing to take risks
• Value writing for communication and

enjoyment
• Have experienced some prior success
• Confident that they have something worthwhile

to say

Knowledge and SkillsKnowledge and Skills

• Understand and apply fundamental rules of
grammar, syntax, punctuation, and spelling

• Have a well-developed vocabulary
• Have knowledge of sentence and text structure

AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt
EEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssssEEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssss……………………
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ProcessesProcesses

• Use a recursive writing process, moving freely
among planning, drafting, and revising

• Engage in knowledge transformation to ideas,
concepts

• Self-monitor and reflect upon product and
processes

• Possess a repertoire of writing strategies

Written Products

• Show a clear sense of audience and purpose
• Are well organized and coherent
• Use appropriate grammar, syntax, punctuation,

spelling, and word choice
• Convey clear expression of ideas
• Use well developed, appropriate elaboration

AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt
EEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssssEEEEffffffffeeeeccccttttiiiivvvveeee    WWWWrrrriiiitttteeeerrrrssss……………………
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Texas Center
for Reading
and Language Arts AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt

SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssSSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss……………………

Motivational CharacteristicsMotivational Characteristics

• Lack confidence and avoid risks
• Have little intrinsic motivation for writing
• Fail to understand or appreciate writing’s

purpose in their lives

Knowledge and skillsKnowledge and skills

• Do not know the characteristics of good
writing

• Have little knowledge of text structure
• Lack lower- and higher-order writing skills
• Have a limited vocabulary
• Have difficulty with rules of grammar,

syntax, punctuation, and spelling

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy####2222####2222
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ProcessesProcesses

• Write in linear fashion, fail to rethink
initial decisions and attempts

• Engage in “knowledge telling,” stating
facts

• Fail to monitor effectiveness of product
or processes

• Lack strategies for improving their
writing

Written ProductsWritten Products

• Are shorter in length
• Lack coherence
• Have missing critical parts
• Are riddled with mechanical and

grammatical errors

AAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaattttAAAA    CCCClllloooosssseeeerrrr    LLLLooooooookkkk    aaaatttt
SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssSSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss……………………
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How can we as teachers make aHow can we as teachers make a
difference?difference?

• Provide a motivating environment
for writing.

• Teach knowledge and skills and
their applications.

• Model thought processes and
strategies (Think-aloud
technique).

• Provide a motivating environment
for writing.

• Teach knowledge and skills and
their applications.

• Model thought processes and
strategies (Think-aloud
technique).

Why do struggling writers struggle?Why do struggling writers struggle?

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy####3333####3333

HHHHeeeellllppppiiiinnnngggg    SSSSttttrrrruuuugggggggglllliiiinnnnggggHHHHeeeellllppppiiiinnnngggg    SSSSttttrrrruuuugggggggglllliiiinnnngggg
WWWWrrrriiiitttteeeerrrrssss::::        WWWWeeee    CCCCaaaannnn    MMMMaaaakkkkeeee    aaaaWWWWrrrriiiitttteeeerrrrssss::::        WWWWeeee    CCCCaaaannnn    MMMMaaaakkkkeeee    aaaa

DDDDiiiiffffffffeeeerrrreeeennnncccceeeeDDDDiiiiffffffffeeeerrrreeeennnncccceeee
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AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeeeSSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeee
GGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmmGGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

What are the
 setting demands?

What do I know
 about the student?

What are my
choices for
adaptations?

What are the 
expectations?

HHHHoooowwww    iiiissss    iiiitttt    wwwwoooorrrrkkkkiiiinnnngggg????
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10b

Instructional
Design

Adaptations

Behavioral
Support

Adaptations
Instructional/

Curricular
Adaptations

SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssssSSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss

PPPPoooossssiiiittttiiiivvvveeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg    CCCCoooommmmmmmmuuuunnnniiiittttyyyy
aaaannnndddd    AAAAcccccccceeeessssssss    ttttoooo    tttthhhheeee

GGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

AAAAccccttttiiiivvvviiiittttyyyy
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• Plan for adaptations

• Access resources

• Collaborate

• Integrate technology

• Assess learning

• Monitor student progress

10c

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss
KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnntttt
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10d

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

• Consider students’ literacy levels and needs

• Activate background knowledge
• Use clear, simple directions

• Provide opportunities to respond

• Adjust pacing and provide feedback

• Make learning visible and explicit

• Highlight key information/concepts
• Break task or activity into steps

• Use games to provide practice

• Provide multiple ways to demonstrate learning

CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr::::

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll::::



Texas Center
for Reading
and Language Arts

10e

BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSttttrrrraaaatttteeeeggggiiiieeeessss    tttthhhhaaaatttt    iiiinnnnccccrrrreeeeaaaasssseeee    aaaapppppppprrrroooopppprrrriiiiaaaatttteeee    ssssttttuuuuddddeeeennnntttt
bbbbeeeehhhhaaaavvvviiiioooorrrrssss::::

• Provide structure and be consistent

• Use proactive teaching

• Teach alternative behaviors



Texas Center
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1.  Establish a motivating
environment.

2.  Assess student needs.
3.  Select and explain a strategy.
4.  Build prerequisite knowledge and

skills.
5.  Promote student mastery of the

strategy.
6.  Model the strategy.
7.  Practice collaboratively to

promote internalization.
8.  Encourage students to apply the

strategy independently.
9.  Assess strategy mastery and use.

     10.  Teach regulation of strategy use.

SSSSccccaaaaffffffffoooollllddddiiiinnnnggggSSSSccccaaaaffffffffoooollllddddiiiinnnngggg

(Adapted from De La Paz & Graham, 1997; El Dinary et al., 1995; Englert et al., 1991; Pressley
& Associates, 1995) 11

TTTThhhhiiiinnnnkkkk    aaaalllloooouuuudddd,,,,

eeeettttcccc
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•• Select wisely and keep it simple.Select wisely and keep it simple.
  Choose one or two strategies to teach

students and provide scaffolding for
those strategies.

•• Use record keeping,Use record keeping, such as “status of
the class” charts or checklists, to keep
track of student progress and needs.

•• Break students into small groupsBreak students into small groups based
upon needs.  Provide mini-lessons to
groups of 4 or 5 students.

•• Do not remove the scaffolding tooDo not remove the scaffolding too
early.early.  Teach for independent mastery
and usage.

TTTTiiiippppssss    ffffoooorrrr    ggggeeeettttttttiiiinnnngggg    tttthhhheeee    mmmmoooossssttttTTTTiiiippppssss    ffffoooorrrr    ggggeeeettttttttiiiinnnngggg    tttthhhheeee    mmmmoooosssstttt
oooouuuutttt    ooooffff    yyyyoooouuuurrrr    ssssccccaaaaffffffffoooollllddddiiiinnnnggggoooouuuutttt    ooooffff    yyyyoooouuuurrrr    ssssccccaaaaffffffffoooollllddddiiiinnnngggg

12



Texas Center
for Reading
and Language Arts TTTThhhheeee    TTTThhhhiiiinnnnkkkk----AAAAlllloooouuuuddddTTTThhhheeee    TTTThhhhiiiinnnnkkkk----AAAAlllloooouuuudddd

TTTTeeeecccchhhhnnnniiiiqqqquuuueeeeTTTTeeeecccchhhhnnnniiiiqqqquuuueeee

13

This seems
like a weak start,

but I think I’ll
come back to

it later.
Would this line
be stronger/make
more of an
impression in
another place?

Hmm... I wonder
if my audience
has had similar

experiences?

My First Wheels

My first bike was blue and had
a black seat, black tires, and
chrome handlebars.  It got
pretty banged up the first week
because I kept crashing and
wrecking.  My dad told me that
was normal, but I wanted it to
stay pretty and new looking.

I kept that bike for years and
helped my younger brothers
learn to ride on it.  Do you
remember getting your first
wheels?  Maybe you call the
baby carriage and the tricycle
your first wheels, but I don’t
count those!  That new bike
could really take me places -
fast.  And I was the “driver.”



Texas Center
for Reading
and Language Arts

““A good teacher has been defined as one whoA good teacher has been defined as one who
makes himself progressively unnecessary.makes himself progressively unnecessary.””

––ThomasThomas Carruthers Carruthers

The goal of scaffolding is to produceThe goal of scaffolding is to produce
independent thinkers, learners, and writers!independent thinkers, learners, and writers!

14

SCAFFOLDING
RRRReeeelllliiiiaaaannnncccceeeeRRRReeeelllliiiiaaaannnncccceeee

oooonnnnoooonnnn
TTTTeeeeaaaacccchhhheeeerrrrTTTTeeeeaaaacccchhhheeeerrrr

IIIInnnnddddeeeeppppeeeennnnddddeeeennnnttttIIIInnnnddddeeeeppppeeeennnnddddeeeennnntttt

PPPPeeeerrrrffffoooorrrrmmmmaaaannnncccceeeePPPPeeeerrrrffffoooorrrrmmmmaaaannnncccceeee

SSSSttttuuuuddddeeeennnnttttSSSSttttuuuuddddeeeennnntttt

TTTTeeeeaaaacccchhhheeeerrrrTTTTeeeeaaaacccchhhheeeerrrr

GGGGooooaaaallll    ooooffff    SSSSccccaaaaffffffffoooollllddddiiiinnnnggggGGGGooooaaaallll    ooooffff    SSSSccccaaaaffffffffoooollllddddiiiinnnngggg
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and Language Arts HHHHoooowwww    iiiissss    wwwwrrrriiiittttiiiinnnngggg    lllliiiikkkkeeeeHHHHoooowwww    iiiissss    wwwwrrrriiiittttiiiinnnngggg    lllliiiikkkkeeee

bbbbuuuuiiiillllddddiiiinnnngggg    aaaa    hhhhoooouuuusssseeee????bbbbuuuuiiiillllddddiiiinnnngggg    aaaa    hhhhoooouuuusssseeee????

““A novel is a piece of architecture.A novel is a piece of architecture.
ItIt’’s not randoms not random wallowings wallowings or or
confessional diaries.  Itconfessional diaries.  It’’s as a
buildingbuilding——it has to have walls andit has to have walls and
floors and the bathrooms have tofloors and the bathrooms have to
work.work.””

––John IrvingJohn Irving

15

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy####4444####4444
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TTTToooo    bbbbeeee    eeeeffffffffeeeeccccttttiiiivvvveeee,,,,    bbbbuuuuiiiillllddddeeeerrrrssss    ((((wwwwrrrriiiitttteeeerrrrssss))))    nnnneeeeeeeeddddTTTToooo    bbbbeeee    eeeeffffffffeeeeccccttttiiiivvvveeee,,,,    bbbbuuuuiiiillllddddeeeerrrrssss    ((((wwwwrrrriiiitttteeeerrrrssss))))    nnnneeeeeeeedddd
ttttwwwwoooo    tttthhhhiiiinnnnggggssss::::ttttwwwwoooo    tttthhhhiiiinnnnggggssss::::

####1111####1111

####2222####2222
An eye for the big picture

Knowledge and skills
specific to the building task
(i.e., driving a nail, framing,
measuring)

16

WWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssssWWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssss
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Q:  How do builders (writers) keep their
eyes on the overall product?

A:  By thinking about
•Purpose
•Audience
•Content
•Form

A:  By thinking about
•Purpose
•Audience
•Content
•Form

AAAAccccttttiiiivvvviiiittttyyyy
AAAAccccttttiiiivvvviiiittttyyyy
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WWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssss    WWWWrrrriiiitttteeeerrrrssss    aaaassss    BBBBuuuuiiiillllddddeeeerrrrssss    ((((ccccoooonnnntttt....))))((((ccccoooonnnntttt....))))

####5555####5555
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PPPPllllaaaannnnnnnniiiinnnnggggPPPPllllaaaannnnnnnniiiinnnngggg

“Neither the sculptor nor the writer
improvises offhandedly.  Each begins
with a sketch – the outer limits.”

– William Irmscher,
    Teaching Expository Writing

MMMMeeeeeeeettttiiiinnnngggg    wwwwiiiitttthhhh    tttthhhheeee    aaaarrrrcccchhhhiiiitttteeeeccccttttMMMMeeeeeeeettttiiiinnnngggg    wwwwiiiitttthhhh    tttthhhheeee    aaaarrrrcccchhhhiiiitttteeeecccctttt
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• Planning occurs after
   determining a topic.

• Plans are continually revisited and
revised throughout the writing
process.

• Planning includes thinking about
purpose, audience, content, and form.

• There is no one right way to plan.

KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd…………KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd…………

19
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Struggling WritersStruggling Writers

• Spend little time
planning

• View planning as
determining a topic

• Do not have an
organizational plan

• Lack effective
strategies for
generating content

• Fail to research new
information

• Lack knowledge of
text structure

Effective WritersEffective Writers

• Set goals by
reflecting upon the
purpose, audience,
and mode of writing

• Systematically
search their memory
for related
information

• Conduct research to
find new
information

• Organize the
collected
information

• Reflect upon topics,
ideas, content, and
organization

WWWWhhhheeeennnn    PPPPllllaaaannnnnnnniiiinnnngggg............WWWWhhhheeeennnn    PPPPllllaaaannnnnnnniiiinnnngggg............

(See El Dinary et al, 1995; Graham, Schwartz, & MacArthur, 1993; Mac Arthur et al., 1995; Newcomer
& Barenbaum,1991; Wong, Wong, & Blenkinsop, 1989)
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Planning for Planning for PPPPuuuurrrrppppoooosssseeeePPPPuuuurrrrppppoooosssseeee

Teach Students Related KnowledgeTeach Students Related Knowledge
and Skills by :and Skills by :

• Showing examples of writing for
different purposes.  Help students
identify purpose.

• Brainstorming a list of reasons for
writing and posting it in the classroom.

• Explaining the relationship between text
structure and purpose.

• Having students record their answers to
the meta-cognitive questions.

• How will I accomplish
my purpose?

• Why am I writing this?

• What do I hope to
accomplish?

21
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Planning for Planning for AAAAuuuuddddiiiieeeennnncccceeeeAAAAuuuuddddiiiieeeennnncccceeee

Teach Students Related Knowledge and SkillsTeach Students Related Knowledge and Skills
by:by:
• Brainstorming possible audiences and

discuss characteristics of each.
• Discussing the effects of audience on what

you say (content) and how you say it (style).
• Showing examples of writing that

effectively reach the intended audience and
writing which doesn't. Discuss reasons.

• Having students record their answers to the
meta-cognitive questions.

• What will my audience
need or want to know?

• Whom am I writing for?

• What do I know about this
audience?

22
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Planning for Planning for CCCCoooonnnntttteeeennnnttttCCCCoooonnnntttteeeennnntttt

Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:

• Demonstrating how different prewriting
strategies can be used to generate and
organize what a student knows.

• Conducting a mini-lesson on research
techniques.

• Having students record their answers to the
meta-cognitive questions.

• How can I learn what
I need to know?

• What do I know about
this topic?

• What do I need to know
about this topic?

23
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ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

• Activate prior knowledge
through webbing.

• Model webbing with
multiple examples.

• Limit the number of web
branches.

• Provide a peer scribe.

• Use color-coding to
highlight categories.

• Provide graphic organizers
(Semantic Map, Venn
Diagram) to record ideas.

• Access library materials.

• Use self-sticking notes for
arranging and rearranging.

• Allow nonwriters to use
illustrations to depict
ideas.

SSSSttttrrrraaaatttteeeeggggyyyy::::    WWWWeeeebbbbbbbbiiiinnnngggg PPPPoooossssssssiiiibbbblllleeee    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

Owls

Nocturnal

Talons

Rodents

Offspring

Beak
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PPPPllllaaaannnnnnnniiiinnnngggg    ffffoooorrrr    PPPPllllaaaannnnnnnniiiinnnngggg    ffffoooorrrr    FFFFoooorrrrmmmmFFFFoooorrrrmmmm

Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by :Skills by :
• Showing examples of different text

structures, and examining the arrangement
of ideas within them.

• Having students record their answers to the
meta-cognitive questions.

• What do I know that
supports these big
ideas?

• How should I arrange my
ideas in order to achieve
my purpose?

• What are the big ideas I want
to get across to my audience?

24
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Form NOT Formulas:Form NOT Formulas:

"...teachers need to realize that there are no
absolute text structures or categories, but, rather,
there are predictable structures that act as vehicles
or frames with which writers and readers can begin
to predict, interpret, organize, and discuss the
content for a given topic and writing purpose."

(Englert & Mariage, 1991)

"Instead of talking about 'good organization' in the
abstract or advocating one plan of organization in
preference to all others, the teacher should
recognize the interconnections of form and content,
and help students quietly in the subtle and
personal task of choosing a form that suits well
their ideas and emphases."

(Larson, 1976)

KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............

25
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Before students begin drafting, they need to
have a PLAN. This plan can take many forms
such as:

• formal and informal outlines
• graphic representations
• any other technique for arranging and

sequencing ideas.

“A writing plan is an artist's sketch, a“A writing plan is an artist's sketch, a
carpenter's plan scratched on a board, a cook'scarpenter's plan scratched on a board, a cook's
recipe that will be changed during the cooking.recipe that will be changed during the cooking.
A writing plan is not an order or a bindingA writing plan is not an order or a binding
contract. It is an educated guess...."contract. It is an educated guess...."

(Murray, 1996, p. 82)(Murray, 1996, p. 82)

26

GGGGeeeennnneeeerrrraaaattttiiiinnnngggg    aaaaGGGGeeeennnneeeerrrraaaattttiiiinnnngggg    aaaa
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Focus ofFocus of
Conference:Conference:

•Purpose
•Audience
•Content
•Form

The Writer The Partner

Explains

Answers

Records

Listens

Evaluates

Suggests

TTTThhhheeee    PPPPllllaaaannnnnnnniiiinnnnggggTTTThhhheeee    PPPPllllaaaannnnnnnniiiinnnngggg
CCCCoooonnnnffffeeeerrrreeeennnncccceeeeCCCCoooonnnnffffeeeerrrreeeennnncccceeee
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1.  Spend class time modeling and scaffolding
appropriate "conferencing.”

2.  Enlist the support of parents, volunteers, and aides to
help so that struggling writers are not once again left
behind.

3.  Provide students with visual and verbal reminders of
their roles until they gain competence.

4.  Monitor students closely and provide feedback.

5.  Practice conferencing frequently.

6.  Confer with struggling students to identify topics for
      mini-lessons and to review their answers to the meta-
      cognitive questions from purpose, audience, content,
      and form.

7.   Select student partners carefully.  Struggling writers
      should have partners who provide specific feedback
      with sensitivity a couple of points at a time.

TTTTiiiippppssss    ffffoooorrrr    PPPPllllaaaannnnnnnniiiinnnnggggTTTTiiiippppssss    ffffoooorrrr    PPPPllllaaaannnnnnnniiiinnnngggg
CCCCoooonnnnffffeeeerrrreeeennnncccceeeessssCCCCoooonnnnffffeeeerrrreeeennnncccceeeessss
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“Plan is revision at its purest.... The“Plan is revision at its purest.... The
revised plan allows you to avoid arevised plan allows you to avoid a
finished draft that does not meet thefinished draft that does not meet the
teacher or employer’s assignment.”teacher or employer’s assignment.”

(Murray, 1996, p. 110)(Murray, 1996, p. 110)

After conferencing, students should
revise their plans, incorporating any
changes after the planning conference.
Revised plans should be shared with the
teacher or the conference partner.

Revising now saves time and energy
later!

RRRReeeevvvviiiissssiiiinnnngggg    tttthhhheeee    PPPPllllaaaannnnRRRReeeevvvviiiissssiiiinnnngggg    tttthhhheeee    PPPPllllaaaannnn

29
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30

Word processing programs help
students:

• Answer questions when planning
their writing.

• Easily organize and reorganize their
written thoughts during the
planning stage.

• Develop outlines  using the
conventional form or a software
organizational tool.

• Easily make changes to their
outlines.

UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr
PPPPllllaaaannnnnnnniiiinnnnggggPPPPllllaaaannnnnnnniiiinnnngggg
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“Writing is thinking.  And as we“Writing is thinking.  And as we
think our thoughts change.  We usethink our thoughts change.  We use
language to discover what welanguage to discover what we
know, what it means, and how weknow, what it means, and how we
feel about it.”feel about it.”

(Donald Murray, 1996, p. 114)(Donald Murray, 1996, p. 114)

DDDDrrrraaaaffffttttiiiinnnnggggDDDDrrrraaaaffffttttiiiinnnngggg
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WWWWhhhheeeennnn    DDDDrrrraaaaffffttttiiiinnnngggg............WWWWhhhheeeennnn    DDDDrrrraaaaffffttttiiiinnnngggg............

Struggling Writers
• Write whatever

comes to mind with
little thought for
purpose, audience,
or form

• Focus rigidly on
mechanics, rules,
and formulas rather
than meaning

• Lack knowledge of
text structure

• Take few, if any,
risks

Effective Writers
• Keep the plan in

mind while drafting
• Monitor whether

the draft fulfills the
plan

• Monitor whether
the draft and/or the
plan is effective

• Anticipate and
answer reader’s
questions

• Rely on a variety of
drafting strategies

(See El Dinary et al, 1995; Graham, Schwartz, & MacArthur, 1993; Mac Arthur et al., 1995;
Newcomer & Barenbaum. 1991; Wong, Wong, & Blenkinsop, 1989)
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PPPPuuuurrrrppppoooosssseeee::::

AAAAuuuuddddiiiieeeennnncccceeee::::

CCCCoooonnnntttteeeennnntttt::::

FFFFoooorrrrmmmm::::

BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt
Introductions:  The EntrancewayIntroductions:  The Entranceway

What do I want to accomplish
in my introduction?  What lead
will help accomplish my
purpose and give direction to
the rest of the paper?

What type of lead would
best capture my reader’s
attention?

What ideas do I need to
introduce or explain?  How
can I introduce my ideas?

How should I organize my
introduction material?  What
first?  Next?

33
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Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:

• Demonstrating effective
introductions and determining
critical attributes.

• Introducing strategies for gaining
the reader’s interest by describing
and showing examples of their
use.

BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

Introductions:  The EntrancewayIntroductions:  The Entranceway
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

                        BBBBooooddddyyyy    PPPPaaaarrrraaaaggggrrrraaaapppphhhhssss::::        TTTThhhheeee    RRRRoooooooommmmssss

Audience:Audience:   What level of formality do I want to
use for this audience?  What transition
words will help my reader know that
this idea relates to the other ideas?

Purpose:Purpose:     Where can I use elaboration to help
fulfill my purpose? Does this sentence
state my idea clearly?

Content:Content:     What else do I know about this idea?
How can I explain this idea?

Form:Form:          In how many ways am I sticking to my
plan?

35

• Note:  Review with struggling writers their answers to these
questions.
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:

• Using paragraph structure, stressing its
flexible nature.

• Teaching them to develop topic sentences,
detailed supporting sentences, and
concluding sentences.

• Drawing from a repertoire of elaboration
techniques, and giving examples and
modeling each type.

• Providing a sentence-generating strategy.
• Elaborating at the sentence level.

BBBBooooddddyyyy    PPPPaaaarrrraaaaggggrrrraaaapppphhhhssss::::        TTTThhhheeee    RRRRoooooooommmmssss
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

Conclusion:  Exiting through the EntranceConclusion:  Exiting through the Entrance

37

AAAAuuuuddddiiiieeeennnncccceeee::::AAAAuuuuddddiiiieeeennnncccceeee::::                             How can I make an
impression on my audience
and/or cause them to think?
How can I avoid leaving my
reader feeling confused?

PPPPuuuurrrrppppoooosssseeee::::PPPPuuuurrrrppppoooosssseeee::::          How can I reiterate my
purpose?

CCCCoooonnnntttteeeennnntttt::::CCCCoooonnnntttteeeennnntttt::::           How can I summarize my
main point(s)?

FFFFoooorrrrmmmm::::FFFFoooorrrrmmmm::::                How should I order my
conclusion?
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BBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaaffffttttBBBBuuuuiiiillllddddiiiinnnngggg    tttthhhheeee    DDDDrrrraaaafffftttt

Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:

• Using examples of successful and
unsuccessful conclusions to
emphasize that effective conclusions
summarize content and appeal to the
reader.

• Modeling think-aloud techniques
that effective writers use to conclude
a text.

• Guiding  students in the use of
purpose, audience, content, and
form questions to choose among
techniques.

CCCCoooonnnncccclllluuuussssiiiioooonnnn::::        EEEExxxxiiiittttiiiinnnngggg    tttthhhhrrrroooouuuugggghhhh    tttthhhheeeeCCCCoooonnnncccclllluuuussssiiiioooonnnn::::        EEEExxxxiiiittttiiiinnnngggg    tttthhhhrrrroooouuuugggghhhh    tttthhhheeee
EEEEnnnnttttrrrraaaannnncccceeeeEEEEnnnnttttrrrraaaannnncccceeee

38



Texas Center
for Reading
and Language Arts DDDDrrrraaaaffffttttiiiinnnnggggDDDDrrrraaaaffffttttiiiinnnngggg

ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

SSSSttttrrrraaaatttteeeeggggyyyy::::    TTTTiiiimmmmeeeedddd,,,,    FFFFrrrreeeeeeee    WWWWrrrriiiittttiiiinnnngggg

38a

• Activate prior knowledge.

• Suspend normal writing
conventions temporarily.

• Allow students to write
sentences, phrases, or word lists.

• Encourage the student to write
for the specified time.
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The WriterThe Writer

1.  Explains purpose,
audience, content, and
form to your partner.

2.  Reads your draft or a
selected portion of your
draft.

3.  Asks partner questions
to help you improve your
draft.
e.g.,  Do you understand
what I am trying to say?
How can I add more
elaboration here?
What could I say to make my
purpose clearer?

4.  Records any ideas or
changes.

The PartnerThe Partner

1.  Listens and notes
• intended purpose
• intended audience
• intended content
• intended form

2.  Listens to draft

3.    Answers your
partner’s questions.  You
may need to reread parts
of the paper.

4. Identifies the parts
that seem to follow the
plan.  Suggests ways to
improve.

TTTThhhheeee    DDDDrrrraaaaffffttttiiiinnnnggggTTTThhhheeee    DDDDrrrraaaaffffttttiiiinnnngggg
CCCCoooonnnnffffeeeerrrreeeennnncccceeeeCCCCoooonnnnffffeeeerrrreeeennnncccceeee
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1.  Write on every other line.

2.  Write on one side of the
paper only.

3.  Focus on intended meaning.

4.  Follow your plan, realizing
that it may change later.

DDDDrrrraaaaffffttttiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmmDDDDrrrraaaaffffttttiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmm
tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmmtttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm
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41

Word processing programs can be used
to help students:

• Begin the process of writing a first
draft.

• Make changes as they proceed
without the frustration of erasing.

• Incorporate feedback more easily
from peer conferences.

UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr
DDDDrrrraaaaffffttttiiiinnnnggggDDDDrrrraaaaffffttttiiiinnnngggg
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RRRReeeevvvviiiissssiiiinnnngggg    aaaassss    RRRReeeemmmmooooddddeeeelllliiiinnnnggggRRRReeeevvvviiiissssiiiinnnngggg    aaaassss    RRRReeeemmmmooooddddeeeelllliiiinnnngggg

“Tell any group of teachers in a workshop“Tell any group of teachers in a workshop
that revision is the key to good writing andthat revision is the key to good writing and
you’ll generally see hearty nods ofyou’ll generally see hearty nods of
agreement.  The trouble is, so much energyagreement.  The trouble is, so much energy
has been spent on pre-writing and draftinghas been spent on pre-writing and drafting
before we ever get there.  Revision is like thebefore we ever get there.  Revision is like the
last stop on a long, long vacation.last stop on a long, long vacation.
Everybody is tired and really wants to get onEverybody is tired and really wants to get on
home, even if it means missing a fewhome, even if it means missing a few
things.”things.”

((Spandel Spandel & & StigginsStiggins, 1990, p. 106), 1990, p. 106)
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WWWWhhhheeeennnn    RRRReeeevvvviiiissssiiiinnnngggg............WWWWhhhheeeennnn    RRRReeeevvvviiiissssiiiinnnngggg............

Struggling WritersStruggling Writers

• Can’t identify what
would improve their
writing

• Often fail to
recognize errors and
lapses in meaning

• Lack strategies and
skills for solving the
problems they can
identify

• Make revisions that
do not improve
quality of text

Effective WritersEffective Writers

• Focus on
organization of text
as a whole

• Evaluate text in
terms of goals

• Emphasize
substantive revision

• Check grammar,
syntax, spelling, and
word choice

(See El Dinary et al, 1995; Graham, Schwartz, & MacArthur, 1993; Mac Arthur et al., 1995;
MacArthur, Graham, & Schwartz, 1991; Newcomer & Barenbaum. 1991; Wong, Wong, &
Blenkinsop, 1989) 43
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“Revision is a problem solving process”“Revision is a problem solving process”
——PressleyPressley & Associates, 1990 & Associates, 1990

PPPPhhhhaaaasssseeee    IIII
1. Read each paragraph. At the end of each

paragraph, use purpose, audience, content, and
form questions to "locate a problem. "

2. Use related knowledge and skills to improve the
paragraph, make choices about adding, deleting,
substituting, and rearranging.

3. Make changes or mark areas for possible
changes.

4. Continue reading and evaluating the next
paragraph.

(Adapted from Fitzgerald & Markham, 1987)

SSSSuuuuggggggggeeeesssstttteeeedddd    SSSStttteeeeppppssss    iiiinnnnSSSSuuuuggggggggeeeesssstttteeeedddd    SSSStttteeeeppppssss    iiiinnnn
RRRReeeevvvviiiissssiiiioooonnnnRRRReeeevvvviiiissssiiiioooonnnn

44

PPPPhhhhaaaasssseeee    IIIIIIII
After reading each paragraph, read each sentence,
answering the following questions for each sentence:
• Does it make sense standing alone?
• Is it connected to my main idea?
• Can I add more?

 (Adapted from Harris & Graham, 1992)
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(Pressley & Associates, 1990)

RRRReeeevvvviiiissssiiiinnnngggg    aaaassssRRRReeeevvvviiiissssiiiinnnngggg    aaaassss
RRRReeeemmmmooooddddeeeelllliiiinnnngggg    ((((ccccoooonnnntttt....))))RRRReeeemmmmooooddddeeeelllliiiinnnngggg    ((((ccccoooonnnntttt....))))
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I’m not sure that’s 
quite what I meant...

Then, how would 
you like to change it?

Substitute?

Add?

Delete?

Rearrange?
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Revising for Revising for PPPPuuuurrrrppppoooosssseeeePPPPuuuurrrrppppoooosssseeee

• What are the main words that make my
purpose clear?

• Does my paper answer the question
“So what?”

• Is my purpose clear?  If not, how can I make
it clearer?

• Is there any part of my paper which does not help
achieve my purpose?

46
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Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:

• Identifying a variety of writer’s
purposes through the use of examples.

• Revising for purpose by displaying an
example of a paragraph that fails to
contribute to its intended purpose.

• Providing modeling, scaffolding, and
practice before asking students to
revise their own paragraphs
independently for purpose.

• Highlighting sentences or words that
clearly state the purpose.

Revising for Revising for PPPPuuuurrrrppppoooosssseeeePPPPuuuurrrrppppoooosssseeee
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Revising for Revising for AAAAuuuuddddiiiieeeennnncccceeeeAAAAuuuuddddiiiieeeennnncccceeee

• Is the degree of formality
appropriate for my audience?

Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:
• Using examples and modeling to teach

students to identify writing that may
fail to reach its intended audience.

• Demonstrating how adding, deleting,
substituting, and rearranging can be
used to revise for audience.

• Using mini-lessons on style and diction
to demonstrate and teach revision for
audience.

• Is my choice of words
appropriate for my audience?

• Have I answered all of my
reader's questions?

• Is there anything my audience
might not understand?
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Revising for Revising for CCCCoooonnnntttteeeennnnttttCCCCoooonnnntttteeeennnntttt

• Where have I stated my main idea?
• Have I included all the ideas from my plan?

• Have I told enough? Have I explained my
ideas so clearly that my reader will know
exactly what I mean?

• In what places can I add elaboration to make my
meaning clearer?

• Does my elaboration support the main idea?
• What parts aren't really related to my main ideas?

Can I delete them?
• What parts don't make sense?

• Have I said the same thing over and
over? Is it effective?
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Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:

• Identifying and evaluating main
ideas and elaboration.

• Locating common problems with
content:
- unclear main ideas
- unrelated or ineffective

elaboration
- insufficient elaboration.

• Revising by adding, deleting,
substituting, or rearranging
information.

• Making elaboration specific.

Revising for Revising for CCCCoooonnnntttteeeennnnttttCCCCoooonnnntttteeeennnntttt
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• Have I organized my ideas into
paragraphs according to my plan?

• Does each section support my meaning?

• Does the order make sense?

• Does each point lead to the next?

• Are my ideas connected by transitions?

• Is there any part I should move?

• Do I have an introduction, body, and conclusion?

• Does the structure of the draft support and
advance the message?

Revising for Revising for FFFFoooorrrrmmmmFFFFoooorrrrmmmm
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Teach Students Related Knowledge andTeach Students Related Knowledge and
Skills by:Skills by:

• Teaching strategies for rethinking
organization after drafting by
rearranging words, sentences, and
paragraphs.

• Providing techniques for sentence
level revision.

Revising for Revising for FFFFoooorrrrmmmmFFFFoooorrrrmmmm
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ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

52a

SSSSttttrrrraaaatttteeeeggggyyyy::::    CCCCoooolllloooorrrr    CCCCooooddddiiiinnnngggg    ffffoooorrrr    EEEExxxxppppaaaannnnssssiiiioooonnnn

Working Draft
For the last three years I saved every
penny I could get my hands on so that I
could buy a car. I saved for a long time
and wanted it bad.  I thought about it a
lot. Then my sixteenth birthday arrived.
I was thrilled to go to the bank,
withdraw all my savings, and go with
my father to place my down payment on
this incredible purchase.

First Draft
I saved my money to buy a car.
I saved for a long time and wanted it bad.
I thought about it a lot.

When I was sixteen, I got the money from
the bank and I bought it.
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AAAAddddddddiiiittttiiiioooonnnnaaaallll    iiiiddddeeeeaaaassss    ffffoooorrrr    rrrreeeevvvviiiissssiiiinnnngggg::::

RRRReeeevvvviiiissssiiiioooonnnnRRRReeeevvvviiiissssiiiioooonnnn
ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

• Use teacher conferencing.

• Highlight sparingly.

• Choose specific colors for coding.

• Teach one revision at a time.

• Encourage peer questioning.

• Use a graphic organizer.

• Provide access to the computer.

52b
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2.  Encourage choice--this improves
motivation.

3.  Encourage additions--most student
writing is underdeveloped.

4.  Facilitate peer conferencing and
consultation.

5.  Pose questions related to purpose,
audience, content, and form.

RRRReeeevvvviiiissssiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmmRRRReeeevvvviiiissssiiiinnnngggg    TTTTiiiippppssss    ffffrrrroooommmm
tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmmtttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm
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1.

2.

3.
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Teacher and ClassTeacher and Class

Independent RevisionIndependent Revision

Teacher &
one student

Conference
w/self

Teacher &
two or three

students

Writer &
peer

RRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessssRRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessss
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CCCCoooonnnnffffeeeerrrreeeennnncccceeeeCCCCoooonnnnffffeeeerrrreeeennnncccceeee

SSSStttteeeepppp    1111SSSStttteeeepppp    1111 The partner listens and praises.

SSSStttteeeepppp    2222SSSStttteeeepppp    2222
The writer and partner
reread and evaluate.

SSSStttteeeepppp    3333SSSStttteeeepppp    3333         The writer records
questions, comments, and
suggestions.

SSSStttteeeepppp    5555SSSStttteeeepppp    5555Discuss questions, comments
and suggestions with the writer.

SSSStttteeeepppp    6666SSSStttteeeepppp    6666The writer
revises.

SSSStttteeeepppp    4444SSSStttteeeepppp    4444
The writer asks the partner
questions about step 3.
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1. Students need to be taught to
conference effectively.

2. While conferencing, other students can
be engaged in reading, writing, or peer
conferencing.

3. Modeling is extremely important in
teaching conferencing. Prepare a
monologue in which you play the role
of both the writer and the peer to
demonstrate; ask for a volunteer from
the class to help model conferencing,
enlist help of a teacher or aide, or tape
record a good conference.

RRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessss::::RRRReeeevvvviiiissssiiiioooonnnn    CCCCoooonnnnffffeeeerrrreeeennnncccceeeessss::::
TTTTiiiippppssss    ffffrrrroooommmm    tttthhhheeeeTTTTiiiippppssss    ffffrrrroooommmm    tttthhhheeee

CCCCllllaaaassssssssrrrroooooooommmmCCCCllllaaaassssssssrrrroooooooommmm
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1.

2.

3.
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UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr
RRRReeeevvvviiiissssiiiinnnnggggRRRReeeevvvviiiissssiiiinnnngggg

Word processing programs can help students:

• Revise their work by elaborating on
sentences and paragraphs.

• Try out different ideas more easily than
on paper.

• Reorganize sentences and paragraphs
easily.

• Incorporate ideas from teacher and peer
conferences into their written work more
easily.
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EEEEddddiiiittttiiiinnnngggg::::        CCCClllleeeeaaaannnniiiinnnngggg    uuuuppppEEEEddddiiiittttiiiinnnngggg::::        CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp
aaaafffftttteeeerrrr    CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaafffftttteeeerrrr    CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn

What is editing?

When should writers edit?

Why teach editing skills?

Who is responsible for
editing?
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““Students do not come to class knowingStudents do not come to class knowing
how to look at their own compositions ashow to look at their own compositions as
readers and consequently, they are notreaders and consequently, they are not
skillful at scrutinizing either their own orskillful at scrutinizing either their own or
their peerstheir peers’’ writing. writing.””

(van Allen, 1988)(van Allen, 1988)

““Proofreading is like the quality-controlProofreading is like the quality-control
stage at the end of an assembly line.stage at the end of an assembly line.
Think of it in these terms and youThink of it in these terms and you’’ll seell see
why you  shouldnwhy you  shouldn’’t consider a papert consider a paper
finished until you have proofread it withfinished until you have proofread it with
finicky thoroughness.  Proofreading is [thefinicky thoroughness.  Proofreading is [the
writerwriter’’s] responsibility, not the readers] responsibility, not the reader’’s.s.
Your object is to court your reader, notYour object is to court your reader, not
alienate him.alienate him.””

((TrimbleTrimble, 1975, p. 96), 1975, p. 96)

KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............KKKKeeeeeeeepppp    iiiinnnn    MMMMiiiinnnndddd............
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TTTTooooppppiiiiccccssssTTTTooooppppiiiiccccssss

• Elimination of  sentence
fragments and run-ons

• Sentence variety
• Verb tense
• Subject-verb agreement
• Pronoun-antecedent

agreement
• Use of strong, vivid

verbs
• Use of specific nouns
• Comma rules
• Other punctuation rules
• Capitalization
• Spelling

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr
CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnnCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn
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• “Editing checklists” of
persistent problems

• Single-focus peer editing
• Posting references and

reminders
• Revising of sentence starts
• Editing groups
• Editing consultants
• Reading backwards for

spelling errors

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr
CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        SSSSttttrrrraaaatttteeeeggggiiiieeeessssCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        SSSSttttrrrraaaatttteeeeggggiiiieeeessss
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ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssssffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss

SSSSttttrrrraaaatttteeeeggggyyyy::::    CCCClllloooocccckkkkiiiinnnngggg PPPPoooossssssssiiiibbbblllleeee    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

• Model the editing  process
using “think alouds” and
demonstrations.

• Allow more time for
editing.

• Provide mini-lessons on the
editing skills required.

• Begin by editing only one
area at a time.

• Pair a struggling student
with a successful student.

• Teach collaborative skills to
facilitate interaction among
students.

61a
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• The student should be the first editor of his
or her own work, using checklists and other
strategies.

• Use peers as editors (after the teacher has
modeled strategies and taught the students to
make appropriate comments).

• Have students put a well-edited piece (edited
by both self and peer) in an editing basket for
a final teacher editing conference.

• Use mini-lessons to build knowledge and
skills for the whole class or small groups of
students.

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr
CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmmCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmm

tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmmtttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm

(Graves, 1996; Hillerich, 1985; TEA, 1990; Weaver, 1996) 62
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• Teach one skill at a time.

• Don’t expect students to proofread for
conventions which have not been taught.

• Use selective marking to focus on the particular
kinds of errors that the teacher has tried to help
the student eliminate.

• Place a check mark at the end of the line with the
error and ask the writer to find and correct.

• Don’t just assign editing.  Teach the necessary
skills,  strategies, and symbols.

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrrCCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr
CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmmCCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss    ffffrrrroooommmm

tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm    tttthhhheeee    CCCCllllaaaassssssssrrrroooooooommmm    ((((((((ccccoooonnnn’’’’ttttccccoooonnnn’’’’tttt))))))))

(Graves, 1996; Hillerich, 1985; TEA, 1990; Weaver, 19 96 ) 63

5.

6.

7.

8.

9.



Texas Center
for Reading
and Language Arts

64

UUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrrUUUUssssiiiinnnngggg    CCCCoooommmmppppuuuutttteeeerrrrssss    ffffoooorrrr
EEEEddddiiiittttiiiinnnnggggEEEEddddiiiittttiiiinnnngggg

WWWWoooorrrrdddd    pppprrrroooocccceeeessssssssiiiinnnngggg    pppprrrrooooggggrrrraaaammmmssss    ccccaaaannnn    hhhheeeellllpppp
ssssttttuuuuddddeeeennnnttttssss::::

• Edit their work.

• Make changes in text based on
recommendations from peer and
teacher conferences.
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64a

Instructional
Design

Adaptations

Behavioral
Support

Adaptations
Instructional/

Curricular
Adaptations

SSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssssSSSSttttuuuuddddeeeennnntttt    SSSSuuuucccccccceeeessssssss

PPPPoooossssiiiittttiiiivvvveeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg    CCCCoooommmmmmmmuuuunnnniiiittttyyyy
aaaannnndddd    AAAAcccccccceeeessssssss    ttttoooo    tttthhhheeee

GGGGeeeennnneeeerrrraaaallll    EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm
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• Plan for adaptations

• Access resources

• Collaborate

• Integrate technology

• Assess learning

• Monitor student progress

64b

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss
KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnnttttKKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnntttt
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64c

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss
KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnnttttssssKKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnnttttssss

   PPPPllllaaaannnn    ffffoooorrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

AAAAcccccccceeeessssssss
RRRReeeessssoooouuuurrrrcccceeeessss

CCCCoooollllllllaaaabbbboooorrrraaaatttteeee    

• Establish expectations
• Identify setting demands
• Consider needs of learners
• List adaptations and resources
• Develop and gather resources

• Use special materials
• Obtain special equipment
• Consult among special and general educators

and specialists

• Focus on IEP and general education
curriculum

• Agree on student’s goals
• Share responsibilities
• Problem solve and provide support for each

other
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IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    DDDDeeeessssiiiiggggnnnn    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss
KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnnttttssss    KKKKnnnnoooowwww    YYYYoooouuuurrrr    SSSSttttuuuuddddeeeennnnttttssss    ((((ccccoooonnnntttt....))))((((ccccoooonnnntttt....))))

• Computer-assisted instruction

• Writing tools

• Communication devices

• Internet

• Assess learning needs and levels

• Set goals

• Provide on-going monitoring

• Give frequent and immediate feedback

IIIInnnntttteeeeggggrrrraaaatttteeee
TTTTeeeecccchhhhnnnnoooollllooooggggyyyy

AAAAsssssssseeeessssssss
LLLLeeeeaaaarrrrnnnniiiinnnngggg

MMMMoooonnnniiiittttoooorrrr
SSSSttttuuuuddddeeeennnntttt

PPPPrrrrooooggggrrrreeeessssssss
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64e

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

• Consider student’s literacy levels and needs

• Activate background knowledge

• Use clear, simple directions
• Provide opportunities to respond

• Adjust pacing and provide feedback

• Make learning visible and explicit

• Highlight key information/concepts
• Break task or activity into steps

• Use games to provide practice

• Provide multiple ways to demonstrate learning

CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr::::

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll::::
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64f

IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

MMMMaaaakkkkeeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg
VVVViiiissssiiiibbbblllleeee    aaaannnndddd

EEEExxxxpppplllliiiicccciiiitttt

• Use modeling and “think alouds”

• Provide a written list of steps

• Have students self-monitor as they
complete each step

• Support auditory information with
visual and tactile cues
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IIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrrIIIInnnnssssttttrrrruuuuccccttttiiiioooonnnnaaaallll    aaaannnndddd    CCCCuuuurrrrrrrriiiiccccuuuullllaaaarrrr
AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

PPPPrrrroooovvvviiiiddddeeee    MMMMuuuullllttttiiiipppplllleeee    WWWWaaaayyyyssss    
TTTToooo    DDDDeeeemmmmoooonnnnssssttttrrrraaaatttteeee    LLLLeeeeaaaarrrrnnnniiiinnnngggg

Examples:

•  Advertisement

•  News release

•  Web or map

•  Comic strip

•  Collage

•  Diorama
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BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSttttrrrraaaatttteeeeggggiiiieeeessss    tttthhhhaaaatttt    iiiinnnnccccrrrreeeeaaaasssseeee    aaaapppppppprrrroooopppprrrriiiiaaaatttteeee    ssssttttuuuuddddeeeennnntttt
bbbbeeeehhhhaaaavvvviiiioooorrrrssss    aaaarrrreeee::::

• Provide structure and be consistent

• Use proactive teaching

• Teach alternative behaviors
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BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

PPPPrrrroooovvvviiiiddddeeee
SSSSttttrrrruuuuccccttttuuuurrrreeee

aaaannnndddd        BBBBeeee
CCCCoooonnnnssssiiiisssstttteeeennnntttt

        UUUUsssseeee
PPPPrrrrooooaaaaccccttttiiiivvvveeee
    TTTTeeeeaaaacccchhhhiiiinnnngggg

• Gain student’s attention:  visual, verbal, and
tactile cues

• Prevent problem behavior rather than react:

- Catch them when they’re learning

- Catch them being good

- Identify reasons for problem behavior

- Modify factors eliciting problem behavior

• Arrange classroom environment

• Establish clear rules, routines, and expectations

• Inform students of consequences for positive
and negative behaviors

• Provide cues for transitions or changes
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BBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssssBBBBeeeehhhhaaaavvvviiiioooorrrraaaallll    SSSSuuuuppppppppoooorrrrtttt    AAAAddddaaaappppttttaaaattttiiiioooonnnnssss

TTTTeeeeaaaacccchhhh    
AAAAlllltttteeeerrrrnnnnaaaattttiiiivvvveeee

BBBBeeeehhhhaaaavvvviiiioooorrrr

• Appropriate social and communication
skills

• Self-monitoring strategies

Teach and demonstrate to students:
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AAAAddddaaaappppttttaaaattttiiiioooonnnnssssAAAAddddaaaappppttttaaaattttiiiioooonnnnssss

SSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeee    GGGGeeeennnneeeerrrraaaallllSSSSuuuucccccccceeeessssssss    iiiinnnn    tttthhhheeee    GGGGeeeennnneeeerrrraaaallll
EEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmmEEEEdddduuuuccccaaaattttiiiioooonnnn    CCCCuuuurrrrrrrriiiiccccuuuulllluuuummmm

What are the
 setting demands?

What do I know
 about the student?

What are my
choices for
adaptations?

What are the 
expectations?

HHHHoooowwww    iiiissss    iiiitttt    wwwwoooorrrrkkkkiiiinnnngggg????
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TTTThhhheeee    FFFFiiiinnnniiiisssshhhheeeeddddTTTThhhheeee    FFFFiiiinnnniiiisssshhhheeeedddd
PPPPrrrroooodddduuuuccccttttPPPPrrrroooodddduuuucccctttt



1.  Prewriting
• Children’s literature

themes, characters, plots
• Webbing
• Listing
• Journaling
• Drawing
• Three questions you want

answered
• Reporter’s formula
• Graphic organizers

2.  Drafting
• Timed writing
• Elaboration techniques
• Peer conferencing

3.  Revising
• Color coding (sentence

starts,
assertion/elaboration)

• Modeling through class
revision

• Teacher conferences
• Peer conferences
• Show good and poor

examples
• Evaluate organization

(listing steps, bracketing
parts, positioning of
parts)

4.  Editing
• Focus on one or two

error types (e.g.,
selective scoring)

• Mini-lessons
• Student tracking of

errors
• Single-focus peer

editing
• Circle words that are

possibly misspelled

5.  Publishing
• Reading aloud
• Displaying student

work
• Anthology of student

work
• Enter contests, submit

to journals
• Letters to editor,

principal, pen pal,
famous person,
congressman

Here is a list of what other teachers have named as a few of their favorite
strategies.  Add one or discuss your favorite…

TTTTeeeeaaaacccchhhheeeerrrrssss    TTTTaaaallllkkkk    aaaabbbboooouuuutttt    SSSSttttrrrraaaatttteeeeggggiiiieeeessss…………
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Handout
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OHs #10c-10d, #64e

Suggestions for Adaptations

Presentation Techniques Practice Techniques Assignments/Tests

• Make learning visible and
explicit

• Use modeling
• Use clear, simple directions
• Adjust pacing
• Highlight key information
• Reduce amount of

information/skills taught
• Check frequently for

understanding
• Use study guides, semantic

maps, graphic organizers
• Activate background

knowledge
• Allow alternative ways to

demonstrate learning

• Use peer and cross-age
tutoring

• Use cooperative learning
• Use games
• Use manipulatives
• Use more frequent practice

on less information/skills
• Use computer programs
• Ensure mastery before

moving onto next skill
• Provide additional practice
• Provide a variety of practice

opportunities (e.g.,
manipulative, problem
solving, explanations)

• Reduce assignment/test
(only what is necessary to
demonstrate mastery)

• Allow alternative ways to
demonstrate learning

• Use cooperative projects
• Provide extra time
• Divide projects into steps

with students submitting
and receiving feedback for
each step

• Use individual contract
• Break  assignments into

smaller chunks, students
complete one chunk, get
feedback, and complete next
chunk

• Use alternative exam
formats (e.g., oral exam,
objective rather than essay)

Textbooks/Materials Content Behavior/Classroom
Management

• Highlight key
points/concepts

• Provide books on tape with
study guides

• Reduce amount of reading
• Use shared reading or

peers to read to student
• Provide study guides
• Highlight directions
• Use high interest/controlled

vocabulary books
• Use trade/textbooks written

at various levels

• Use task analysis to divide
task into smaller steps

• Identify and check to see if
students have prerequisite
skills

• Teach the vocabulary of
instruction (e.g., direction
words)

• Teach technical vocabulary
• Relate concepts to each

other using organizers
such as semantic maps

• Be consistent and provide
structure

• Establish clear rules,
routines, and expectations

• Inform students of
consequences

• Use logical consequences
• Recognize and reinforce

appropriate behavior and
learning

• Teach alternative behaviors
for inappropriate behaviors

• Check that work is at the
students’ instructional
levels



Research over the past two decades has identified strategies that can be used as part
of an effective writing program. The following information can be used by teachers
to provide “scaffolded” instruction that benefits students who struggle with the
writing process.

1.   Establish a motivating context. Teachers must be motivators and help
students find real purposes to write.  When topics matter to them, students
work hard to express themselves well.  Meaningful writing tasks connect the
demands of school and the issues of students’ cultures and personalities.
Students need to take ownership and responsibility for their writing. Students
should choose their own topics whenever possible.

2.  Assess student needs. Teachers should assess  individual student’s strengths
and weaknesses and set goals with each of them. Some students may need
help finding interesting leads, while others need to vary sentence beginnings.

3.  Select and explain a strategy. After determining students’ needs, instructional
strategies should be selected and explicitly taught to students, explaining how,
when, why, and where the strategy is to be used.

4. Build prerequisite knowledge and skills.  The teacher should identify the
knowledge and skills students must have in order to complete the strategy
successfully.  These skills can  be taught before introducing the  strategy or
within the context of the strategy.

5. Promote student mastery of the strategy. Teachers should have students
explain and memorize the steps in the strategy.  Verbalizing helps both
students and the teacher assess if students understand why and what they are
doing.

6.  Model the strategy. Teachers should  MODEL the strategy by thinking aloud
while writing.  They should tell the students what they’re thinking as they
write,  focusing on applying the strategy.  While doing so, they can model
thinking processes, such as problem solving or logical sequence.

7. Practice collaboratively to promote internalization.  Gradually encourage
students to take over the self-talk and actions of effective writers and strategy
users.  Allow students to practice in collaboration with the teacher and other
students, while the teacher needs to guide the students as they attempt to use
the strategy.

TTTTeeeeaaaacccchhhhiiiinnnngggg    aaaa    SSSSttttrrrraaaatttteeeeggggyyyy    bbbbyyyy    SSSSccccaaaaffffffffoooollllddddiiiinnnngggg
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8. Encourage students to apply the strategy independently.   Have students practice
with increasingly difficult material, structuring the tasks to build confidence.
Encourage students to apply the strategy at every opportunity.

9.  Assess strategy mastery and use. Teachers should check regularly after mastery
for continued correct application of the strategy, and involve students in their own
evaluation of the use and the effectiveness of the strategy, thereby using higher
level thinking skills.

10. Teach regulation of strategy use. Teach students to select, modify, and combine
strategies to meet their needs.

TTTTeeeeaaaacccchhhhiiiinnnngggg    aaaa    SSSSttttrrrraaaatttteeeeggggyyyy    bbbbyyyy    SSSSccccaaaaffffffffoooollllddddiiiinnnngggg    ((((ccccoooonnnntttt....))))
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1. Encourage students to develop "writing territories" and keep lists of
questions related to these territories-- Writing territories are the subjects that
we think about the most when we are alone or when we daydream. They are the
questions and topics that we wonder about (Atwell, 1998; Murray, 1996).

2. Brainstorming-- Have students brainstorm by writing down everything that
comes to mind about a writing territory or broad topic such as "childhood." After
brainstorming for 5-15 minutes, the teacher should model how to search the list
for "surprises" and "connections." Model how to draw lines between items and
group items in order to find a topic of interest to write about (Murray, 1996).

3. Mapping-- Place the general subject in the center of the page and draw lines
branching off as related ideas occur to you. Use branches to search your memory
for fragments of related information. Model for students how to use mapping to
choose a topic (Murray, 1996).

4. Interview with Self-- The student asks himself or herself questions to determine
what he or she might like to write about. Murray (1996) suggests the following
as possibilities:

What has surprised me recently?
How are things different than they used to be?
How will things be different in the future?
What do I know that others need to know?
Who would I like to get to know?
What's not happening that should?
What's happening that shouldn't?
What process do I need to know?
What makes me mad? Sad? Happy? Worried? Frightened?

5. Large and Small Group Discussion or Partner Interview-- This strategy can
be used flexibly by discussing a current event, a piece of literature, or a hot
topic.

TTTTeeeecccchhhhnnnniiiiqqqquuuueeeessss    ffffoooorrrr    DDDDiiiissssccccoooovvvveeeerrrriiiinnnngggg    aaaa    TTTTooooppppiiiicccc
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6. Memory Writing (Kirby & Liner, 1988)-- This is a technique that encourages
writing about self.  Students try to capture as briefly but as realistically as possible
four incidents from their pasts. Have the students

• go back in time 24 hours, remember an incident, and record it
• go back in time one week, remember an event, and record it
• go back a year and record an incident, concentrating on particular details
• go back as far as possible and record the first clear memory

7. Making Lists-- There are many different lists students can make for finding a topic
to write about. Nancie Atwell (1998) suggests that students keep lists of past and
potential purposes, audiences, topics, and genres. Students can also keep lists of
things that interest them as well as lists of favorite things or accomplishments.
Alternatively, the teacher can give a general topic such as accidents, courage, or
school. The teacher models, first listing one or two personal events that have to do
with that topic. Students develop lists of their own experiences and share those lists.
Sharing often helps trigger memories for those who are having difficulty. Teachers
then need to model how to choose the best topic from the list (TEA, 1990).

8. Literature- After reading a story, novel, play, or poem, have students brainstorm
possible themes of the story and then plan an original story using the same theme.
Alternatively, the student could write a story using one of the characters or a setting
from the literature, or compare/contrast a character in one story with a character in
another. Literature, especially children's books, can also be used to trigger
memories and promote personal applications (TEA, 1990).

TTTTeeeecccchhhhnnnniiiiqqqquuuueeeessss    ffffoooorrrr    DDDDiiiissssccccoooovvvveeeerrrriiiinnnngggg    aaaa    TTTTooooppppiiiicccc        ((((ccccoooonnnntttt....))))
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1.  Free Writing--  Write nonstop about your subject for ten minutes, writing
whatever comes to mind about your topic.

2.  Clustering or Webbing-- Use your subject as the nucleus word and create
“clusters” of ideas related to your topic.

3.  Pretend you are a reporter asking questions about the topic.  Answer
questions about your topic beginning with Who? What? Where? When? Why?
and How?

4.  Cubing-- Imagine that your topic is like a cube that can be explored from
many different angles.  Write down ideas about your topic as you explore it
in each of the following ways:

Describe:  What does it look like?  What sounds, sights, 
smells,
and tastes are associated with it?

Compare: What is it like?  What is it different from?
Associate:  What does it remind you of?
Analyze:  What are the parts?  How are the parts connected?
Apply:  How can you use it?
Argue for or against:  Choose an issue related to your topic and argue

for or
against it (Cowan & Cowan in Carroll & Wilson,
1993).

5.  Read a book to students as a springboard to enhance background
knowledge.

6.  K-W-L chart-- This is a chart with 3 different columns.  In the first column,
students write down what they know about a topic.  In the next section,
students write what they want to find out.  In the last column, students list
information they learn as they explore (Ogle, 1986 in Vacca, Vacca, & Gove,
1995).

7.  Venn Diagram-- This graphic organizer is appropriate for helping students
prepare to compare/contrast two things or ideas.

TTTTeeeecccchhhhnnnniiiiqqqquuuueeeessss    ffffoooorrrr    EEEExxxxpppplllloooorrrriiiinnnngggg    aaaa    TTTTooooppppiiiicccc    aaaannnndddd
DDDDeeeetttteeeerrrrmmmmiiiinnnniiiinnnngggg    WWWWhhhhaaaatttt    YYYYoooouuuu    KKKKnnnnoooowwww
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DESCRIBE
IT

COMPARE
IT ASSOCIATE

IT

ANALYZE
IT

APPLY
IT ARGUE FOR

OR

AGAINST

IT

DESCRIBE it:  What
color, shape, size is it?

COMPARE it:  What is
it similar to, different
from?

ASSOCIATE it:  What
does it make you think
of?

ANALYZE it:  How is it
made?

APPLY it:  Tell what
you can do with it.

ARGUE for/against it:
Take a stand!

CCCCuuuubbbbiiiinnnngggg
Handout
Use with
OH #23



VVVVeeeennnnnnnn    DDDDiiiiaaaaggggrrrraaaammmm

SharedShared
attributesattributes

DistinguishingDistinguishing
CharacteristicsCharacteristics

DistinguishingDistinguishing
CharacteristicsCharacteristics
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Use with
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wheels

fun transportation

usually 
one driver

have pedals

traffic
laws

BIKES

2 wheelsno belts

openno doors

slow

cheap

CARS

expensive

fast gasoline

closed

seat belts 4 wheels

CARS
BIKES

WWWWeeeebbbbbbbbiiiinnnngggg

2 or 4
doors

physical
energy

Different

Alike
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Examples Examples ExamplesExamples

Position Statement

Conclusion

Reason Reason ReasonReason

PPPPeeeerrrrssssuuuuaaaassssiiiivvvveeee////    DDDDeeeessssccccrrrriiiippppttttiiiivvvveeee    WWWWrrrriiiittttiiiinnnngggg
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PPPPeeeerrrrssssuuuuaaaassssiiiivvvveeee////    DDDDeeeessssccccrrrriiiippppttttiiiivvvveeee    WWWWrrrriiiittttiiiinnnngggg

Position Statement:

Conclusion:

Explain:

Explain:

Explain:

Explain:

Reason:Reason:

Reason:Reason:

Reason:Reason:

Reason:Reason:

Handout
Use with
OH #26



What is beingWhat is being
compared/contrasted?compared/contrasted?

On what?

On what?

On what?

Alike?Alike? Different?Different?

Alike?Alike? Different?Different?

Alike?Alike? Different?Different?

Handout
Use with
OH #26

CCCCoooommmmppppaaaarrrreeee////CCCCoooonnnnttttrrrraaaasssstttt    WWWWrrrriiiittttiiiinnnngggg



Purpose:
• Explain to your partner your

purpose for  writing
• Answer your partner’s

questions
• Note any suggestions

Audience:
• Describe your audience to

your partner
• Answer any questions
• Note any suggestions

Content:
• Explain your main ideas to

your partner
• Describe how you plan to

elaborate on each main idea
• Answer any questions
• Note any ideas or

suggestions your partner
makes

Form:
• Share your plan with your

partner
• Answer any questions
• Note  any suggestions

Purpose:
• Listen
• Evaluate if there is a clear

purpose
• Suggest possible purposes if the

writer is unsure

Audience:
• Listen
• Evaluate if the writer really

understands his or her audience
• Suggest possible audiences or

additional audience
characteristics

Content:
• Listen as the writer describes his

or her ideas for each paragraph
and how he or she plans to
support them

• Evaluate whether the ideas make
sense and if there is enough
support

• Suggest other ideas and ways to
elaborate

Form:
• Look and listen as the writer

describes his or her plan
• Evaluate if the form fits the

purpose and if it is clear
• Offer suggestions for better

organization

TTTThhhheeee    PPPPllllaaaannnnnnnniiiinnnngggg    CCCCoooonnnnffffeeeerrrreeeennnncccceeee

TTTThhhheeee    WWWWrrrriiiitttteeeerrrr TTTThhhheeee    PPPPaaaarrrrttttnnnneeeerrrr
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IntroductionsIntroductions
• Asking questions
• Using a related or meaningful quote
• Citing statistics
• A very brief story (anecdote)
• Knocking down a common belief or assumption
• Establishing background information
• Identifying with the reader
• Dialogue
• Establishing that a problem exists

Elaboration of Main PointsElaboration of Main Points
• Facts
• Metaphors
• Quotations
• Examples
• Explanations
• Showing, not telling
• Reasons
• Facts
• Adjectives, adverbs
• Figures
• Details (sensory, memory, or reflective)

ConclusionsConclusions
• Summarize content
• Reword thesis statement
• Include a startling fact
• Emotional plea
• Rhetorical question
• Quotation
• Projecting into the future

• Definition
• Description
• Cause/effect
• Dialogue
• Action words

DDDDrrrraaaaffffttttiiiinnnngggg    SSSSttttrrrraaaatttteeeeggggiiiieeeessss

Hint:  Choose from among these strategies by asking yourself questions related
to your purpose, audience, content, and form of writing.

Handout
Use with
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There are no magic formulas for good paragraphs; however, instruction in
paragraphing has generally focused on teaching students to effectively use a
few basic patterns that account for the majority of paragraphs found in writing.

MMMMeeeetttthhhhoooodddd    1111
1. One approach that has been validated in research (Schumaker & Lyerla,

1993) includes teaching four basic paragraph patterns:

Sequential-- relates details in order of time, often to tell a story.
Descriptive-- sentences work together to describe a person, place, thing,
or idea.
Expository--presents or explains facts and ideas.
Compare/contrast-- uses details and elaboration to support the similarities
or differences between two subjects.

MMMMeeeetttthhhhoooodddd    2222
2.  Alternatively, Alton Becker  (as discussed in Irmscher’s Teaching

Expository Writing) identifies two major paragraph patterns worth
teaching:

TRI-- T represents a slot for topic, R represents a restatement or
expansion, and I represents an illustration, or any other kind of
elaboration.  Other variations of this pattern include TI, ITR,IT, and
TRIT.
PS-- P represents a problem or question, S represents a solution or
answer.

PPPPaaaarrrraaaaggggrrrraaaapppphhhhiiiinnnngggg

TTTTeeeeaaaacccchhhhiiiinnnngggg    tttteeeecccchhhhnnnniiiiqqqquuuueeeessss::::

1.  Choose either Method 1 or Method 2.  (Trying to teach both will confuse the
struggling writer.)

2.  Provide real-world and classroom-generated examples of paragraph types
and allow students to master identification of topic, supporting, and
concluding sentences as well as identification of different paragraph forms.

3.  Guide the class in developing paragraphs of the different types.

4.  Teach students to use purpose, audience, content, and form questions in
selecting appropriate paragraph types.

Handout
Use with
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1. Teach students that all complete thoughts or sentences contain subjects and
predicates.  Allow students to become comfortable generating subjects and
predicates and combining them to create sentences.  Then demonstrate how
simple subjects and predicates can be expanded to create more powerful
sentences.  Teach the use of Who? What? Where? When? Why? and How?
questions to build on basic ideas.

      Ex.   The dog barked.

What kind of dog?

When did the dog bark?

Where did the dog bark?

Why did the dog bark?

How did the dog bark?

SSSSeeeennnntttteeeennnncccceeee    EEEExxxxppppaaaannnnssssiiiioooonnnn    SSSSttttrrrraaaatttteeeeggggyyyy
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Sentence:

After I went to bed, my yellow lab puppy barked plaintively at the back
door, pleading to be let into the warm interior of my home.



1.  Present a sentence pattern (begin with simple and move to compound, complex, and
compound complex).

2. Use examples and nonexamples to illustrate the critical features of each sentence
pattern.

3.  Have students practice identifying parts of sentences and the associated sentence
patterns.  Students should begin to memorize the basic sentence patterns.

4. Model writing sentences using that pattern along with the think-aloud technique.
Include your thoughts about choosing a pattern, generating sentence content, writing,
and checking to make sure the sentence is complete and makes sense.

5.  Once students have demonstrated mastery knowledge of the basic sentence patterns,
they should begin to practice generating their own sentences to fit the patterns.  The
teacher should provide a great deal of scaffolding and feedback during this stage.

6.  The teacher models how the strategy can be used to generate sentences in a paragraph
with a variety of different structures.

7.  Students practice generating paragraphs with scaffolding and feedback from the
teacher.

8.  Students use the strategy during drafting and during all writing assignments.

(Adapted from Schumaker & Sheldon, 1985, as presented in E. Wood, V. Woloshyn,  and T.
Willoughby (Eds.), 1995)

Struggling writers who lack control of written language and have difficulty expressing
their ideas in sentences may benefit from being taught to generate sentences through the
use of sentence patterns.

SSSSeeeennnntttteeeennnncccceeee    GGGGeeeennnneeeerrrraaaattttiiiinnnngggg    SSSSttttrrrraaaatttteeeeggggyyyy
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TTTThhhheeee    WWWWrrrriiiitttteeeerrrr

1.  Explain your intended purpose,
audience, content, and form to your
partner.

2.  Read your draft or a selected portion
of your draft to your partner.

3.  Ask your partner questions that will
help you move forward:

e.g.,  Do you understand what I
am trying to say?
How can I add more elaboration
here?
What can I say to make my
purpose clearer?

4.  Record any ideas or changes.

TTTThhhheeee    PPPPaaaarrrrttttnnnneeeerrrr

1.  Listen and note:
• intended purpose
• intended audience
• intended content
• intended form

2.  Listen while your partner reads.

3.  Answer your partner’s questions.
You may need to reread parts of the
paper.

4.  Make suggestions for improvement.

• Note:  The purpose of the drafting conference is to empower the writer.  The writer is in
charge of the drafting conference.

TTTThhhheeee    DDDDrrrraaaaffffttttiiiinnnngggg    CCCCoooonnnnffffeeeerrrreeeennnncccceeee
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1. Sentence Beginnings

The teacher can provide a mini-lesson on a variety of sentence patterns, integrating
lessons on phrases and clauses. The teacher then models a technique in which students
evaluate their own writing for a variety of sentence structures and beginnings.
Students underline the first four or five words of each sentence to determine if the
same pattern has been used in most sentences. The teacher provides mini-lessons and
scaffolding, selecting sentences to revise to improve variety and meaning.  Another
version of this activity is to have students list just the first word of each sentence.  If
more than one sentence in a row begins in the same manner, the student should revise
one of the sentences. Students will need related mini-lesson(s) on ways to begin a
sentence, as well as punctuation of common sentence structures.

2. Model Sentences

The teacher displays as models examples of sentences by professional writers, having
students imitate the structure with different content. The teacher can then model how
to locate appropriate places to integrate these patterns into the student's own writing.

3. Sentence Combining

The teacher lists simple sentences that make up a paragraph on the board,
transparency, or chart tablet. The students then practice combining the sentences in
different ways. These skills should be modeled by the teacher and practiced
collaboratively with an appropriate amount of coaching before students should be
expected to combine sentences independently in their own writing. Teachers should
emphasize that sentence structure often affects meaning. Sentence combining also
offers an appropriate opportunity for teaching punctuation with sentence structure or
patterns.

SSSSttttrrrraaaatttteeeeggggiiiieeeessss    ffffoooorrrr    RRRReeeevvvviiiissssiiiinnnngggg    SSSSeeeennnntttteeeennnncccceeee    SSSSttttrrrruuuuccccttttuuuurrrreeee
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4. Transitions

The teacher models passages written for different purposes and modes, pointing out
the use and effectiveness of transitional words and phrases. The teacher may also want
to present examples of passages with poor transitions in order to emphasize their
importance. The teacher then models and scaffolds revision of the passage through the
addition of transitions. Students can practice this revision skill collaboratively on a
teacher-generated passage before being asked to apply this revision skill to their own
writing.

5. Fragments and Run-ons

The teacher shows examples of student writing containing run-ons and fragments,
modeling a strategy of reading from period to period, and asking if it is a complete
thought or if it is several thoughts strung together with a conjunction. Teachers
suggest having students read their papers sentence by sentence, starting at the end of
the paper. The teacher models identification of fragments and run-ons as well as how
to fix the problem. Students practice during whole class and small group instruction
before being asked to apply the strategy to their own work.

SSSSttttrrrraaaatttteeeeggggiiiieeeessss    ffffoooorrrr    RRRReeeevvvviiiissssiiiinnnngggg    SSSSeeeennnntttteeeennnncccceeee    SSSSttttrrrruuuuccccttttuuuurrrreeee    ((((ccccoooonnnntttt....))))
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RRRReeeevvvviiiissssiiiioooonnnn    ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss::::
SSSSttttaaaaggggeeeessss    ooooffff    EEEExxxxppppaaaannnnssssiiiioooonnnn

First Draft

I saved my money to buy a car. I saved for a long time and wanted it bad. I
thought about it a lot. When I was sixteen, I got the money from the bank and
I bought it.

Working Draft

For the last three years I saved every penny I could get my hands on so that I
could buy a car. I thought about it a lot. Then my sixteenth birthday arrived. I
was thrilled to go to the bank, withdraw all my savings, and go with my father
to place my down payment on this incredible purchase.

Final Draft

For the last three years I saved every penny I could get my hands on so that I
could buy a car. Since I have been five years old, I have dreamed of owning
my very own beautiful automobile. I considered the color, the cost, the make,
and the model. I changed my mind about each of these at least twice every
month. Finally, I made my decision. Then, my sixteenth birthday arrived. I
was thrilled to go to the bank, withdraw all my savings, and go with my father
to place my down payment on this incredible purchase.



SSSStttteeeepppp    1111::::  Listen as the writer reads the draft aloud and praise something.
In your paper, you had a good transition between the second and third paragraphs.

SSSStttteeeepppp    2222::::  Reread your partner's paper silently. At the end of each paragraph, ask
yourself questions related to Purpose, Audience, Content, and Form.

Make comments in the margin or on sticky notes.

SSSStttteeeepppp    3333::::  Write questions, comments, and suggestions for your partner.

QQQQuuuueeeessssttttiiiioooonnnnssss::::
What did you mean when you said ... ?

CCCCoooommmmmmmmeeeennnnttttssss::::
Your ideas....
Your organization....
Your introduction....
Your conclusion....
I had a hard time understanding....

SSSSuuuuggggggggeeeessssttttiiiioooonnnnssss::::
I suggest you add....
I suggest you go into more detail on....
I think it would help if you....
Add more elaboration ... (where?)

 SSSStttteeeepppp    4444::::  Discuss your comments with your partner in a constructive fashion.
The writer can ask questions of the peer.

SSSStttteeeepppp    5555::::   Writer's Plans for Revision-- the writer identifies revisions that he or she
will make to the draft.

PPPPeeeeeeeerrrr    RRRReeeevvvviiiissssiiiioooonnnn    GGGGuuuuiiiiddddeeee
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EEEEDDDDIIIITTTTIIIINNNNGGGG

COVER THESE POINTS:

1.  What is editing?
• It is cleaning up surface errors after meaning is developed.
• It is done to keep the reader from being distracted as he/she reads for meaning.

Removing distracters is a courtesy to the reader.
• Editing calls for a variety of strategies that are to be taught, not assigned.

2.  What should writers edit?
• Correcting errors should be an objective only after fluency and comfort with

writing are established.
• Students need not take time to edit until they reach the final stages of the writing

process.
• Editing should occur only at the time a piece of writing becomes important

enough to the writer to publish.

3.  Why teach editing skills?
• Editing is taught to help writers become competent at finding and correcting

surface errors.
• As writers become better editors, the opportunities for teaching grammar and

mechanics become obvious.
• Editing allows a writer to use technical skills to sustain the reader's interest.
• Student papers can be used to determine skills to be taught and to develop a

purpose for working with grammar and mechanics.
• Emphasis can be placed (when establishing a grade) on the improvement of

mechanical skills rather than on the number of errors.

4.  Who is responsible for editing?
• The student needs to edit first.
• A peer or peers in a small group become second editors.
• The teacher is responsible as the final editor.

Footnote: A distinction is usually made between editing and proofreading: editing is making decisions
regarding grammar and mechanics, while proofreading is making sure that the final draft is free of errors
in grammar and mechanics.

Although this distinction is familiar to mature writers, what may be considered proofreading skills by
adults are in fact editing skills for students learning to write.  For example, a seventh-grader will
frequently miss the distinction between where and were.  The process that the student engages in to
determine the difference is editing, because he/she is still learning to spell these words.  An adult, for
whom the spellings of the words were and where are practically second nature, merely proofreads to make
sure that the correct word is used.
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• Students (with the teacher’s help) keep lists of persistent problems to use as checklists
each time they edit and to record what they know.

• Students keep lists of their own frequently misspelled words.  They can then search
their papers for these words and check for the appropriate spelling.

• “Clocking” is a single focus, peer editing strategy to be used on final drafts before
publication.   Arrange students in two concentric circles facing each other.  The
students on the inside give their papers to the peers in front of them to read quickly.
They note on a separate sheet of paper the mechanical skill the teacher has stated first.
Each person on the outside of the circle moves clockwise for the next person to check
the next skill.  This procedure continues until the appropriate skills are edited (e.g.,
spelling, periods, commas in a series).  Corrections can be made by the writer with
white-out or by neatly drawing a line through each mistake, since this is a final draft.

• Have students code their texts using raciocination (Carroll, 1982).  In this strategy,
students use colored markers or pens to mark certain parts of the sentence, deciding if
the sentence should remain as is or if it needs to be changed.  The following are some
example codes:

• Circle all to be verbs.
• Make a wavy line under repeated words.
• Put it in a triangle.
• Underline first and last words in a sentence for capitalization and punctuation.

• Build classroom lists of strong verbs and specific nouns as reference.

• Carroll and Wilson (1993) suggest making commas concrete by posting a visual
representation and example of each of the  four primary comma rules in sentences
(comma joining two sentences, commas to set off grammatically unnecessary
information, commas in a series, and comma after introductory information). Students
can use this chart to reenter their drafts and check for punctuation.

• Have students skim their papers looking for subordinating conjunctions which begin
sentences.  Check these sentences for appropriate punctuation.

• Have students underline the first word in each sentence and list them on a separate slip
of paper.  Help students select sentences to revise for a varied beginning.  Post a list of
ways to begin a sentence with examples (Carroll & Wilson, 1993).

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr    CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::    SSSSttttrrrraaaatttteeeeggggiiiieeeessss
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EEEEddddiiiittttiiiinnnngggg    ffffoooorrrr    SSSSttttrrrruuuugggggggglllliiiinnnngggg    WWWWrrrriiiitttteeeerrrrssss
SSSSttttuuuuddddeeeennnntttt    EEEEddddiiiittttiiiinnnngggg    RRRRuuuulllleeeessss    ttttoooo    AAAAccccccccoooommmmppppaaaannnnyyyy    CCCClllloooocccckkkkiiiinnnngggg

Purpose:  The purpose of clocking is to help students help each other
produce the best product possible.

1. List the specific areas of editing to be completed on the editing form
provided (e.g., punctuation: end-marks, commas, quotation marks).

2.  Place the editing form, listing the areas to be edited, on top of your paper.

3.  Trade papers with the person sitting directly across from you.

4.  Read the paper and mark any errors that deal with the specific areas listed
with a contrasting colored pen.

5.  When finished, put your initials beside the line that lists the area that you
edited.

6.  When directed, return the paper to its owner.

Note: This handout is intended to serve as a guide for the classroom teacher.
These editing rules can be modified by the teacher and given to the students.
It is fair to assume that some students possess more skills as editors than
others.  It is never, under any circumstances, all right to make derogatory
statements about anyone else’s work.
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EEEEddddiiiittttiiiinnnngggg    FFFFoooorrrrmmmm    ffffoooorrrr    CCCClllloooocccckkkkiiiinnnngggg

Areas to be edited Comments & Initials

a.

b.

c.

d.



• The writer should be the first editor of his or her own work, using checklists and
other strategies.

• Use peers as editors (after the teacher has modeled strategies and taught the
students to make appropriate comments).

• Have students put a well edited piece (edited by both self and peer) in an
editing basket for a final teacher editing conference.  After editing the paper
briefly at his or her convenience, the teacher conferences with the student about
one or two editing skills.

• Use mini-lessons to build knowledge and skills for the whole class or small
groups of students.  After modeling and collaborative practice, have students
apply editing skills to their own paper.

• Teach one skill at a time.

• Don’t expect students to proofread for conventions that have not been taught.
Have students keep a list of conventions for which to proofread. This list will
grow  over the course of the year.

• Use selective marking to focus on the particular kinds of errors that the teacher
has tried to help the student eliminate.

• Place a check mark at the end of the line with the error and ask the writer to
determine and correct the error.

• Don’t just assign editing.  Teach the necessary skills and strategies.

CCCClllleeeeaaaannnniiiinnnngggg    uuuupppp    aaaafffftttteeeerrrr    CCCCoooonnnnssssttttrrrruuuuccccttttiiiioooonnnn::::        TTTTiiiippppssss

(Graves, 1996; Hillerich, 1985; TEA, 1990; Weaver, 1996)
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Related Service Personnel

Specialist Possible duties
Speech Language Pathologist Helps students with speech and language disorders;

conducts speech and language evaluation.
Vision Educator Assesses student's visual skills to determine eligibility;

procures adaptive material; trains students in specific
adaptive skills; provides teacher, agency, parent
consultation/ coordination.

Audiologist Assesses hearing loss and auditory problems; provides
auditory training; supports assistive technology.

Licensed Physical Therapist (LPT)
Licensed Physical Therapist Aides (LPT Aides)

Implements postural and gross motor interventions.

Occupational Therapist Directs activities that improve fine motor muscular
control and develop self-help skills.

School Psychologist Evaluates individual student learning abilities; provides
behavioral interventions.

Rehabilitation Counselor Facilitates transition planning and evaluation of older
students; specializes in the assessment of work
potential and training needs of students.

Nurse Coordinates medical screening; provides for medical
needs (e.g., medication).

Social Worker Collects information from the family; provides social
and educational histories; conducts case studies.

Behavior Specialist Designs behavior interventions; conducts functional
assessments.

Orientation and Mobility Specialist (O&M) Teaches students with visually impairments the skills
needed to travel safely, efficiently, and independently.

Deaf/ Hard-of-Hearing Educator Assesses impact of hearing loss on progress in the
curriculum; procures and adapts materials to
accommodate language level; provides direct
instruction to hard-of-hearing students, and to other
educators in strategies for communication and
adapting curriculum.

Inclusion Teacher Provides instruction to and supports students with
special needs in general education classrooms using
co-teaching and/or consultation.

Transition Specialist/Job Developer Facilitates transitioning students with special needs
from school-to-work or post-secondary setting;
provides job training.

504 Coordinator Coordinates and monitors 504 plans developed under
Vocational Rehabilitation Act of 1974.
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Assistive Technology Devices

LISTED ITEMS

Cassette recorders

Audio taped instructions or books

Pencil grips

NCR paper/Copy machine

Adaptive switches

Head pointers

Picture boards

Optical character recognition software/scanner

Voice recognition software and peripherals

Speech synthesizers

Word processors with spelling and grammar checking

Augmentative communication devices

Alternative keyboards

Instructional software

Word prediction programs

Calculator

Spellcheckers

FM systems and hearing aids

Magnifying devices
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